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Rationale 

Differentiated questioning in the classroom is essential in order for all pupils to maximise 
their learning. Implementing differentiation in the classroom – out-with arranging pupils into 
differentiated groups – is a pertinent issue in education. Teachers must avoid making pupils 
feel like they are being negatively highlighted; an essential aspect for a pupil’s confidence 
and progression. Making sure able pupils are also challenged is of equal importance; a 
balance must be found for all pupils. The focus of this practitioner enquiry is to investigate 
the success of pupil progression, using Bloom’s Taxonomy, through differentiated close 
reading worksheets and whole class discussion. 

 

Aims 

The aims of this enquiry is to evaluate the success of allowing pupils to challenge themselves 
when selecting close reading worksheets with differentiated questioning and through whole 
class discussion. Bloom’s Taxonomy will be used to determine if pupils have been successful 
with their learning. 

 

Methodology 

This enquiry was implemented over a three-week period with an S2 mixed ability class. Each 
pupil focused on remembering, understanding, applying, analysing, evaluating, and creating 
(Bloom, 1956) through answering out during whole class discussion and within the close 
reading worksheet they selected. 

 

Stage 1: Questionnaire 

The pupils were given an initial questionnaire on how they felt about close reading (see 
Appendix). They circled a number (1 to 10) which aligned with how confident they felt with 
their close reading skills (with 10 being very confident). They were informed they would be 
answering close reading questions related to the novel they were reading in class: Divergent, 
by Veronica Roth.  

 

 

 



Stage 2: Prior lesson 

Prior to selecting their worksheet, there was a whole class discussion on an aspect of close 
reading. Week 1: word choice, Week 2: imagery, Week 3: sentence structure and in your own 
words.  

First, the teacher went through an example on the board and discussed it with the class. The 
questions were then broken down into steps – these steps would also be on each close reading 
worksheet for additional support. The pupils completed example questions in their groups 
and on their own.  

Pupils were then asked their answers through no hands questioning. Each pupil knew what 
they were going to be asked and had also discussed their answers in their groups.  

Pupils that answered incorrectly were asked to go over their answer again, with the pupils 
discovering the error on their own, in pairs or in groups; teacher interaction was limited – the 
pupils did all the work.  

Every time a correct answer was given, another student was asked to repeat that answer and 
add on additional examples to ensure learning, using the Stretch It method (Poinier, 2015), 
asking pupils to agree or disagree. 

 

Stage 3: Selecting a Worksheet 

The teacher explained that there would be a choice of three papers, with 1 being challenging, 
2 being more challenging, and 3 being the most challenging. Using numbers ensured the 
language of each was not negative – moving away from “easy” and “hard”. Pupils were then 
asked to select which worksheet they wanted to try.  

Each paper had differentiated questions relating to the pupil’s knowledge of what went on in 
the chapters of the novel.  

With each paper: 1) the number of questions were increased 2) The difficulty in the questions 
were increased and less simplified 3) The amount of information required for each question 
was increased.  

Worksheet 1 also had the quotations from the novel provided, Worksheet 2 had the chapter or 
page numbers whereas Worksheet 3 required the pupils to find the information for 
themselves within certain chapters.  

Pupils who selected Worksheet 3 would have an additional question that would challenge 
them to create their own question: for example, in week three, they would create their own in 
your own words question and answer it.  

 

Stage 4: Evaluation 

After completing a worksheet, the pupils would get their mark back and answer two 
evaluation questions relating to how they felt they did, what they could improve on, and what 
they learned (see Appendix). They would also be asked to rate how confident they feel using 



the same number sequence as before (1 to 10). This was repeated for the three weeks of the 
enquiry. 

 

Findings 

As shown in the three graphs (see Appendix), the results from the worksheets showed that 
there was an increase in pupils who selected the higher end Worksheet 3 as the weeks 
progressed. Furthermore, the majority of pupils increased their marks over the three-week 
period. 

There were pupils who stayed on the same worksheet throughout and improved their results. 

There were pupils who started off on a higher worksheet and then dropped down, improved 
their score and then went back up to the higher worksheet and improved their score. 

However, there were pupils who selected the lower end close reading questions and did not 
progress. These factors could be attributed to the timescale of this enquiry, where doing this 
over a longer period would enhance the data.  

Through whole class discussion, pupils became more confident in challenging other pupil’s 
answers and being able to recall previous learning. Their understanding of the questions 
improved and this correlated with the results of their papers. 

 

Conclusions 

In conclusion, due to the small time-scale of the enquiry, more data is needed to determine 
the success. However, there were significant improvements in both scores and confidence 
rating of pupils by the end of Worksheet 3. Selecting their own differentiated worksheet 
allowed pupils to challenge themselves appropriately. Furthermore, the differentiated 
questioning before the pupils selected their worksheet ensured that all pupils had a better 
understanding of the task.  

 

Implications for Future Practice 

Over a larger time-period, the methodology of differentiated questioning is essential to pupil 
learning and should be implemented as early as possible to maximise pupil potential. 

Pupils had the potential to feel pressurised into picking the worksheet that the rest of their 
group did to avoid being singled out, so seating positions is essential to remove this factor. 

Providing additional worksheets at both ends of the scale would perhaps make a difference to 
pupil’s progress, as there were pupils who scored full marks on the highest paper and some 
that struggled with the lowest. 
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Appendix 
 

Questionnaire 

On a scale of 1 to 10 – with 10 being really confident – circle the number that describes how 
you feel about close reading. 

1  2  3  4  5  6  7  8  9  10 

 

On a scale of 1 to 10, how do you feel you did on the previous close reading paper? 

What did you feel you were good? 

What could you improve on? 

What did you learn? 
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