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Rationale 
Assessment is a vital component of learning in the classroom. Formative assessment has been 
seen to improve standards in the classroom if used effectively and consistently (Young, 
2005). Involvement in learning is essential and peer assessment allows for a co-regulation to 
take place meaning learners are working within the Zone of Proximal Development (ZPD) as 
highlighted by Vygotsky (1987). Clark (2011) mentions that peer assessment and this 
exchange of ideas can enable learners to cross this ZPD to improve their learning. In addition, 
there is a wealth of peer discussions happening in classrooms everyday therefore to make 
positive use of these discussions will improve learning. 
 
A key step prior to any assessment taking place has been proven to be giving clear learning 
intentions and expectations (Wiliam, 1998; The Scottish Government, 2011; Heritage, 2007; 
Stiggins, 2009; Clark, 2011). This links easily in the classroom as learning intentions are 
shared each lesson and then success criteria are built with the help of the learners which aids 
understanding of expectations. During the feedback process learners are more honest and 
reliable when assessing each other, and are more open to wishes, more so than if the same 
feedback was given by a teacher (Black and Wiliam, 1998; Black et al., 2004; Young, 2005).  
 
There are several positive impacts of peer assessment highlighted in research and literature, 
however the main reason for the choice of peer assessment in this enquiry is the greater 
understanding it provides the learners. This can be linked to the discussions that take place 
around the feedback, this discussion is in the natural language of the learners, and they also 
feel more able to interrupt a peer for clarification (Black et al., 2004). In addition, the Scottish 
Government (2005) found that attainment improves most when learners receive both 
feedback about what they have done well and how they could improve. This was the 
reasoning behind the two stars and a wish formative assessment strategy used in this enquiry 
 
 Interestingly Topping (2009) found that peer feedback is of equal reliability and validity to 
feedback given by a teacher as the feedback is available more immediately and in greater 
volume than teacher feedback. Even a peer assessor with less skill if given more time to 
complete the feedback could provide this reliable and valid feedback. 
 
Aims 
The aim of this enquiry was to study the effect of the two stars and wish process used as a 
form of formative assessment. This was monitored with two questions: 



• Were the stars maintained? 
• Was the wish acted upon? 

Each lesson had clear learning intentions and expectations and modelling was done at the 
beginning of the enquiry to ensure effective feedback would be given.  
 
Methodology  
Research was undertaken over a 4-week period using three ability groups within a P3/4 class 
of 21 learners. Two learners were chosen at random from each of the three groups, the Ants 
were a higher ability P4 group, the Crickets were a high ability P3 group and the Bees were a 
lower ability P4 group, the Bees and Crickets work as one group at the same reading level. 
These learners were used for the full 4-weeks to monitor progress throughout the enquiry. 
Once a week the learners were asked to complete a peer assessment on a piece of language 
work, these were done with different partners on a rotating basis to allow for different peers 
to be involved in discussions. Peer assessments were completed on a hand-out which had the 
writing core targets as a tick box checklist, space for two stars and one wish. Learners were 
encouraged to look back at previous feedback so that they were also clear on the wish they 
were aiming to improve on. The data collected in this enquiry included categorical data from 
the questions “Were the stars maintained?” and “Was the wish acted upon?”, teacher 
observations and jotter monitoring.  
 
Findings 
Teacher Observations 
Throughout the enquiry it was observed that the learners were highly engaged in peer 
assessment and enjoyed the discussions. It was noticed that the writing core targets provided 
on each hand-out became a focus for the stars and wishes rather than feedback more specific 
to learning intentions, however this would not be detrimental to their writing as the core 
targets are also important. 
 
Jotter Monitoring 
Looking at the work completed throughout the enquiry progress can be seen in some of the 
work. The progress made was thought to be reflected by the categorical data.  
 
Categorical Data 
The data showed some differences between the groups. The Ants group had the most unique 
data with only 11 out of the 16 stars maintained throughout the enquiry, this would suggest 
changeable levels of work and inconsistent results. However, the Ants had the highest 
percentage of wishes acted upon with 75% of wishes being acted upon. The Bees and 
Crickets had identical results maintaining 12 out of 16 stars and acting upon 63% of the 
wishes. The results can be seen in figure 1 below. 



 
Figure 1: Graph showing the percentage of stars maintained and wishes acted upon. 
 
The clearest outcome of this enquiry is that the higher ability group, the Ants, were more 
responsive to any wishes and acted upon them in their next piece of work. However, this 
group then also struggled to maintain stars given for previous pieces of work, the group have 
seemed to find it more difficult to consider all the core targets and learning intentions when 
working. The Bees and Crickets were more able to maintain their stars throughout the 
enquiry meaning there was consistency in their work. They were also able to act upon some 
of the wishes, therefore although there were less immediate changes from the wishes the 
maintenance and smaller changes together provided progress in their language work. 
 
Conclusions  
In this enquiry, through informal observations, it was clear that the learners enjoyed using 
peer assessment. They were able to give constructive feedback to their peers and the 
discussions were positive throughout. It was clear in jotters that the work was progressing, 
and this is the continuing aim. It was interesting that although the higher ability group were 
able to act upon the wishes from their most recent peer assessment they struggled to maintain 
the stars, this will need to be a future focus to ensure the learners can focus upon more than 
one target in their work. A possible strategy for this would be to look at more than one-week 
previous work and note which stars are needing to be maintained and putting this in a visible 
place for the learners to see throughout the writing process. Overall good progress was made 
in the language work of the class and the formative assessment process of two stars and a 
wish has been a positive addition to the classroom. Whilst the feedback focussed on core 
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writing targets it is believed that as these targets are met on a more regular basis the success 
criteria can then become the focus of the feedback and work will continue to progress. 
 
Implications for Future Practice  
Future practice in the classroom will continue to include peer assessment as a form of 
formative assessment. Clear learning intentions and expectations will also continue to be 
given in the hope that as the core targets are used on a regular basis in writing the success 
criteria will then take more of a role in the feedback.  
 

Bibliography 
Clark, I., 2011. Formative Assessment: Assessment is for Self-Regulated Learning. 
Educational Psychology Review, 24(2), pp. 205-249. 

Heritage, M., 2007. Formative Assessment: What do teachers need to know?. Delta Kappan, 
89(2), pp. 140-145. 

Paul Black, C. H. C. L. B. M. a. D. W., 2004. Working Inside the Black Box: Assessment for 
Learning in the Classroom. Phi Delta Kappan, 86(1), pp. 8-21. 

Stiggins, R., 2009. Assessment for Learning: An Essential foundation of Productive 
Instruction. In: Ahead of the curve: The Power of Assessment to Transform Teaching and 
Learning. Blomington: Solution Trees Press, pp. 1-144. 

The Scottish Government, 2011. Curriculum for Excellence building the curriculum 5 a 
framework for assessment. [Online]  
Available at: http://www.gov.scot/resource/doc/341834/0113711.pdf 

Topping, K., 2009. Peer Assessment. Theory Into Practice, 48(1), pp. 20-27. 

Vygotsky, L., 1987. The Colected Works of Vygotsky. New York: Springer US. 

Wiliam, P. B. a. D., 1998. Assessment and Classroom Learning. Assessment in Education: 
Principles, Policy and Practice, 5(1), pp. 7-74. 

Young, E., 2005. Assessment for Learning: Embedding and Extending. [Online]  
Available at: 
www.educationscotland.gov.uk/Images/Assessment%20for%20learning%20version%202vp_
tcm4-385.pdf 

	

 

 

 



 

 


