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Rationale  
Stahl (1994) suggests that class teachers do not provide an efficient amount of thinking time 
before responding to a question. He identified that the average teacher allows between 0.7-1.4 
seconds for a child to answer a question. This time frame is suggested by (Cotton,n.d) to only 
allow responses to be from their short-term memory, making it difficult for children to 
respond to Blooms Taxonomy Questions (Cotton,n.d). Our group were intrigued to research 
if the number of children willing to respond to a question would alter and if the quality of 
responses would differ when extended wait time is provided before answering. Rowe (1986) 
suggests that children will engage and respond better if provided with longer wait-time before 
answering. 

Aims  

This enquiry aims to examine; 

• If more pupils would volunteer answers if more wait-time was provided. 
• If the quality of answers differed with more wait-time given for thinking. 
• If more wait-time impacts pupil’s confidence for answering questions. 

 
Methodology 
  
This investigation was completed over four weeks during Literacy lessons with 21 pupils 
from a Primary 6/7 class. A focus group was created with a random selection of six children; 
three from each literacy group using lollipop sticks. The data was gathered through 
observations; answers volunteered during each wait time; and the focus group’s responses, 
analysing their responses to see if they improved in quality over the 4 weeks (see Appendix 
1). In addition to this, the focus groups questionnaires were used to measure the impact of 
extended wait time on pupil confidence (see Appendix 2). 

The observations, answers volunteered by pupils and the focus groups responses were used 
consistently throughout the four weeks and the questionnaire were used to find the pupils 
personal opinions on wait-time when answering questions in week four only. The wait time 
before answering the questions increased throughout the four weeks. On week one, a range of 
questions were asked to each group but no wait time was given for the pupils to respond. 
Over the next three weeks, wait time increased by three seconds, then five seconds and lastly 
ten seconds. 
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Findings  

Figure 1: Number of children volunteering answers. 

Throughout the four week period, the number of pupils volunteering answers during wait 
time rose from 7 to 17 pupils. The results indicate that as wait-time increased, the number of 
volunteers answering also increased with the highest number of pupils volunteering with 10 
seconds wait time (see figure 1). All focus children were able to respond to the question with 
no wait time. However, the majority of pupils in the class volunteered responses as wait time 
increased. The results also highlight the number of answers which were correct from the 
volunteers. The graph indicates the most beneficial wait-time for answers volunteered with 
correct answers is 5 seconds.  
 
Figure 2: Children’s Responses to Wait Time. 
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To explain why and when pupils volunteered answers, the focus group of pupils’ 
questionnaires were analysed and data collated in Figure 2. The questionnaire included 
questions about the pupil’s feelings when no wait time was given and when wait time 
increased. Children could select “Bad”, “Unsure” or “Good” as well as expanding or 
explaining their answer underneath their selection. 

On week one, most of the pupils identified their feelings in the questionnaire (see appendix 1) 
as “Good” when no wait time was provided explaining their emotions to be “ok”. The quality 
of the response varied; four pupils gave a short sentence or individual words whereas two 
pupils provided detailed answers about the characters in their book. When wait time 
increased in weeks 2-4, pupils identified their feelings “good” and described themselves as 
“feeling better” or “easier” when more wait time was provided. One pupil felt “bad” however 
explaining the extra time to make them feel “bored to much time”. When identifying if more 
wait time had a positive impact on their responses opinion was split with three pupils feeling 
their answers were longer and the others recognising no change. Although the group felt a 
slight impact on their answers their confidence was not impacted as four pupils felt no 
difference in their confidence and two pupils feeling a positive impact on their confidence.  

Conclusions  
 
Providing pupils with more wait time (thinking time) did increase the number of answers 
volunteered by pupils. The majority of pupil answers were correct with the most effective 
wait time for voluntary answers and accuracy was 5 seconds. The quality of answers had no 
significant changes in length over the four week period despite three pupil’s feeling their 
answers were “longer”. Furthermore there was a limited effect of wait time on pupil 
confidence. This was highlighted as four pupils suggested that they felt no effect on their 
confidence with the increase in wait-time.  



