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Rationale  
In constant attempts to improve education, the quality of teaching has been cited as the area 
which has the greatest potential to make a difference to improve educational outcomes for 
learners (Darling-Hammond and Bransford, 2005). One of the priorities in my School 
Improvement Plan is to improve attainment in Literacy by planning appropriate support and 
intervention. Therefore, my focus for the Practitioner Enquiry was to explore the impact real-
time formative feedback has on children’s writing. Feedback is one of the main components 
of a teacher’s job. A pupil’s knowledge is continuously appraised and is an integral part of 
their learning process. Feedback given as part of formative assessment helps learners become 
aware of any gaps that exist between their desired goal and their current knowledge, 
understanding, or skill and guides them through actions necessary to obtain the goal (Sadler, 
2005). Arguably, feedback is one of the most powerful influences on learning and 
achievement. This view is further reinforced by several research reviews that demonstrate 
that formative assessment can substantially improve pupil achievement (Black and William 
1998; Hattie, 2009).  As a result, this prompted my group and I to investigate the impact of 
immediate feedback on pupil achievement.  
 
Aims 

1. To evaluate how immediate feedback influences the standard of literacy work. 

2. To assess if pupil participation in class discussion improves. 

 
Methodology  
This enquiry was conducted over a five-week period, ensuring that four weeks of data was 
collected. Initially, a questionnaire was handed out to each pupil in my class to assess their 
own self perception as well as their attitudes towards feedback (see Figure 1). This 
questionnaire was then reissued at the end of the five weeks in order to compare data. In 
addition, each pupil was given a checklist to complete in the middle of Taught Writing 
Lessons (Figure 2). Each checklist consisted of core targets as well as success criteria that 
was relevant to the genre being taught at that time. Pupils would tick if these statements 
applied to their writing or not. Following this, I would then circulate the class with a green 
and red highlighter. If the children’s work was highlighted green this meant that they had 
written something which I really liked and if there was a red dot it meant that this had to be 
improved.  
	
	
 



 

 

 
Figure 1: Questionnaire to assess children’s initial attitudes towards feedback.  
 

Core Targets	  

Use capital letters and full stops in most sentences	  

Spell most commonly used words correctly	  

Begin to spell tricky words correctly in topics	  

Join sentences together using a variety of 
conjunctions/connectives (and/so/but/then/because)	

 

Vary the sentence lengths (short and long sentences) 	  

Vary the sentence openings	  

Use paragraphs to separate events/ideas/facts	  

Present all work legibly and include features to make it 
attractive (headings, labelled diagrams/charts)	

 

Narrative Writing Features	  

A beginning/opening that makes the reader want to read on	  

Description of the story setting and main characters	  

Description of a few main events in a sequence 	  

Dialogue which tells you more about the main events/main 
characters	

 

Please answer the following questions. Underline your answer. 
 
Question 1:  Do you think written feedback helps to improve your learning? 
 
Yes/No 
 
Questions 2: Do you feel comfortable answering questions in front of the class? 
 
Yes/No 
 
Question 3: Do you read the comments that I write in your jotter? 
 
Yes/No 
 
Question 4: Do you prefer written or verbal feedback? 
 
Written/Verbal 



 

 

An ending which brings events to a conclusion, a cliffhanger or 
an unexpected twist	

 

 
	
Figure 2: Self assessment checklist 
 
Findings 
Firstly, the results from the questionnaires were interesting (Figure 3). For example, when the 
questionnaire was reissued 17/20 answered Yes to question 2 of the questionnaire compared 
to 14/20 in the initial responses (Figure 3) thus indicating that immediate feedback positively 
impacted children’s confidence. Through observations I also found that as the weeks 
progressed a large number of children were more willing to share their writing with the whole 
class. In addition to the questionnaires children also completed checklists to self-asses their 
writing (Figure 4). Comparisons were made  The results of the self assessment checklists 
were also compared with observations and professional judgments made by the class teacher, 
regarding children’s ability to meet core targets and success criteria throughout the writing 
process.  The self assessment of the pupils showed that the children were very honest when 
self-assessing their work (Figure 4) and also made changes to their work after immediate 
feedback was given (Figure 5).  
 
 

 
Figure 3 – Questionnaire results. 
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Figure 4 – Self assessment checklist                       Figure 5- Child adding in punctuation after immediate feedback  
 
 
 
Conclusions  
The findings in the pupils' written work suggest that most pupils were honest when 
completing the self assessment sheet. However, some children also failed to take action to fix 
mistakes when they were highlighted and discussed during checkpoints.  This suggests that 
pupils may have not checked their work carefully. Despite this, pupil questionnaire responses 
show that the pupils felt it was beneficial. Child 1 stated that, “if a teacher gives you feedback 
it can help you learn by because your teacher is telling you what you can do better and you 
can try to fix your mistakes.” As mentioned previously, this enquiry was carried out over a 
short period of time and therefore there is a possibility that over a longer period of time, 
pupils would learn to evaluate their writing more carefully thus having a greater impact on 
the children’s achievement. Overall, immediate feedback demonstrates to pupils that they can 
improve as a result of effort rather than be doomed to low achievement due to some 
presumed lack of innate ability .In conclusion, findings from this inquiry show that 
immediate feedback is particularly helpful  in improving attitudes towards learning.  
 
Implications for future practice 
As a result of this inquiry I will continue to use a variety of self assessment strategies in the 
classroom in hopes of encouraging pupils to be responsible and independent learners. Since 
reviewing my findings I also recognise that providing and receiving feedback requires much 
skill by pupils and teachers. Therefore, it is important that I model and offer increasing 
opportunities for children to edit to make improvements.  In addition, this study would have 
benefitted from being undertaken over a larger period of time. Overall, I will continue to 
provide immediate feedback for the remainder of the year and offer children opportunities 
across the curriculum to engage in self-assessment. 
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