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Rationale 

In 1956, Educational Psychologist Benjamin Bloom constructed a pyramid to categorise 
different levels of learning; which has been embraced by many practitioners and retains its 
importance to educational theory. Bloom's Taxonomy reflects different forms of thinking 
and views thinking is an active process organised into three domains: cognitive, affective and 
psychomotor. From a learning perspective, the cognitive domain is the primary focus, and 
includes six different classification levels: knowledge, understanding, application, analysis, 
synthesis and evaluation. In helping pupils become producers of knowledge, the teacher’s 
main objective is to create and facilitate activities or environments that allow them 
opportunities to engage in higher-order thinking. By doing this learning becomes profoundly 
more meaningful, relevant and progressive. Whereas simply engaging in basics, learning 
becomes superficial and the key facts are forgotten as quickly as they are taught. As a group, 
we all agreed on the importance of differentiating learning so that it is accessible to all. We 
decided to assess the impact of applying Bloom's Taxonomy to differentiate questioning 
methods. 

 

Aims 

The aim of this project was to measure what happens when Bloom's Taxonomy is used to 
differentiate questioning within Modern Studies. 

 

Methodology 

To carry out the research a second year (S2) class of mixed ability was selected and the study 
was conducted over a period of four weeks. S2 were working through the USA unit in 
Modern Studies. Lessons produced for this unit of work were focused on introducing the 
USA as a country of power and influence. Following this pupils evaluated key political issues 
like gun control and immigration and social and economic inequalities that arise from being 
part of an Ethnic group. Bloom's Taxonomy was utilised to differentiate my questioning and 
the resources to meet the learning intentions. This ensured that all pupils would be challenged 
appropriately. I used a mixture of qualitative and quantitative data methods. Qualitative data 
was gathered through the differentiated starter and exit questions. Gershon articulates the act 
of asking questions is paramount to the child acquiring an understanding of the practice of 



question-asking during their development (Gershon, 2013:17). He argues questions are by 
nature reciprocal; and language is the bridge between the separate minds we all possess 
(Gershon, 2013:19). The nature, frequency and depth of pupil's responses to questioning in 
the classroom was recorded. Additionally, qualitative data was gathered through pupil 
observations with their engagement with the resources, and their understanding of the tasks. 
Reading professional publications on differentiation was also undertaken to understand this 
complex issue. Finally, quantitative data was gathered and was collected through a 
questionnaire. The questionnaire included a scale where pupils reflected on the progress of 
their own learning (see appendix 2). Data was collected on a Thursday Session 2 over a 
period of four weeks. Parents were notified about the enquiry and consented to pictures being 
taken. Moreover, S2 completed a participant information sheet (see appendix 1). This clearly 
explained the enquiry in child-friendly language and gave pupils the option to participate; 
with emphasis that it would not impact on their effort or marks for Modern Studies if they did 
not want to take part. 

 

Research Findings 

Through my observations and field notes, I recorded that over the four weeks more pupils 
began to volunteer answers, as Bloom's Taxonomy provided a scaffold to get to the answer. 
During week 1 more prompts were given. By week 4 pupils had become more independent 
and relied less on the teacher for help to complete tasks. Questions which were based on 
Bloom’s Taxonomy, lead to meaningful discussions. The Scottish Government aims to 
increase the life-chances of all pupils and unlock their potential in order to showcase 
Scotland's talents (Building the Curriculum 3, 2008: 20). This means creating a coherent and 
inclusive curriculum from 3-18 is vital to allow learning to take place and flourish. Indeed, 
74% of pupils stated they enjoyed the subject more because there were more opportunities for 
discussion. Tasks such as creating a Gun Law poster, where pupils had to write three things 
they could to prevent mass shootings, became more accessible and enjoyable through 
discussion. In my Pupil Questionnaire 58% of pupils agreed the conversations about mass 
shootings helped them better understand Gun Laws. Additionally, the starter and exit 
questions which were constructed using Bloom’s Taxonomy engaged them and captured their 
attention making them eager to learn; 21% strongly agreed Starter Questions in particular 
about Illegal Immigrants and the Border Wall made them interested and for some this was 
their favourite part of the course. Progression in learning depends on pupils being able to 
access the curriculum and have ample opportunity to use higher order thinking and have 
activities that develop the breadth and depth of the pupil's knowledge (Building the 
Curriculum 3, 2008:27).While 47% of pupils felt it neither did or didn’t have an impact on 
their confidence to answer out; using Bloom’s Taxonomy to inform my questioning 
techniques has allowed me to plan a progressive unit of work, which allowed all pupils to 
participate and some pupils to develop Higher Order Thinking (HOT) skills. In order for the 
results to be significant the study would have to be conducted over a longer time period and 
with more than one class. Overall, considerable improvement was made for pupils who 
would not engage much in the lesson. Yet, the highly able pupils continued to display HOT 
throughout the series of lessons therefore, I would need to devise a strategy to sustain HOT 
for highly able learners using Bloom's Taxonomy. 	



