
 

 
What happens when I give real time, verbal feedback to my pupils? 
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Rationale 
Formative assessment, or Assessment is for Learning (“AifL”), is integral to the Curriculum 
for Excellence “because it can give learners, and those who teach and nurture them, the 
feedback they need to improve their learning” (TSG, 2005). 
 
Feedback is one of the five key strategies of effective formative assessment (Wiliams, 2006) 
but is in itself only effective if it is task driven, rather than ego driven. This means that 
feedback should be specific, constructive and actionable, focusing on what the individual 
needs to do to improve (Wiliams, 2015). 
 
Carol Dweck supports the view of implementing task driven feedback to improve learning, 
suggesting that feedback should, “talk about what you’ve tried, and what you can try next” 
(2015). 
 
Aim  
The aim of this practitioner enquiry was to explore the impact of introducing real time, 
verbal, task involving, feedback within a primary classroom on a daily basis, in relation to 
achievement of core targets within Literacy lessons.  
 
Methodology  
This enquiry was conducted over a four week period in a Primary 7 class of 23 pupils.  Real 
time feedback was a formative assessment strategy which the children were already familiar 
with; the purpose of this enquiry was to embed verbal feedback within the daily teaching, 
learning and assessment cycle.  
 
Prior to commencing the enquiry, a series of lessons were provided to the children to 
explicitly discuss developing a growth mindset ethos and then more specifically to explore 
what feedback is, what constitutes effective feedback and how feedback supports learning.  
 
The classroom task boards were used to advise children each day whether the particular task 
they were working on was to be peer assessed (“PA”), self assessed (“SA”), teacher assessed 
through verbal feedback (TA) or teacher assessed through jotter comments.  
 
Data used to evaluate the impact of the enquiry was both quantitative and qualitative in 
nature and consisted of: 



 
1. Jotter work – a sample of twelve jotters was selected across each of the three Literacy 

groups and the average number of core target errors across one piece of Literacy work 
each week was recorded for this sample. 

2. Pupil questionnaires before and after the enquiry around pupils’ preferences in 
relation to feedback. 

3. Quality of pupil responses during classroom discussions and questioning. 
4. Listening to and reviewing peer and self-assessment comments. 

 
 
Findings  
 

• Jotter work 
 

 
 

Over the four week enquiry period, the average number of core target errors within 
the sample of jotters analysed decreased from 21 core target errors to 14 core target 
errors each week, representing a fall in core target errors of almost 33%.  
 
Pupil questionnaires 
A simple questionnaire was provided to the pupils at the start and end of the enquiry 
period. It consisted of two statements and pupils were asked to tick which statement 
they agreed with most: 
 

1. I learn better when my teacher discusses my work with me while I am doing 
the work. 

2. I learn better when my teacher corrects my work in writing after I’ve finished 
my work. 

 
The results of these questionnaires are as follows:   
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By the end of week 4, there was an increase in the number of pupils who said they 
preferred verbal feedback to help them learn (30% increase overall).  
 

• Quality of pupil responses during classroom discussions 
Through the course of the enquiry, there was a small improvement in the quality of 
responses provided by children to classroom questioning and discussions, in particular 
in relation to learning intentions and success criteria at the start of a lesson and during 
plenaries at the end of the lesson.  In general, pupils were more specific in describing 
success criteria, by explaining what would make them successful in achieving their 
learning intentions. During plenaries, pupils were again, providing more specific 
responses as to what went well, what they thought they could improve and how 
successful they had been in their learning and were more consistently evaluating their 
learning against the success criteria than they had previously done. Examples include: 
 

• “I will check I’ve used full stops and capital letters correctly”.  
• “To be successful, I will use emotive language in my writing and check my 

core targets while I am working” (for persuasive writing). 
• “I have answered in complete sentences and included part of the question in 

my response” (for comprehension questions). 
• “I could use better vocabulary in my writing. I will use the VCOP cards to 

help me improve my vocabulary next time.” 
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• Quality of self and peer assessment 
Prior to implementing daily, verbal feedback, the quality of pupils’ self and peer 
feedback comments, both verbally and written, was in general quite poor: not specific, 
constructive or actionable. Examples of such feedback provided during self and peer 
assessment include: 
  

• “Well done, great work!” 
• “You did great. Can’t think of any improvements.” 
• “I think I did OK on this.” 
• “I did good.” 

 
During the course of this enquiry, there was a small, but noticeable, improvement in 
the quality of feedback provided during self and peer assessment, with more specific 
reference to the core targets of a particular task than had previously been evidenced. 
Examples include: 
 

• “Good summary, but next time try to introduce the characters,” 
• “Try to make writing a bit neater,” and 
• “Good work. Try and get more quotes next time.” 

 
Furthermore, the quality of feedback comments provided in other curricular areas also 
seemed to be improving. For example, within Maths jotters, examples are: 
 

• “I gave myself green but I have to focus more and try to work this fast more 
often then I can learn more,” 

• “You got them all right but just keep up the pace, OK,” and 
• “I would like to learn more about carrying” (in relation to division). 

 
Conclusions  
Data collected over the course of the enquiry suggested that introducing real time verbal 
feedback within a primary classroom led to: 

• a small decrease in the number of core target errors being made;  
• a slight increase in the number of children who preferred real time verbal feedback to 

written feedback in jotters; 
• a small improvement in children’s ability to evaluate their learning in relation to 

learning intentions and success criteria during class questioning and discussions; and 
• a small improvement in the quality of feedback provided during self and peer 

assessment. 
 
Implications for Future Practice  
This was a small scale enquiry over a short period of time; further research would be required 
to provide a more accurate conclusion. However, the overall positive impact of this enquiry 
would suggest that future practice should seek to embed the use of task driven, verbal 



feedback within the classroom.  As suggested by Wiliam (2006), this verbal feedback should 
be constructed to move learners forward and should be used in conjunction with, and to 
enhance, the other four key formative assessment strategies of: clarifying and understanding 
learning intentions and success criteria, using effective questioning and promoting the 
effective use of self and peer assessment within the classroom.  
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