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Question:	

How	do	we	embrace	mistakes	as	part	of	learning?		

Rationale	

In	 order	 to	 meet	 the	 criteria	 for	 the	 GTCS	 probationer	 teachers	 must	 have	 knowledge	 and	
understanding	 of	 the	 importance	 of	 research	 and	 engagement	 in	 our	 professional	 enquiry.	 The	
group	that	I	worked	within	chose	to	focus	our	professional	enquiry	on	the	topic	of	Growth	Mindset.	
Psychologist	 Carol	 Dweck’s	 enquiry	 into	 Growth	 Mindset	 derived	 from	 interest	 in	 her	 student’s	
response	to	failure.	She	views	Growth	Mindset	as	a	tool	to	enhance	learning	and	success	(Dweck	and	
Dweck,	2006).	Dweck	(2012)	states	that	“The	Growth	Mindset	allows	people	to	value	what	they’re	
doing	regardless	of	the	outcome”.	This	would	suggest	that	Growth	Mindset	allows	people	to	look	at	
their	 failures	 or	 development	 needs	 in	 a	 positive	 manner.	 Our	 group	 which	 consisted	 of	 both	
primary	 and	 secondary	 teachers	wanted	 to	 embrace	mistakes	 as	 part	 of	 learning	 and	 understand	
that	 everyone	makes	mistakes	 in	 the	 classroom.	We	 hoped	 that	 this	would	 improve	 the	 learning	
experience	for	pupils	and	allow	them	to	gain	confidence	across	all	subjects.	 In	order	to	 implement	
this	in	my	classroom	I	decided	to	conduct	a	four	week	enquiry	with	my	S1	gymnastics	class.		Through	
conducting	 this	 professional	 enquiry,	 I	 felt	 I	 would	 not	 only	 enhance	 my	 own	 knowledge	 and	
understanding	of	varying	professional	practices,	but	also	improve	the	learning.			

Aims		

The	 aim	 of	 this	 enquiry	was	 to	 identify	 if	 there	was	 an	 impact	 on	 pupils	 responses	 to	 embracing	
mistakes	 in	 the	classroom.	By	embracing	mistakes	my	group	had	hoped	 that	pupils	would	 start	 to	
look	upon	these	 in	a	positive	manor	by	turning	the	focus	 into	something	that	can	be	 improved	on	
rather	than	something	negative	which	cannot	be	achieved.		

	

Methodology			

The	research	was	carried	out	during	two	periods	of	PE	over	a	four-week	period.	The	S1	class	involved	
consisted	 of	 twenty	 one	 pupils.	 In	 the	 first	 lesson	we	 spent	 time	 talking	 about	what	we	 thought	
mistakes	were	and	whether	they	were	positive	or	a	negative.	This	then	led	to	the	discussion,	 if	we	
were	 embarrassed	 of	 making	 any	 mistakes	 in	 the	 classroom	 and	 did	 we	 feel	 this	 effected	 our	
motivation	 to	 succeed	 in	 PE.	 As	 literature	 has	 suggested	 that	 a	 pupil’s	 conception	 of	 their	 own	
attributes	 can	 affect	 their	 motivation,	 achievement,	 learning	 and	 behaviour	 (Dweek,	 1986).	 After	
having	had	this	discussion	at	the	start	of	the	first	lesson	we	continued	on	as	normal	working	round	
our	gymnastics	stations	which	had	specific	tasks	at	each	one.	I	had	asked	the	pupils	to	work	in	pairs	
so	that	feedback	could	be	given	in	the	form	of	two	stars	and	a	wish	(two	things	that	were	done	very	
well	and	something	that	could	be	worked	on.	At	the	end	of	the	lesson	I	sat	the	class	down	and	asked	
them	to	write	down	on	their	own	task	cards	the	two	stars	and	a	wish	given	by	their	partner.	I	then	
asked	 every	 pupil	 to	 read	 this	 out	 to	 the	 class,	 this	way	 everyone	was	 identifying	 something	 that	
they	had	done	well	within	 the	 lesson	and	a	development	need.	 I	 then	 set	 the	pupils	 a	homework	
task	to	do	for	the	next	lesson	which	asked	how	they	would	improve	their	development	needs	in	the	
next	period	(appendix	1).	This	was	to	highlight	to	pupils	that	any	mistakes	that	had	been	made	could	