	

 

 

Pupil Questionnaire Results 

 

	

Figures 1-6: SA= Strongly Agree, A= Agree, N= Neither, D= Disagree, SD= Strongly Disagree. 
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Q1. Did you feel conversations about Mass Shootings helped you 
better understand Gun Laws in the USA? 
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Q2.   Did you feel more confident answering in class after 
discussions? 
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Q3. Did Starter Questions about Illegal Immigrants and Border 
Wall make you interested to learn about the topic? 
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Q4.  When we watched 'Trumps First 100 Days'; did pausing the 
documentary to stop and take questions help you form an 

opinion on President Trump? 
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Q5. Were you able to complete tasks as a result of question and 
answering sessions? 



 

 

 

 

Conclusions 

Through using Bloom’s Taxonomy to differentiate my questioning I have recognised that 
there were a number of aspects to Bloom’s Taxonomy already integrated into my classroom 
practice. However, one positive aspect of the enquiry has been the transition from 
differentiated questions to differentiated tasks (pupils found the tasks more manageable) and 
how applicable Bloom’s Taxonomy can be to various tasks (incorporating more of Bloom’s 
Taxonomy  into Success Criteria for poster and leaflet activity thus, differentiating by 
outcomes). 

 

 

 

 

 

 

 

 

1	
21%	
SA	

2	
74%	
A	

4	
5%	
D	

Q6. Did you enjoy the subject more because there was more 
opportunity for discussions? 



Implications on Future Practice 

I strive to be an independent and reflective practitioner; this enquiry has been effective in 
helping me reflect on how I structure questions and for what purpose do I structure them. I 
will endeavour to use Bloom’s Taxonomy in forming my starter and plenaries, and to 
structure my class discussions. In order for pupils to have more ownership over their learning 
I will encourage pupils to create their own questions based on their learning, to challenge 
each other but  also create opportunities for the pupils to self-reflect and peer assess. 
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Appendix 1 

Participant Information Sheet 

 

Study Title 

Questions in the Classroom 

 

Invitation Paragraph 

You are being invited to take part in a research study. Before you decide whether or not to 
take part, it is important for you to understand why the research is being done and what it 
will involve. 

 

Why have I been invited to take part? 

2.1 were chosen to take part in the study because we are learning about the USA and 
there are a lot of big issues and concepts for pupils to remember and understand. I want to 
know if using questions at the start and end of my lessons help pupils not only understand 
these big issues; but apply these ideas to a range of tasks in the classroom and judge the 
value of these ideas to reach their own conclusions. Consent forms will be drawn up for 
your parent/guardian to give permission for you take part in the study. 

 

Do I have to take part? 

It is up to you to decide whether or not to take part. If you decide to take part you are still 
free to withdraw at any time and without giving a reason. It is important that you know, by 
choosing to either take part or not take part in the study will have no impact on your marks, 
assessments or future studies. 

 

What will happen to me if I take part? 

Miss Tighe will make written notes of any answers given in class to the questions at the 
start and end of the lesson. The study will last four weeks. Miss Tighe will make written 
notes of answers over the next four weeks. You may also be asked to speak into a voice 
recorder when giving answers in class. Photographs may be taken of pupils working on 
different tasks in class. A consent form will be given out to you in class for your parent/ 
guardian asking for permission to take photographs. 

 

Who will see what I say/do? 

Your work will not be shared with teachers or parents. The only people who will see your 
work are Miss Tighe and her group of researchers. 

 

 



 

What should I do if I want to take part? 

 

Do you understand what you will be asked to do? yes / no 

 

Do you have any questions about what will happen or why? yes / no 

 

Do you want to stay and do the activities I have described? yes / no 

 

 

Name: 

 

 

 

Date:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2 

 

S2  USA  

Pupil Questionnaire 

6th March 2018 

 

Please Read the following questions carefully and tick   in the 
box that reflects how you got on in Modern Studies. 

 

1 = Strongly disagree 

2= Disagree 

3= Neither agree or disagree 

4= Agree 

5= Disagree 

 
Study: Do starter 
and exit 
questions help 
us learn? 1  2  3  4  5  
Did you feel the 
conversations 
about Mass 
Shootings helped 
you better 
understand Gun 
Laws in USA? 

     

Did you feel more 
confident 
answering in class 
after having 
discussions? 

     

Did starter 
questions about 
illegal immigrants 
and Border Wall 
make you 
interested to learn 

     



about topic? 

 
 
 
When we watched 
the Documentary 
about Trump's 
First 100 Days; 
did pausing the 
documentary to 
stop and take 
questions help 
you form an 
opinion on 
President Trump? 

     

Were you able to 
complete tasks as 
a result of 
question and 
answering 
sessions? 

     

Did you enjoy the 
subject more 
because there 
was more 
opportunity for 
discussions? 

     

      

 

 

 

 

 

 

 

 

What did you like learning in Modern Studies? 

	

	

	

	

Is there anything you would change about the USA topic in Modern Studies? 

	


