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Rationale 

Assessing pupils’ progression throughout their educational career can be a complex and 
demanding matter. Formative assessment has become a vital aspect within learning which is 
beneficial to those measuring and supporting pupils’ progression. The goal behind formative 
assessment, “is often seen as using a variety of strategies to ascertain current knowledge 
and understanding in order to then set targets for improvement” (Clarke, 2015). Peer 
assessment has been seen as a successful practice in classroom studies and in improving 
pupils’ progression. It allows pupils the opportunity to view and judge others’ work of the same 
standard without having the pressure of a teacher seeing the work for the first time. “Students 
reported being more engaged in the feedback from their peers than from their lecturers 
when using peer assessment” (Logan, 2009). Using peer assessment gives pupils the 
chance to expand their own ideas and learning. As OECD suggests, “[Students] who are 
learning to judge the quality of their own and their peers’ work against well-defined 
criteria are developing invaluable skills for lifelong learning” (OECD, 2005). However, use 
of peer assessment also has its challenges. Pupils could be easily persuaded by their peers, 
perhaps listening more to what they think, rather than following a collective form of feedback. 
Moreover, the relationships and competition students have with one another could affect pupil 
progression and even self-esteem. “…there appeared to be a shift in the levels of 
confidence…but peer assessment was felt to be much more daunting…harbouring fears 
of being exposed for their failure or lack of academic ability” (Logan, 2009) Throughout the 
enquiry the strategy ‘Peer Assessment’ was explored to help gain a better understanding of the 
method and ways in which this could be implemented and developed in improving attainment 
and engaging leaners.  

  

Aim 

The aim of this enquiry was to see what would happen when the Peer assessment technique 
‘Two stars and a wish’ was introduced into a First-Year Secondary art class.  

 

Methodology  

The methodology of this research project was carried out over a four-week time period with a 
Secondary First year Art class with a maximum of twenty pupils. The class consisted of pupils of 
mixed levels and differing capabilities in art. A questionnaire compiled of yes, no questions was 
first completed by the class before the research was formally undertaken, this was to gauge 
pupil's attitudes and opinions on peer assessment. This allowed for fundamental data of 
knowledge and understanding from the pupils to be collected and see the growth of the pupils 
thought on peer assessment change throughout the course of the enquiry.  Wiliam (1998) stated 
that, 'Peer feedback may be more effective than teacher feedback, because students are 
more likely to act on feedback from their peers.' Throughout the enquiry peer assessment 
was utlised to see if it proved effective and benefitted the learning of the pupils involved. 



All pupils followed the same peer assessment process. The next stages of the enquiry were to 
introduce pupils to the method 'Two stars and a wish' this was to enhance pupils' way of thinking 
whilst being able to critically anaylse the work of their peers. When the pupils were using this 
tool for assessing their peers; keys words were showcased on the board which related to the 
learning intentions and success criteria for the lesson- these key words changed each time the 
peer assessing was done to relate to the main focus of each specific lesson. Pupils were to 
create CD covers using graphic design, the main focusses were the visual elements within their 
project- word banks that represented these visual elements were given to the pupils to help 
develop their analysis skills. "Art & Design is great for Peer Evaluation. Pupils already can 
see what is good and what doesn’t work, even though they’ve had no formal tutoring. 
There’s something inert inside us that makes us very visually aware from a young age." 
(Dunlop, 2009). From seeing the pupils reflect back on the success criteria and learning 
intention of the lessons when utilising 'Two Stars and a Wish' it was clear this gave the pupils 
guidance on what to discuss with their peers and the confidence to speak about certain aspects 
of the work in front of them.  

This resource was used to collate evidence of pupils' development in work, pupils' opinions of 
others work and pupil engagement within the classroom as well as self-esteem. Pupils had to 
give two things they liked about their partners work and one things they thought their partner 
could improve and/or give advice on a specific part of their work, two stars and a wish was 
designed to act as a form of peer and self-evaluation; for the enquiry it focused on peer. The 
method helped activate pupils and initiate them as owners in their learning and research 
suggests "self- regulation of learning leads to student performance improvement." (Dyer, 
2012).  

Although the resources were collated and calculated from the whole class; the enquiry focused 
on a small group of pupils within the class to gather evidence of any development in their 
learning. Pupils began assessing those of the same level however, what was noticeable was 
that those of the same level would copy/reword each other's answers; this made the enquiry 
ineffective, so pupils were paired in varying levels. This began to show progress when the pupils 
were using 'Two stars and a Wish' as pupils were seeing differing outcomes of work due to them 
being paired with a different level partner.  

 

Findings  

From the questionnaire, the findings were varied and displayed as a pie chart (Fig 1.). The 
questionnaire asked four questions based on if pupils read or referred to teacher comments, 
pupils were asked in the questionnaire if they found these comments helpful in developing their 
learning and understanding. As well as being asked if they felt having pupils peer assess their 
work would help give constructive feedback and finally if they felt confident in peer assessing 
their classmates.  

Fig 1.. 



	

An analysis of these findings revealed that only 45% of the class took onboard and read teacher 
comments that linked to the work, alongside 20% finding these comments helpful at the 
beginning of the enquiry. With 15% of the class believing that having a peer look at their work 
would be beneficial to their learning. However, the questionnaire shows that 5% more of pupils 
were confident in assessing other than have others assess their own.  

Pupils throughout the enquiry worked in pairs to peer assess one another's work, using the 
technique 'Two stars and a wish.' The evidence collected from the small group revealed that 
confidence when giving feedback was a key issue; this can be seen in the depth of answers 
given when assessing of their peers. (Fig 2.) 

Fig 2. 
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The enquiry wanted to build pupil confidence of peer assessment and improvement in learning, 
this questionnaire was given again to the pupils at the end of the enquiry to highlight any 
changes in pupils' opinions of peer assessment. An extra question was added to the 
questionnaire: "Do you think Peer Assessment has improved your learning" was asked at the 
end of the enquiry; the results (Fig. 3) show that 60% believed yes it has and 40% said that it 
did not influence their learning. 

Fig 3. 



 

 

Conclusion  

Reflecting on the evidence and comments of the pupils it is clear that majority of pupils began to 
enjoy peer assessing their classmates work. Majority of pupils felt that peer assessment had 
improved their learning as they were able to receive feedback without the pressure of it being 
from a teacher. However, this only highlighted a small change in their improvement of work. The 
class used the 'two stars and a wish' as a guide in the next steps in their art work but did not 
necessarily use this as a method of improving their learning. Throughout the enquiry pupils 
reflected on their peers work and were able to take from what they have discussed into their 
own work. From the pupils' participation and reactions to 'Two stars and a wish' it was 
successful in developing pupil learning and has made my reflective teaching stronger as it has 
allowed me to experiment with peer assessment strategies and different ways to use two stars 
and a wish. During the enquiry, the method of sitting with a partner became quite monotonous; 
to promote active learning within the enquiry different methods of utlising 'Two stars and a wish' 
were experienced. As well as being paired by the teacher pupils were randomly placed in front 
of a piece of work based on where they were within the class when told to stop by myself. This 
became a successful engagement from the pupils as they were up out their seats and moving; 
the strategies of incorporating movement with the enquiry is something that will be incorporated 
with future lessons.  

Implications for future practice 

It became apparent that to have pupils successfully peer assess in an art classroom, pupils 
need to have the understanding from the beginning of their high school experiences. Although 
the pupils have experience of peer assessing on select occasions within the classroom, the 
indication of future practice would be having a small section of time kept side solely for peer 
assessment to be done each lesson this would see a better impact and change in pupil learning 
over a longer and gradual time period.  
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