
 

 

 

 

 

‘What happens when ‘Think, Pair, Share’ is used to improve 

engagement and challenge all pupils to think?’ 
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Rationale 

The aim of this Practitioner Enquiry was to introduce ‘Think, Pair, Share’ in the classroom, 

and observe the impact this had on the quality of learning and teaching.  Think, Pair, Share is 

a cooperative learning strategy which allows pupils to work together and share their 

knowledge to be able to answer a question or solve a problem. Think, Pair, Share encourages 

student participation in discussion and helps children to develop their ideas through the help 

of their peers. Think, Pair, Share increases wait time after children are posed with a question, 

this means that children have more time to think about their answer and in turn improves the 

quality of responses given by the students (Rowe, 1972). Think, Pair, Share is also beneficial 

for practitioners, as it can be used as a valuable form of formative assessment (Cooper and 

Robinson, 2000). Formative assessment is essential in day-to-day practice as it allows 

practitioners to fully support learning. By assessing the children regularly, appropriate 

support plans can be put in place to help all children reach their desired goals (GTCS, 2011). 

 

Aims 

The aim of this enquiry was to find out: 

1. What impact can ‘Think, Pair, Share’ have on pupil participation? 

2. Does using ‘Think, Pair, Share’ improve pupils’ confidence 

 



 

 

Methodology  

This enquiry took place over four weeks with 29 Primary 5 children. In order to study the 

impact that Think, Pair, Share had on pupil confidence, a questionnaire was carried out 

before and after the enquiry. Carrying out the questionnaire allowed me to gain a better 

insight into how each individual child felt about the Think, Pair, Share model.  

When carrying out lessons, I noted the amount of children who were willing to answer 

questions before and after the use of Think, Pair, Share. Creating a table to record results 

allowed me to compare results pre and post enquiry. 

 My observations before Think, Pair, Share were incorporated into lessons and allowed me to 

gauge which pupils were actively involved in discussion, which pupils did not participate in 

discussion and the quality of responses from pupils.  

Class observations and asking the children to fill in a personal questionnaire allowed me to 

study my pupils’ view of their own abilities and the confidence they had in their own 

abilities. By carrying out class observations I could easily identify and count the amount of 

children who were willing to answer out before and during the use of Think, Pair, Share. The 

class questionnaires provided me with information that was individual to each child.  

Collecting generalised and individual sets of data helped me to ascertain whether introducing 

Think, Pair, Share in the classroom really had an impact on individual student confidence 

levels and participation.  

 

Findings 

Tables 1 and 2 show the pupil responses to the questionnaires and compare how students felt 

before and after ’Think, Pair, Share’ was introduced and Graphs 1 and 2 show the amount of 

children who participated in discussions before and after ‘Think, Pair, Share’ was introduced.  

 

 

 

 

 



 

 

Table 1: How pupils felt about questioning before Think, Pair, Share was introduced  

QUESTION	 Agree	 Disagree	 Unsure	

I feel confident enough to put my hand up in 
class when the teacher asks a question.	

18	 3	 8	

When I have an answer, I put my hand up.	 14	 6	 9	

I don’t always put my hand up when I have 
an answer.	

6	 12	 10	

I worry if my answer is right or not.	 8	 13	 8	

I’m scared in case others make a fool of my 
answer.	

5	 18	 6	

I’m happy with the amount of times I put my 
hand up in class.	

15	 9	 6	

I wish I could put my hand up more in class.	 16	 10	 3	
 

 

Table 2: How pupils felt about questioning before after Think, Pair, Share was introduced.  

QUESTION	 Agree	 Disagree	 Unsure	

I feel confident enough to put my hand up in 
class when the teacher asks a question.	

24	 1	 4	

When I have an answer, I put my hand up.	 21	 4	 4	

I don’t always put my hand up when I have 
an answer.	

12	 14	 3	

I worry if my answer is right or not.	 8	 20	 1	

I’m scared in case others make a fool of my 
answer.	

5	 23	 1	

I’m happy with the amount of times I put my 
hand up in class.	

20	 6	 3	

I wish I could put my hand up more in class.	 12	 14	 3	
 



 

 

Graph 1: Pupil participation before Think, Pair, Share was introduced 

 

 

Graph 2: Pupil participation after Think, Pair, Share was introduced 

 

 

Conclusions  

The evidence before and after Think, Pair, Share was introduced demonstrates that the 

strategy has had a positive impact on children’s participation during class discussion. The 

results show an improvement in children’s confidence levels and pupil participation in the 

responses to the post-enquiry survey compared with the pre-enquiry survey. 
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During the first week of the enquiry, when Think, Pair, Share was not used, pupil 

participation was only an average of 37%. During the second week, participation of the class 

during discussion raised to an average of 62%. While not all of the children were involved in 

discussion, a definite improvement was made in terms of the amount of students who were 

willing to participate.  

I also noticed an improvement in the quality of answers I was given after Think, Pair, Share 

was introduced. When the children were posed with a question and had little thinking time, I 

found myself having to expand on their answers. When the children were given thinking-time 

however and had the opportunity to discuss their answers with their peers, I found that 

answers were more wholesome and well thought-out. In addition to this, children who would 

not normally answer out during discussion were more confident when they had a chance to 

discuss their ideas first and were willing to answer out more in class.  

Participating in this classroom based enquiry has allowed me to re-examine my teaching 

methods and how I can get the most of lessons by using different teaching and learning 

strategies. When using Think, Pair, Share as a tool for learning, I noticed many benefits for 

both the children and myself. The children were given an opportunity to learn from one 

another, increase their confidence with their own abilities, and have the ability to contribute 

to class discussion. As the class teacher, I was also able to formatively assess the learning of 

more students in my class, rather than just the students who were confident enough to 

participate in discussion. This gave me an opportunity to provide immediate feedback to the 

children and think of ways to support or challenge them.  

 

Implications for Future Practice 

Examining the results of my enquiry show clearly that Think, Pair, Share has a positive 

impact on the quality of learning and teaching in my classroom. The strategy encourages 

children to share their answers with their peers, and listen to others ideas. This in turn helps 

to develop their critical thinking skills (Cortright et al., 2005). However, my results show that 

the same number of pupils worry about the having the correct answer (8) or making a fool of 

themselves (5). This could perhaps be tackled by using differentiated, coloured lollipop 

sticks. While children would not know that they are being asked a specific question for their 

level, they would perhaps get a confidence boost if they are being asked questions that they 

feel comfortable answering and appropriately challenged in. 



 

 

I will continue to use Think, Pair, Share as a learning tool in daily lessons, to enhance pupil 

participation across the curriculum. In addition to this, I will share my findings with my 

Practitioner Enquiry group and with my fellow colleagues in my school. This will show 

others the impact that Think, Pair, Share can have on classroom practice and hopefully 

encourage others to implement this strategy in their own lessons. 
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