
What happens when Reflective Learning Logs are introduced into the classroom?  
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Rationale 

The Scottish Government launched the Scottish Attainment Challenge in 2015, and 
prioritised “Closing the Poverty-Related Attainment Gap” by ensuring equity within 
education in Scotland, enabling every child to reach their full potential, this was underpinned 
by The National Improvement Framework (The Scottish Government, 2016).  

In a bid to raise attainment educators must ensure that learners are aware of how to bridge the 
gap between what they know and what they want to know. It is the responsibility of the 
teacher to help them bridge that gap and enable them to reach their goal. Learners must have 
the opportunity to take ownership of their success and achievements in class (Fisher and 
Frey, 2004). Therefore, the focus of this enquiry is to use the reflective learning logs strategy 
in class to assess the impact it has on bridging the gap, in addition to activating pupils as 
owners of their own learning (Williams, 2006)  

Research has shown that if learners are given ‘individual accountability’ (Laal et al, 2013.) 
they will then become accountable for her/his performance and learning. Generally speaking, 
studies show that reflective learning logs seem to be effective in personalising and deepening 
the quality of learning and in helping learners to integrate the material of learning. (Moon, 
2003) 

 
Aims 

• To analyse the impact of reflective learning logs on pupils’ achievement in class. 
• To observe any changes in pupils’ motivation during enquiry period. 

 

 

Methodology 

The enquiry took place over a 4 week period in a primary 3/2 composite class with 23 
learners, with a focus on all learners in the class. At the end of each week, learners took part 
in a reflection lesson lasting 15 to 20 minutes where they identified - 

How they felt about their weeks learning e.g. was it interesting and motivating?  

Were they successful?  

Did they feel confident as learners throughout the week? 



What area/s they want to improve or need support in?  

What they want to achieve, practise or improve for the week ahead – set an aim to work 
towards? 

 

This method of gathering evidence was maintained throughout the four week intervention 
period in order to ensure consistency.  Furthermore, exit interviews were carried out with 22 
learners at the end of the enquiry as an addition means of gathering evidence to enhance 
enquiry findings.  Learner took part in one to one interviews at the end of week four. They 
were asked the same four closed questions, results were then collated and inputed into a table. 

 
Findings 

In the first week, learners found the identification of aims they wanted to develop further very 
difficult, in additional to creating one relevant aim to develop. Unless a specific aim had been 
identified verbally or written feedback given, the learners tended to focus on “fixing 
mistakes”. Initially, their logs reported very little learning aims.  
 
On reflection, this was due to the lack of required vocabulary and limited written skills of the 
learners.  The learners needed more time to build up a repertoire of identifiable learning 
skills/aims and the necessary vocabulary to complete the logs effectively. The enquiry’s 
initial findings did not appear to show a direct correlation between the use of learning logs 
and learners achievement in the classroom. The responses overall were specific to lessons, 
e.g. the likes and dislikes of the learner rather than on achievement within the specific 
learning outcomes. 
 
However, observations in week two recorded that learners had begun to made good use of a 
working partner whilst completing the log. One learner looked for feedback from a peer to 
decide whether or not the skills required to carry out the aim in the log was achievable. This 
evidence showed that this learner had understood the concept of the log and was developing 
the ability to set achievable aims thus taking ownership and leading their own learning 
journey.  However, overall the learner’s logs remained inconsistent throughout the four-week 
enquiry with some logs giving detailed responses with well thought out aims, and others 
struggling to reflect without one to one adult support or verbal prompting. 
 
Following the enquiry and the exit interview, it was found that despite the children initially 
struggling with the vocabulary, the learners were beginning to understand and appreciate that 
by creating an aim for the week ahead allowed them to stay focused on that area and achieve 
success in a short time frame. 

 



 

 
In terms of pupil motivation, there was no clear evidence that showed a change in attitude 
from the first week to the last. In the logs, it was evident that learners viewed themselves as 
‘good learners’ when the lesson was easy or was about something they liked doing. 
Furthermore, it was obvious that evaluations in learning logs were linked to self-confidence 
and how they rated themselves against their peers e.g. Child B quote from week two’s log 
describing their success after the introduction of a new Maths challenge game – “I did an ok 
job in Shoot the Sheriff but I only shot down 2 people, I didn’t do as good as E, they got 3 
more than me.”   
 

Conclusion 

Despite time constraints and the fact that there was no clear impact on the learner’s 
achievement and motivation, the enquiry itself was useful as a reflective tool for the learning 
and teaching process. The comments on the logs were used to develop next steps for learners 
and also for reflecting on the lesson content that had taken place that week.  Furthermore, 
learners had become clearer in verbal explanations and in developing new vocabulary to take 
part in future learning dialogue with both peers and teachers.  Surprisingly, evidence from the 
Exit Interview showed that the learners viewed this as an enjoyable activity, as over 86% of 
learners would want to use logs again, in spite of many learners finding the logs challenging 
and difficult to complete.  
 

Implications 

Information and evidence gained from this enquiry will inform future practise. Continued 
professional development and enquiry is essential to the growth and expansion of all teachers 
and can play a major part in making change more systemic and indeed sustainable as teachers 
become 'agents of their own professional learning'. This Systematic enquiry helps teachers to 
"'let go', unlearn, innovate and re-skill in cycles of professional learning throughout their 
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career in response to changing circumstances" Menter et al (2011). Based on the findings of 
this enquiry, the time period would be extended beyond 4 weeks.  The learners would also 
need more time and opportunity before completing logs to build up a bank of vocabulary and 
the knowledge of necessary skills that would be reflected on.  
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