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Rationale 

As a group of mixed-sector teachers, it was identified that self-reflection was an area that 
required development in the classroom. Black and William (1998) argue that when children 
reflect on their own work, their results can improve. When children reflect, they highlight to 
themselves the areas that need to be improved and developed. Marzano (2012) states that exit 
passes can be used to prompt self-reflection. He argues that “effective lessons commonly end 
with an activity in which students reflect on their experience of the lesson” (p.80).  

Aims 

The aim of this practitioner enquiry was to explore what would happen when exit passes were 
introduced into the classroom and to explore what would happen to children’s ability to 
reflect on their own learning when exit passes were introduced into the classroom. 

Methodology  

To complete this practitioner enquiry, exit passes were issued over a 4 week period with a 
class of 28 Primary 2 children. The exit passes were issued to the whole class, however a 
focus group of 5 mixed-ability children were chosen to analyse their results.  

The children had been introduced to the concept of exit passes once before the research began 
to ensure they were aware of how to complete them. In order to ensure consistency, the 
research was carried out at the end of Literacy lessons, specifically Taught Writing, once a 
week. The same exit pass template was used each week and the children were required to 
answer a different question each week to reflect on their learning and task that day (see 
appendix 1). The Learning Intentions and Success Criteria were discussed and displayed at 
the beginning of each lesson for the children to use as an aid in gauging their success in the 
lesson. They were also required to colour an emoji face that best represented how they felt 
they worked during the lesson.  

Week 4’s exit pass required the children to reflect on the targets they had set themselves in 
the previous week’s lesson so as a result of this, the children were given their Week 3 exit 
passes back to them in order to prompt their memories of their targets.  

The main evidence collected during the enquiry was the exit passes from the focus group, 
complete with the children’s responses. In addition, learning conversations and jotter work 
were analysed for improvement of work and to determine if the children’s self-reflections 
were accurate.  

Findings 

Through analysis of evidence, the children were at times capable of completing exit passes 
that reflected on their learning when supported by the teacher. The responses provided by the 
children varied from child to child and from week to week which highlights they understood 
that the exit passes were specific to one lesson in one week. Many of the children needed a 
lot of support to think of something to write each week. Modelling of potential answers was 



provided to support some of the children each week. Many of the responses were linked to 
the success criteria and their North Lanarkshire Active Literacy Core Targets. While this 
could suggest the children were linking the success they saw in their work to their targets, it 
was evident that some children were just copying these generic targets rather than reflecting 
on their own work. For example, Child A has said he needs to use finger spaces (see 
appendix 2), however his jotter work shows that he has already used finger spaces (see 
appendix 3). In addition, the work in their jotters often does not match the reflections they 
have written. Child B wrote that they were successful because they used full stops (see 
appendix 4) but in their work full stops were not used (appendix 5). In addition, speaking 
with this child, they continued to state that they had used full stops until prompted to look at 
their work where they were then able to identify that they had not (see appendix 6).     

As the weeks progressed, some children were able to begin to develop their ability to reflect 
on their work and less support was required. However some modelling was provided until the 
end for children who struggled with reflecting on their work. Child C has shown to be able to 
develop their ability to reflect on their work. By week 3, their responses had become more 
personalised to their own work and what they needed to do to develop (see appendix 7).  

In regards to the teaching, this enquiry was beneficial in allowing the class teacher to analyse 
where the children felt their strengths lay and what their next steps should be. This resulted in 
adaptions of lessons in order to aid children in meeting these targets they had set themselves.  

Conclusions 

In conclusion, it can be deduced that exit passes can be used to aid children in developing 
their ability to self-reflect, however this is something that at this early stage has to be 
supported by the class teacher. Some children were unable to accurately reflect on their own 
work and instead wrote reflections from Success Criteria and targets. Some children were 
beginning to develop their ability to reflect at the end of the 4 week block however more time 
would be needed in order to ensure that the children continued to develop and become more 
accurate and personalised in their reflections. The amount of support and modelling provided 
decreased throughout the block which also suggests that more time and teaching of this 
would benefit the children’s ability to use exit passes more effectively.  

Impact for Future Practice 

This practitioner enquiry has shown that if children require to develop their ability to exit 
passes can aid them in achieving this, though a longer period of time is required. In addition, 
further teaching on the importance of reviewing work before writing a reflection is required 
in order to ensure that reflections are accurate. This could be implemented through only one 
success criteria at a time, allowing the children to be more specific in their reflections. In 
addition, more opportunities across the curriculum to self-reflect could be introduced to 
develop this ability.  
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Appendix 5 
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Appendix 7  

Learning Conversation with Child B 

Teacher: What have you done well in your writing today? What have you written in 
your exit pass? 

Child B: That I used all my full stops. 

Teacher: Fantastic. And have you used all your full stops? 

Child B: Yes. 

Teacher: Have a look at your writing and point to me all the full stops you have 
used.  

Child B looks at their writing and points to a full stop at the very end of the writing.  

Teacher: Good. Where else?  

Child B is unable to point out anymore full stops.  

Teacher: Do you think one full stop is enough for all that writing? 

Child B: No.  

Teacher: So have you used all your full stops? 

Child B: No. 

Teacher then read through work with child and identified where full stops would be 
placed.  
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