
	

	

	

‘What happens when ‘Think, Pair, Share’ is used to improve 

engagement and challenge all pupils to think?’ 
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Rationale  

 

‘Children can increase their knowledge on a particular topic through learning from one 

another’ (Dweck, 2017). This professional enquiry evaluated the effects of implementing 

Think, Pair, Share (TPS) into the classroom and focused on ascertaining whether using TPS 

could increase overall pupil engagement in classroom questioning and challenge all pupils to 

think more about their answers. Think-Pair-Share [TPS] is a cooperative learning technique 

which consists of a three step learning process. It allows the pupils time to process what they 

have been learning about in class, discuss it with other pupils and then prepare to feedback to 

the class (Kagan, 2009).  

 

Aims  

The purpose of this enquiry was to find out:  

 

• If pupils feel confident enough to answer out in class? 

• What happens when TPS is introduced in the classroom? 

• Does using TPS increase pupil confidence in answering out and participating in the 

lesson? 

• Will implementing TPS help to increase pupil engagement?  

 

	



Methodology  

This enquiry took place with a Religious, Moral and Philosophical Studies (RMPS) second 

year class of 27 pupils. The pupils chosen to be the focus of the investigation participate in 

RMPS for one period each week. The enquiry took place over four weeks with the first week 

being without TPS in the lesson to observe pupil engagement without it. TPS was then 

introduced in every lesson for the next three weeks. This was done during throughout the 

lesson; as a recap task, during the lesson when learning new information on a topic and 

towards the end of the lesson to check for understanding. A questionnaire was carried out 

where pupils were asked a variety of questions about their confidence and willingness to raise 

their hands to answer questions. The questionnaire was also carried out at the end of the 

enquiry, in order for pupils to be able to respond to questions about the use of TPS. Exit 

passes were also used as a form of pupil feedback to the use of TPS. The first question asked 

was, ‘Does using TPS in the classroom help you to feel more confident in answering 

questions. Give a reason for you answer.’ 

 

Findings 

It is clear that there is a strong correlation between the implementation of TPS in the 

classroom and the number of pupil responses to questions. The number of hands raised in 

response to pupils being asked a question without TPS the first week, increased every week 

after TPS was introduced. As an example, the following table shows the responses from a 

non-TPS question in week one compared to a similar TPS question in weeks two to four 

(Table 1).  

Table 1: Number of Hands raised in response to the TPS Topic Question  

                                  Week                                                           Number of Hands Raised                           	

1	 5	

2	 8	

3	 12	

4	 13	

 

The questionnaire undertaken by pupils after the enquiry had taken place demonstrates pupil-

responses which support the use of TPS. Statements 1, 2 and 7 were the only statements 



where the number of pupils who agreed or disagreed was split relatively evenly. This meant 

that for these statements there was no distinct strong majority. This demonstrates that the 

views of the class are mixed in terms of their willingness to put their hands up without TPS. 

Meanwhile, statements 3, 4, and 6 had mostly agree responses which suggests that pupils do 

feel more confident and are more likely to engage with the lesson when TPS is used in the 

classroom. The results for statement 5 identify an issue since majority of the class agree with 

the statement ‘I can sometimes go off task during TPS and chat to my partner about other 

things’, this highlights that there is a downfall to using TPS in lessons. While it may increase 

pupils’ willingness, confidence and overall engagement in the lesson, pupils can become 

distracted while taking part in the activity and steps should be put in place to minimise this 

and maximise its effectiveness. Despite this, I feel that due to the largely positive response 

from the enquiry, the benefits to pupils, outweigh the potential disadvantages. (See Table 2).  

Table 2: Pupil Questionnaire Responses  

Statements	 Number of Pupils who Agreed	 Number of Pupils who 
Disagreed	

1. I put my hand up every 
time I know an answer. 

14	 13	

2. I feel confident to put 
my hand up even if I 
think my answer could 
be wrong.  

14	 13	

3. I feel more confident 
when I have a partner 
to think with before 
answering.  

20	 7	

4. I feel that using TPS 
helps me to feel more 
motivated to contribute 
to discussions in class.  

21	 6	

5. I can sometimes go off 
task during TPS and 
chat to my partner 
about other things.  

18	 9	

6. I answer out more in 
class when TPS is used 
by my teacher.  

19	 8	

7. I feel confident 
answering out in class 
without using TPS.  

12	 15	



 

Responses from the exit passes which were also used as a form of pupil feedback were also 

mostly in favour of the use of TPS with 19 out of 27 pupils stating that they thought TPS was 

helpful. The reasons provided for this by pupils included: 

 ‘I enjoy hearing others opinions’ 

 ‘It helps me to expand my answer and see what others get from the question’ 

 ‘I like to see if my partner has the same opinion or answer as me.’  

