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Rationale  
 
It is vital that professional development is continuously undertaken in the teaching 
profession, to ensure that practitioners are meeting the diverse needs of their pupils and have 
a constant focus on raising attainment. Wiliam, 2009 highlights that to be ‘serious about 
raising attainment. . .we have to create classrooms where participation is compulsory.’ It is 
therefore imperative that classroom tools, which allow this participation to evolve, are 
researched to inform future practice in tackling the attainment gap. Formative assessment is a 
strategy which allows this to happen and one which enables teachers to immediately 
determine pupil engagement and understanding. One method of formative assessment which 
endows active pupil participation is the “show-me” board. It is a frequent tool implemented 
by many teachers and will be the focus of this research.  
 
 
Aim 
 
The aim of this enquiry was to investigate what impact “show-me” boards have on learning 
and pupil engagement in the classroom.   
 
 
Methodology 
 
This enquiry was conducted over a period of four weeks with a class of 29 Primary 3 pupils 
This was to ensure that continuity could be measured. Each pupil had access to their own 
“show-me” board over a series of numeracy lessons. Pupil engagement was measured 
through observations and data was collected through exit passes presented to the pupils. Exit 
passes were distributed to the pupils at the beginning of the intervention period and once 
again at the end. All pupils were asked to provide feedback on how well they enjoyed using 
“show-me” boards and to explain why they enjoyed or did not enjoy the process of using 
them.      
 
 
Findings 
 
The data gathered from this enquiry showed generally positive results. Through observations, 
it was initially clear that some pupils were not receptive to using their “show-me” board, 
specifically those who often demonstrate a lack of confidence in answering out during class 
discussions. However, pupils soon became familiar with the regular use of the boards that 
was implemented, and could therefore continuously work on developing any confidence that 
they were lacking. The opportunity was provided for the pupils to develop confidence in 
sharing their answers and to demonstrate their thinking visually. Pupil engagement was 
observed to be higher and it was clear that pupils were comforted by the idea that there was 
little risk involved as answers could be easily rectified or erased. This was particularly 



beneficial for pupils who do not exude confidence in their jotter work. Other observations 
discovered a small minority of pupils who became disengaged and showing minimal 
development in their confidence. It is therefore clear that a variety of learning and teaching 
methods should be implemented daily in the classroom to ensure that each learning style is 
catered to.  
That said, the majority of pupils expressed their enjoyment for the use of “show-me” boards 
and this was evident from the exit passes that they were required to complete at the end of a 
lesson. One pupil highlighted that they liked ‘using a practice board’ as opposed to a ‘jotter.’ 
This indicates that, as previously stated, pupils exude higher engagement with a teaching and 
learning tool such as “show-me” boards due to the relaxed nature of the resource. In other 
words, pupils are not expected to hand over a ‘finished product’ as such to the teacher and 
can explore their thinking visually before transferring their ideas to their jotter work. 
Evidently, pupil engagement can be strengthened by a more active resource such as “show-
me” boards as opposed to disengaging the pupils through consistent use of jotters for 
recording answers and measuring understanding.       
 
 
Conclusion  
 
The use of “show-me” boards appeared to increase whole class engagement. Towards the end 
of the intervention period, the majority of pupils were more comfortable in displaying their 
“show-me” board as their confidence grew. This enquiry also explored a method in which 
those who learn visually and kinesthetically had more opportunity to engage in the lesson. In 
effect, there was an apparent increase in inclusion within the classroom. Most pupils also 
displayed engagement with this strategy throughout the intervention period as there was no 
individual focus on their answers.  
This method showed to be particularly beneficial to use as part of a numeracy lesson in order 
to allow the pupils to experiment with their ideas or answers. When there is a single right 
answer, which applies to most questioning in numeracy, there is therefore a higher risk of 
getting the answer wrong. With the use of “show-me” boards, pupils can experiment with 
their answers with less pressure before they then attempt to carry out their learning more 
confidently on to paper.  
 
 
Implications for Future Practice  
 
The findings from this enquiry can be utilised in order to have an impact on future teaching 
and learning. It is evident that the use of “show-me” boards has a positive impact on learning 
and engagement in the classroom. It would be beneficial to ensure that this is an approach 
that is used consistently with the pupils to ensure that they are in a routine of being actively 
involved in the lesson rather than switching off and becoming disengaged.  
In addition, it would be useful to extend the use of “show-me” boards beyond numeracy 
lessons and to introduce this tool to other areas across the curriculum. As a result, 
practitioners would be able to focus on sustaining pupil engagement across more and more 
areas of their learning.  
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