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Rationale 
 
During this enquiry my team and I focused on encouraging quick and efficient transitions 
aided through the technique of music. We found that getting the children settled and on task 
quickly was something we all wished to improve, and we thought music would facilitate this 
as it ‘‘effectively helps children transition more quickly within the organisation of the school 
day’’ (Register and Humpal, 2007). This was relevant to the needs of the pupils in my 
Primary two class as infants can spend a while transitioning between outdoors and indoors, 
and becoming ready within appropriate timescales. 
 
In my class there are many children with Additional Support Needs who have difficulty 
focusing on tasks. I thought that this enquiry would have a positive effect on their learning as 
music is one of the ‘‘positive mediums that contribute significantly to the learning experience 
of children with intellectual disabilities’’ (Surujlal, 2013). I also knew that completing 
transitions using music would be enjoyable for the children as they like learning through 
singing songs. 
 
Aims 
 
The aims of this Practitioner Enquiry were to determine the impact that music has on 
transition times, and to determine if the type of music has an impact on the children’s 
readiness to learn. 
 
Methodology 
 
24 primary 2 children were played either slow tempo classical music or fast tempo popular 
music each morning over a period of four weeks, to assist their transition from coat pegs to 
seats where they would begin their starter tasks. Classical music was played every day for the 
first two weeks, and popular music was played every day thereafter. The music lasted 
between three and five minutes each time. These transitions were timed using an online 
stopwatch and the number of minutes and seconds it took the children to complete transitions 
were recorded daily. Through the data collected, a weekly average time for completed 
transitions was calculated and information was displayed in a bar graph.  
 
Another method of research involved the children completing two questionnaires, one before 
and one after the enquiry. In the first questionnaire the children predicted whether fast tempo 
popular or slow tempo classical music would better help with transition time, and in the 



second questionnaire the children decided which of the two music genres they thought had 
been better. 
 
During the last week of the enquiry, one to one interviews with the children were conducted 
whereby they were asked which of the two genres made them feel more ready to learn, and 
responses were recorded. Observations of the children also took place whilst music was 
playing to see if it impacted how quickly and efficiently they arrived at their seats. They were 
also observed on how focussed and ready they were to learn after the music had stopped.  
 
Findings 
 
Daily transition times were recorded throughout the four weeks and an average daily 
transition time was calculated for each week. This information is presented in the following 
bar graph: 
 

 
 
Bars 1 and 2 represent weeks 1 and 2 of the investigation, giving weekly averages of time 
spent completing transitions whilst listening to classical music, and bars 3 and 4 represent the 
same for popular music. The average daily transition time for the first week was 4 minutes 18 
seconds whereas for the second week it was 4 minutes 38 seconds. This indicates that 
classical music encouraged quicker transitions during the first week than the second. The 
third week had an average of 3 minutes 22 seconds and the fourth week had an average of 3 
minutes 8 seconds. These last two weeks saw a significantly quicker transition time than the 
first two weeks, indicating that popular music facilitated much quicker transitions than 
classical music. 
 
In the questionnaire before the enquiry, 87% of the children said popular music would be 
better at facilitating quicker transition times. 0% said classical would be better and 13% said 
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neither genre would have an impact. In the questionnaire after the enquiry 100% of the 
children agreed the popular music had been better for transition times.  
 
Children interviewed gave a positive review of using music to facilitate readiness to learn. 
33% said the classical music was better at helping them to ‘relax’ or ‘think’ as it was calm 
and ‘quiet’. 50% preferred the popular music because it was more familiar and ‘fun’, giving 
them greater enthusiasm. 17% said the music had been a distraction. During observations it 
became evident that there were more children settled and on task compared with weeks prior 
to the enquiry. The popular music better motivated them than the classical, and especially 
during the last two weeks of the enquiry I noticed many instances of improved effort with 
work. It was obvious that the children were trying harder to move quickly, excited by the 
competition of trying to beat previous time records. 
 
Conclusions 
 
From results it can be concluded that fast tempo popular music worked better than slow 
tempo classical music at facilitating transitions in this class. In comparison with the classical 
music, the popular music better excited the children and this had a big impact on the pace at 
which most children prepared themselves and arred at their seats to begin their starter tasks. 
The children were more motivated and ready to learn, and were more focussed on their tasks 
after listening to the popular music as it was more stimulating than the classical. However, 
some children were able to focus better with the classical music and others were not affected 
at all. Results also suggested that the classical music worked well in the beginning but 
children lost interest quickly. 
 
Implications for Future Practice 
 
Music as an aid for transitions has been a positive influence which has worked well in the 
classroom, and the children really enjoyed and responded well to it. Based on these findings 
it can be recommended that fast tempo popular music should be chosen over slow tempo 
classical music to better motivate Primary 2 children. To further explore this area, various 
other types of music could be experimented with over a longer time and wider range of 
transitions within the school day such as tidying up at home time and when the children get 
ready for PE. I will continue to experiment with different types of music for various types of 
transitions. 
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