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Rationale 
After attending a course on cooperative learning, I learned that cooperative learning strategies 
can be successful with students of all ages, learning styles, and abilities. However, if students 
have never been taught the necessary social skills for these types of tasks, they cannot be 
expected to work together effectively. Social skills are not only at the core of successful 
cooperative learning, but they are also crucial to general academic achievement and work-
related skills (McClelland & Morrison, 2003). Johnson and Johnson (1999) point out that 
how students interact with each another is a neglected aspect of instruction. Research 
suggests that when social skills instruction is offered to children with social difficulties such 
as aggression or isolation, this can significantly improve the nature of the child’s social 
relationships (Ladd, 2005; Mize & Ladd, 1990). It was therefore decided to introduce social 
intentions to the classroom and investigate the impact on the success of cooperative learning 
tasks, and overall behaviour. 
 
Aims 

• To investigate the impact of setting a social intention on pupils’ social skills and 
behaviour in the classroom e.g. good listening. 

• To investigate whether setting a social intention contributes to more successful co-
operative learning. 

 
Methodology 
This enquiry was carried out with a Modern Studies class of 24 S1 pupils. Data was collected 
during one 50-minute period per week over a four-week period. At the start of each period, 
traditional learning intentions were shared with the class regarding the knowledge and skills 
pupils were expected to achieve during the lesson. Alongside this, social intentions were also 
introduced and explained to the class. During the first week, the class discussed what good 
social skills look like and sound like to establish clear expectations. Finally, success criteria 
were also shared which reflected both the learning and social intentions, and provided a 
means of measured whether each pupil had met the learning and social intentions. 
 
At the start of the first lesson, the social intention ‘To listen carefully to my partner, and 
respect their opinion.’ was shared with the class. The lesson involved pupils working in pairs 
to decide which newspaper headlines were biased, and write an agreed answer on the show-
me-board. At the end, pupils were asked to rate how well they felt the met the social intention 
on a scale of 1-5 and give a reason why. 
 
At the start of the second lesson, the social intention ‘To take turns and listen carefully to get 
all the information.’ was shared with the class. The lesson involved pupils working in pairs. 
Each was given a different source to read and they had to share information with each other 
to complete the task. At the end of the lesson, success of the social intentions was measured 
by assessing the jotter work produced in pairs. If the work was completed effectively, pupils 
must have also performed the social intention successfully. 



 
At the start of the third lesson, the social intentions ‘To work together effectively to reach a 
shared goal with my group’; ‘To listen to others ideas and contribute my own ideas.’ were 
shared with the class. The lesson involved a cooperative jigsaw task. Each pupil had 
responsibility over one section of a front page news report, and these were stuck together at 
the end to form a full front cover. At the end, the success of the social intentions was 
measured by assessing the contribution of each individual in the group task.  
 
At the start of the final lesson, the social intention ‘I will make sure everyone, including me, 
is contributing ideas fairly and effectively’ was shared with the class. The lesson involved the 
class working in groups to assess Fake News stories, then create their own headlines. Success 
of the social intention was measured through observation of group work.  
 
At the end of the final lesson, pupils were given a questionnaire which asked about their 
views on using social intentions in the class. 
 
Findings 
In the first week, pupils self-assessed their listening skills against the success criteria as the 
end of the period, rating themselves from 1 – 5 (1 = poor; 5 = perfect). The findings revealed 
that most pupils already rated themselves highly in terms of their listening skills (see 
appendix 1). When asked to justify why they chose their particular rating, they provided 
explanations such as ‘we took turns to speak’, ‘I gave eye-contact’, ‘we respected each 
other’s opinions’ and ‘we didn’t have the same opinions, but we eventually made a decision’. 
 
Jotter work was then collected in the second week to assess whether students were 
successfully working cooperatively to complete the task. Assessment of jotters provides 
evidence the pupils did indeed complete the intended task successfully, therefore meeting the 
social intention. 
 
In the third week, a group poster was completed with each pupil responsible for a separate 
section. Successful completion of the group poster is used as evidence that pupils have met 
the social intention (see appendix 2). 
 
In the final week, pupils’ social skills were tested in pairs, groups and as a class. Finally, they 
completed a questionnaire which assessed their perceived impact of social intentions in the 
classroom. Findings suggest that the majority of pupils agree that social intentions have had a 
positive impact both on their personal social skills, and the social skills of the class as a 
whole (see graph 2). Findings also demonstrate that the majority of pupils feel that social 
intentions have encouraged them to contribute more in group work and that their ideas were 
valued and listened to by others (see graph 2). The majority of pupils also agree that everyone 
made a valuable contribution during group work (see graph 2). 
 



Graph 1: Pupil answers to final week questionnaire on a using social intentions in the 
classroom 
 

 
 
Pupils also made very positive comments about the experience (see appendix 3). 
 
Conclusions 
From the results, it may be concluded that introducing social intentions has had a positive 
impact on social skills and behaviour (e.g. good listening skills) in the classroom, and also 
contributes to more successful cooperative learning. Social intentions appear to encourage 
pupils to contribute more in cooperative learning tasks and helps them to feel as though their 
ideas are valued and respected. Successful paired work and group work tasks reveal that 
social intentions were being met, in order for the work to be completed effectively. 
Observations suggest that social behaviour was improved in the class, particularly for whole 
class discussions. 
 
However, it is important to point out that this particular class already rated themselves highly 
for listening skills, and I could attest to this to an extent from my own observations. Co-
operative tasks were already used regularly within this particular class, so pupils had already 
established relationships and worked well together. Therefore, it is difficult to be certain that 
the social intentions had an impact, and it was not a case that the good listening skills of the 
class were simply revealed because they were being measured. 
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1. Do you think that social intentions have helped you to 
become a better listener? Try to explain why. 

2. Do you think social intentions have helped the class to 
become better at listening? Try to explain why. 

3. During group work, do you feel your ideas were 
listened to? Try to explain why. 

4. During group work, do you feel your contribution is 
valued and respected by others? Try to explain why. 

5. During group work, do you think social intentions have 
encouraged you to contribute more ideas? 

6. During group work, do you think everyone made a 
valuable contribution. Try to explain why. 

Social Intentions Questionnaire 

TOTAL YES TOTAL NO TOTAL UNSURE 



Implications for Future Practice 
 
This enquiry has shown that reiterating behaviour and social expectations through social 
intentions appears to have a positive impact on contributions and social behaviour and as 
such social intentions will continue to be used as part of the learning criteria for S1 classes.  
 
Additional enquiries should be carried out. This was conducted on a class already relatively 
well behaved and able, so therefore future enquiry should seek to investigate whether a 
similar effect can be found in more challenging classes. 
 
Attempts should be made to collect more objective and quantitative data on the success of 
social intentions to gain more valid and reliable evidence. 
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Appendix 
 
Appendix 1: Self-assessment of meeting social intention 
 

Self-Assessment Ratings (1 = Poor; 5 = Perfect) 
Number 
of Pupils 

1 – I don’t know what a good listener looks like. 0 

2 - I know what a good listener looks like, but I need to work on this skill. I 
sometimes listen well and respect others’ opinions. 0 

3 - I am okay at listening, and I am working on improving this skill. I usually 
listen well and respect others’ opinions. 3 

4 - I am a good listener. I almost always listen well and respect others’ 
opinions. 19 

5 - I am fantastic at listening – I could demonstrate this for others perfectly. I 
always listen well and respect others’ opinions. 2 

 
 
Appendix 2: Group posters with six roles 
 

 
 



Appendix 3: Example questionnaires completed by pupils 
 

 
 