be	turned	into	a	positive	by	giving	pupils	a	new	focus	to	work	towards,	by	looking	at	the	breakdown	
of	the	skill	and	how	it	can	be	achieved.	This	allowed	pupils	to	understand	that	although	they	had	not	
completed	all	skills	at	each	station	successfully	they	could	still	make	it	a	positive	experience.	We	did	
this	 at	 the	 beginning	 at	 the	 end	 of	 every	 lesson	 for	 four	weeks	 and	 at	 the	 end	 of	week	 four	we	
evaluated	how	many	skills	we	were	able	to	develop	over	the	eight	lessons.	Pupils	were	all	given	out	
a	new	task	sheet	where	they	were	asked	to	identify	all	of	the	skills	that	they	had	developed	which	
had	 originally	 been	 a	 development	 need.	 It	 also	 asked	 pupils	 if	 they	 felt	 that	 identifying	 the	
weaknesses	helped	them	become	more	determined	to	achieve	them.		

	

	

Findings		

In	order	to	evaluate	if	the	enquiry	had	been	successful,	the	data	collected	from	the	final	task	sheets	
was	 reviewed	 and	 compared	 by	 myself	 and	 also	 my	 mentor.	 These	 findings	 suggest	 that	 pupils	
became	more	confident	from	week	one	to	four	in	speaking	out	and	identifying	areas	in	which	they	
felt	they	could	develop.	I	also	felt	that	as	pupils	were	more	aware	of	where	things	were	going	wrong	
they	began	to	progress	further	in	their	development	of	gymnastics.	This	was	also	evident	in	some	of	
the	comments	from	the	task	sheets	given:	

Pupil	A:	“I	find	it	easier	to	say	where	I	need	to	develop	when	other	people	are	doing	the	same”	

Pupil	B:	“I	was	able	to	try	and	do	things	that	 I	wouldn’t	normally	do	because	 it	was	a	 focus	 in	our	
lesson”	

Pupil	C:		“I	would	like	to	do	2	stars	and	a	wish	in	every	lesson”	

	

Conclusions	

	

To	conclude,	it	is	apparent	that	the	introduction	of	Growth	Mindset	and	embracing	mistakes	in	the	
classroom	has	had	a	positive	impact	on	S1	pupil’s	confidence	and	success	within	gymnastics.	Pupils	
were	able	to	adapt	their	mindset	through	using	their	mistakes	and	transferring	them	into	targets	for	
future	lessons.	The	information	that	was	collated	suggested	that	pupils	had	adapted	a	more	positive	
outlook	towards	making	mistakes	over	the	four	week	period,	however	it	should	also	be	recognised	
that	this	may	not	transfer	into	other	classrooms	due	to	the	difference	in	the	nature	of	a	PE	gym	hall	
to	that	of	a	standard	classroom.		

	

Implications	for	Future	Practice		

From	conducting	this	research,	I	have	been	able	to	see	how	the	development	of	a	Growth	Mindset	
can	 have	 a	 positive	 impact	 on	 a	 pupil’s	 educational	 experience.	 I	 feel	 it	 is	 necessary	 to	 try	 and	
introduce	this	into	all	of	my	classes	so	that	pupils	begin	to	embrace	their	mistakes	as	part	of	learning	
across	other	curricular	areas.	However,	due	to	the	short	timescale	that	was	given	for	this	enquiry,	I	
feel	 it	would	be	essential	 to	 investigate	how	Growth	Mindset	effects	pupils	 throughout	 the	whole	
school	and	if	it	changes	from	class	to	class	dependent	on	curricular	area.		
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