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Rationale 
 
A practitioner enquiry is about adapting current and future practice based on new 
information, insights or experiences.  The purpose of this enquiry was to review the impact 
formative assessment strategy exit passes had on teaching and learning within the classroom.  
 
Assessment is an integral part of day-to-day learning and teaching within the classroom with 
formative, summative and holistic assessment being a necessary component of the learning 
process. Research shows in order for assessment to function formatively, it needs to identify 
where learners are in their learning, where they are going and how to get there (William, 
2004).  Children must be provided with feedback at regular intervals to enable the highest 
attainment and achievement for all.  
 
 
Aim 
 
Exit passes are used at the end of a lesson for children to record what they have learned. This 
is seen as an effective formative assessment strategy as it highlights areas that children are 
struggling with and how feedback can be used to address these development needs, while 
also enabling teachers to assess how well pupils understand what they have learned 
(Marzano, 2012). Therefore the aim of this enquiry was to explore the impact exit passes had 
on teaching and learning within the classroom. 
 
 
Methodology  
 
The study was undertaken with thirty primary three pupils.  In order to ensure continuity 
within the enquiry, within one curricular area. The exit passes were used over a four-week 
period during the plenary session of maths.  During the enquiry, the focus of the children’s 
learning was subtraction using a variety of different Stages of Early Arithmetical Learning 
(SEAL) strategies.  After each learning experience the children were given an exit pass 
(Appendix 1), which provided them with a lined space to write a comment and also three 
statements to allow them to self-assess their learning.  
 
As the children had no experience using exit passes they had to be shown how to use them 
effectively.  Repeatedly communicating the specific assessment criteria helped the children 
understand what was expected of them.  Communicating assessment criteria involves 
discussion with learners, using terms that they can understand and providing examples of 
how the criteria can be met in practice (Assessment Reform Group, 2002).  After each 
discussion the classes’ own criteria for success would then be displayed on the ‘class rocket’ 
(Appendix 2) for the children to refer to when completing their exit passes.  Children were 
also reminded that the answer should not be shared as it should reflect their own learning.  
 



Findings 
 
A variety of data was collected for this enquiry.  Qualitative data in the form of discussions 
with the children indicated that the majority of the children enjoyed using the exit passes and 
having the autonomy to assess their own learning.  
 
Some of the comments made by the children were: 
 
• I like looking at my work and thinking about what I can do to make it better - Child A; 
• I like exit passes, they help me look at where I go next in maths. – Child B 
• I don’t like it because I don’t like having a sad face when I have tried my best - Child C; 
• I always meet my learning intention, I don’t think I need it - Child D. 
 
All thirty children were given a questionnaire to express their opinion on exit passes and its 
impact on their learning.  Figure 1 shows that most children (97%) stated that they enjoyed 
using exit passes.  Figure 2 shows that 83% of children believe that the use of exit passes 
helped their development with subtraction.   
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Although some of the children had mixed opinions on the exit passes and the impact they had 
on their learning, after reviewing the children’s work and their completed exit passes 
(Appendices 3 & 4) it is clear that they have had a positive impact.  Figure 3 highlights that 
the use of exit passes did result in the children being able to link their learning to their 
learning intention.  More than half of the children identified that the exit passes motivated 
them to complete their task to the best of their ability.  However, other children suggested 
that they did not always check their work and review it honestly. 
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Conclusions 
 
From the findings it can be concluded that exit passes are an effective formative assessment 
strategy that provide pupils with autonomy and allow them to assess and evaluate their own 
work. Furthermore, the exit passes were helpful for me as the class teacher in planning the 
next steps in learning, as they highlight areas that need to be revised or areas that the children 
have coped well in. Therefore teaching can move on while ensuring progression for all 
children.  
 
 
Implications for Future Practice 
 
It is evident that self-assessment in the form of exit passes had a positive impact on teaching 
and learning within the classroom, as the pupils learned to self-assess more accurately and 
assess and evaluate their learning in relation to the learning intention.  However it could be 
argued that the improvement in the children’s ability to self-assess, is linked to the 
importance and focus placed on the learning intention and success criteria throughout the 
learning experience. With regards to my own practice, I will continue to use exit passes 
alongside a variety of other self-assessment strategies within my classroom.   Heidi Andrade 
et al. (2009) suggest that the primary role of self-assessment is to ‘boost learning and 
achievement’ and therefore, integrating as many means of self-assessment as possible to a 
lesson may help to enhance learning.  
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