These responses suggest that pupils enjoy TPS because they are able to engage in dialogue 

with their peers about the question before answering. This allows pupils to form their own 

answers while also having the opportunity to listen to others’ thought processes before 

feeding back to the class, this in turn appears to enhance pupil confidence in answering out in 

class.  

Pupils were also asked ‘Did you enjoy taking part in the TPS task? Give reasons why.’ To 

provide context, the TPS task being referred to was a discussion question about whether or 

not pupils thought Rosa Parks made the right decision to stand up for herself on the bus in 

1955. From the responses provided for this exit pass, 22 out of 27 pupils said that they 

enjoyed the TPS task, their reasons for this included:  

 ‘Yes because I got to see what others thought about Rosa Parks and hear their  

 opinion.’ 

 ‘I am quite shy and I don’t like answering out in case my answer is wrong and    

 chatting to my partner helped me feel more confident today.’  

 ‘I had a good partner so I did enjoy the activity as they gave me tips on how to word 

 my answer to the class.’ 

This shows that pupils enjoyed taking part in the activity as they were interested to hear what 

their classmates had to say on the topic they had been learning about. Many commented on 

how they enjoyed the activity as it helped them to construct their response and feel more 

comfortable with sharing the response with the class during feedback. The reason for that was 

because quieter pupils felt they could ‘check their answer was okay’ with their partner before 



sharing it with others who may judge it. While the majority of pupils found TPS beneficial 

there were some negative responses from some pupils, for example:  

‘No because I don’t need a partner to help me with my answers, I prefer to do it on 

my own – it’s pointless’.  

This type of responses appears to be from pupils who tends to prefer to work individually, 

and do not fully engage in collaborative learning activities. While it is important to recognise 

that TPS might not always benefit every pupil it has shown that the majority of pupils feel 

that it supports their learning.  

In addition to the pupil responses, teacher observation also noticed an increase in pupil 

engagement and willingness to participate. It also highlighted that not only did the quantity of 

responses increase but equally the quality of responses seemed to improve. Pupils often were 

able to speak in more detail about the subject of the TPS question and they were able to give 

more thorough explanations when asked additional prompting questions by the teacher. Their 

responses also were generally longer in length than previous responses to a question and 

answer style task. It can be assumed this is because pupils were keen to share their ideas with 

their partner; this helped pupils to develop additional ideas and work together to strengthen 

their responses. As this was such a small scale enquiry, more time and evidence would need 

to be gathered to conclude whether or not the quality of responses did improve. Teacher 

observation also found the issue of pupils going off topic during TPS discussions. Although 

this was not the case for the majority of pupils, it was disappointing that a minority of pupils 

seemed to struggle to only discuss the TPS question.  

 

Conclusions 

From the enquiry, it can be concluded that implementing Think, Pair, Share is an effective 

way to increase pupil engagement and challenge pupils to think more about their learning. It 

is clear from the research that was carried out using teacher observation, exit passes, 

recording the number of hands raised and pupil questionnaires that this is the case. The 

results of each form of evidence mirrored the others and the results were mutually conclusive. 

The enquiry allowed me to identify an area of concern within using TPS in the classroom. 

The concern is that pupils can often get distracted during the TPS task and go off topic. 

However, despite this the benefits seem to outweigh the positives, particularly for the quieter 

pupils as it tends to build their confidence.  



	

 

Implications for Future Practice  

I will continue to implement the strategy of using TPS in lessons as I have found that it can 

help to increase the level of pupil participation and overall engagement within lessons. 

However, in order to find out more about the efficacy of TPS, this enquiry would need to be 

carried out on a much larger scale. One issue that was identified through findings was that 

pupils can sometimes go off task during the ‘discussion’ phases of TPS. This is something 

that will need to be tackled going forward. Potential solutions could include using a varying 

questioning technique when receiving pupil responses during the ‘share’ step. This could be 

the use of implementing a ‘no hands approach’ or perhaps the use of lollypop sticks. Another 

potential solution could be to monitor the time given for pupils to discuss, ensuring it is a 

time long enough for the task to be completed but short enough that pupils don’t get 

distracted and start going off task. This is something that would need to be researched more 

before a solution could be concluded as being effective.  
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