Therefore, researching wait time in the classroom has provided an informed perspective 
about its inherent benefits. The increase in wait time ensured more volunteered answers from 
the class but no significant impact on the quality of answers or pupil confidence in answering 
questions. 
Despite the focus group’s opinions, pupil feedback identifies what the pupils prefer and more 
pupils out with the group felt more positive about answering questions and were more willing 
to be more involved and challenge themselves further with tasks. 
 
Implications for Future Practice  
 
This small scale enquiry has raised future questions about what happens when wait-time is 
used during questioning in the classroom; if thinking time can help pupils move up the 
Blooms Taxonomy Question scale; from answering low ordering thinking questions to high 
order thinking questions. Following this enquiry I will ensure I incorporate longer wait times 
between questioning and answering.  
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Appendix 1 

Child A (The Elephant in the Garden Novel) 

1. What can you tell me about the main characters? (No wait time) 

Karli, Lizzie, Elephant, Mum. 

2. What is the book about? (3 seconds) 

Karli and Lizzi, mum works in a zoo, dad in the war, mum brings home the elephant, 
elephant in the garden. 

3. Why did Lizzie tell Karl the story? (5 seconds) 

Karl was similar to Lizzie’s brother Karli, if they didn’t have similar names she wouldn’t 
have told them the story. 

4. What do you think will happen to the elephant? 

The elephant might die at the end of the story. But they will travel with the elephant 
throughout the story. 

 

Child B (The Elephant in the Garden Novel) 

1. What can you tell me about the main characters? (No wait time) 

One main character is Karli. He is a boy he can juggle. Mutti is mum. She loves an elephant 
called Marlene. Lizzie is the main character a bit older now and tells the story. 

2. What is the book about? (3 seconds) 

It’s about an elephant in the garden. Mutti gives Lizzie an elephant for her birthday. Its about 
Lizzie telling the story to Karl. 

3. Why did Lizzie tell Karl the story? (5 seconds) 

Lizzie told the story to Karl because she had a brother called Karli and he reminded her of the 
story. 

4. What do you think will happen to the elephant? 

Maybe the elephant might take them somewhere. The elephant might be magical and take 
them somewhere to protect them. 

 

 

 



Child C (The Elephant in the Garden Novel) 

1. What can you tell me about the main characters? (No wait time) 

Well… there is Mutti she is the mum of these two children Lizzi and Karli and Lizzie tells 
the story about the elephant in the garden. 

2. What is the book about? (3 seconds) 

World War 2. 

3. Why did Lizzie tell Karl the story? (5 seconds) 

Because he was interested about what Lizzie know and he just wanted to know about 
elephants. 

4. What do you think will happen to the elephant? 

I think that next the bombs will hit and they will have to take the zoo animals but I think 
Marlene will protect everyone from the bombs and then gets killed. 

Child D (Carrie’s War) 

1. Who is the main characters? (No wait time) 

Carrie and Nick. 

2. What is the book about? (3 seconds) 

It’s about two evacuees and their life as an evacuee. 

3. What was the problem with the skull? (5 seconds) 

The skull had a curse and apparently if you moved the skull plates would smash and the 
house would go bang! 

4. Can you list 3 events in order? (10 seconds) 

First off they met Mr Evans and that he was a horrible man. 

At Christmas they found Druid’s Bottom and went there to get away from Mr Evans. 

Mr Evans son came over and told Hepzibah that once he finished in the army he wouldn’t 
return to Mr Evans. 

 

 

 

 



Child E (Carrie’s War) 

1. Who is the main characters? (No wait time) 

Carrie and Nick 

2. What is the book about? (3 seconds) 

Carrie goes to Mr Evans during the war. She tells her children about what happens. 

3. What was the problem with the skull? (5 seconds) 

It was cursed. 

4. Can you list 3 events in order? (10 seconds) 

Carrie’s teacher took her to the train to evacuate. 

Mrs Gotobed died. 

Nick was stealing stuff from Mr Evans shop. 

Child F (Carrie’s War) 

1. Who is the main characters? (No wait time) 

Carrie  

2. What is the book about? (3 seconds) 

It’s about WW2 and the evacuees 

3. What was the problem with the skull? (5 seconds) 

It was haunted. 

4. Can you list 3 events in order? (10 seconds) 

Carrie birthday she got gloves off Auntie Lou. 

Nick got picked on by Mr Evans 

Carrie and Nick left. 
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