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Rationale  

The approaches for formative assessment have been looked at vigorously in the teaching 
pedagogy in the recent years, having caused an intrinsic interlink of the principles of 
Assessment is for Learning (AifL) with the Curriculum for Excellence (CfE). Dylan Wiliam 
(1998) suggests that formative assessment is categorised as a form of assessment undertaken 
by teachers, and students, where the provided information is used as feedback to revise the 
teaching and learning activities in which they are involved. Assessments where the evidence 
is used to truly adapt the way of teaching to meet the needs of individuals become formative 
at this point (Black and Wiliam, 1998).  

It is argued that the greatest impact on achievement through learning is from formative 
assessment. Peer assessment allows learners to ask and answer the questions in regards to 
their learning. This allows them to become learning orientated students who are known to 
take ownership of their learning, become a learning resource for one another, become 
assessors of their own work as well as their peers’ work, and be able to assess their own 
understanding to make improvements (Wiliam, 2008).  

Peer assessment not only enables learners to become confident with assessing each other’s 
progress but it stops them from always relying on teacher judgement. Thus, supporting 
learners to become more independent and motivated as well as being actively involved in the 
learning process (Andrade and Valtcheva, 2009). To enhance such an integral part of the 
curriculum within a classroom, it is the intention of this practitioner enquiry to critically 
analyse the effectiveness of incorporating peer assessment as ‘2 stars and a wish’ – a method 
of formative assessment as part of the children’s learning process. 

  

Aims  

The aim of this enquiry was to research the use of 2 stars and a wish as a peer assessment tool 
in the primary classroom setting.  

 

Methodology  

Having researched the organisation of a peer assessment to be undertaken correctly, Topping 
(2008) enforces the importance of planning to ensure successful peer assessment is being 
carried out. He enlists ‘consultations with students’ as the top of his list for planning before 
carrying out the initiative. So, to seek advice from 23 learners within the classroom and get 
their approval of the scheme (2 stars and wish) a short discussion was carried out where open 
and close-ended questions were asked before the research was undertaken formally 
(Appendix A). This allowed the understanding of learner’s attitude to be conveyed towards 



the initiative, their opinion and comprehension of its purpose within a classroom of practice. 
Learners were familiar with the success criteria as it was similar to the core targets of writing 
which was carried out weekly and differentiated to group ability (Appendix B). The learning 
intention and success criteria were always shared and displayed on the board for learners to 
inform a means of effective peer assessment by the end of the lesson.  

To model peer assessment, they took part in a mock peer assessment of a piece of work that 
was to be assessed by the learners collectively. Each learner was to share two positives and 
an improvement on their whiteboard (Appendix C) marking the work against the same 
success criteria as they used for their writing. The core targets were explained at the start of 
the first lesson of the enquiry, a few references were made to them during the lesson. On 
completion of the work, learners of the same group swapped jotters to peer assess against 2 
stars and wish. Learners were asked to revisit the targets which were also displayed on the 
board. The peer assessment was signed by the assessor and jotters were swapped back. 
Learners were given 2 minutes to discuss the assessor’s judgements and were given the 
chance to share their decision, justifying these selections. During the peer assessment task, 
children were reminded repetitively to assess against the core targets to ensure the accuracy 
of their assessment.  

This research was carried out for 4 weeks. Prior to starting a new piece of work, learners 
were always encouraged to look at their previously assessed work to remind them of their 
improvements that need working on and maintaining their positives.  

 

Findings  

The 2 Stars and Wish Checklist showed the results of the 6 chosen children from the three 
groups of highly able, able and in need of support (Appendix D). Looking closely at the 
findings one highly able learner carried out the assessment effectively as three out of the four 
weeks he showed an improvement in his writing based on the wish from the previously peer 
assessed work. Also, he maintained his positives (2 wishes) for three out of the four weeks of 
this research based enquiry. Similarly, an able learner showed improvement in her next steps, 
however she did not maintain the positives highlighted by her peers’ except for one lesson of 
the four. At the same time, a highly able learner was not able to follow through with 
maintaining his positives nor show any sign of improvement in his work based on the peer 
assessment comments.  

The data gathered (Appendix E) through close monitoring and observation of learners 
carrying out the process, showed that it wasn’t a very effective tool in terms of showcasing an 
improvement within their work.  

It became evident that the learners who needed support required the extra help to be able to 
highlight positives and improvements of their peers work. 

Having carried out a discussion about the use of peer assessment after the investigation, 
learners made some comments, as detailed below:  

“This took me a long time because I didn’t know what they could improve on and the success 
critera confused me.” 



“It was fun. I got the chance to be the teacher for my friend but sometimes I had to ask you 
what it said on the board.” 

“This gave me the chance to work hard at spelling lessons because my friend was marking it 
and I wanted to get no mistakes.”  

“I didn’t enjoy this. I didn’t know what to write for the wish because his work was always 
good.”  

“I was able to write down 2 good points and 1 thing just like the teacher does.”  

“I never looked at the comments that were written until you reminded me.”  

Looking over the comments, it is made obvious that a few of the learners showed a positive 
attitude towards peer assessment whereas the others felt it took up a lot of their time as the 
terminology wasn’t easily understood. . Keeping in mind, this was a 4 week process, some 
learners outwith the focus group mentioned their dislike towards peer assessment initially as 
they found it too hard and felt they required more time to do it effectively. It shows that 
learners did find it difficult to point out others points of improvement.  

 

Conclusion 

Overall, it is evident that learners didn’t have enough time to carry out the process of peer 
assessment as effectively as they could have if they had been doing this for a longer period of 
time, thus it hasn’t allowed the best results. However, despite there being no significant 
improvement in their writing, results do show that as they practised this, they showed 
improvement in using two stars and a wish as a method of peer assessment. It is also clear 
from this enquiry that those learners who didn’t benefit from this initiative were those who 
needed extra support and guidance across the curriculum especially in terms of reading the 
success criteria. A differentiated approach could have been carried out to simplify the success 
criteria that they were marking against.  

 

Implications for future practice 

This research made apparent the positives and negatives of using peer assessment within a 
primary setting. Since the learner’s ability to assess was improving, for future practice I 
would continue this methodology for a longer period of time. I was able to gain an 
appreciation of the value of implementing AifL strategies within my classroom. I appreciate 
that when I implement this in the future, I will have to make necessary adjustments so that 
peer assessment is of benefit to every learner. This means that the learners will need a longer 
length of time to complete the peer assessment as well as make a habit of looking over 
feedback independently without the teacher enforcing it to allow learners to show 
improvements in their new piece of work. Differentiating the targets will be something that I 
will take into consideration to get better results in the peer assessments. The method of peer 
assessment may need to be adapted to suit the learners individually like using core targets but 
with friendlier language understood by the learners.  
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Appendix A  

 

Question about peer assessment: 

 

• What is peer assessment?  

• What do you think it’s used for?  

• Do you enjoy peer assessing?  

• What do you like about peer assessments?  

• Do you find it helpful?  

• What do you find difficult about peer assessing?  

• What lessons do you usually peer assess in?  

 

Answers from a child from the focus group:  

“Peer assessment is marking a partner’s work.” 

“I think it’s used for helping us get better at writing.” 

“Peer assessing is fun because I get to mark my friends work.” 

“I like doing a tick for right work.” 

“I find it helpful.” 

“I don’t know what my partner’s written so this makes it hard to mark.” 

“We peer assess in our Daily Writing jotters and W.A.L. jotters.” 

 

 

 

 

 

 

 



Appendix B  

Core targets for First Level (able children and in need of support children): 

 

 

 

 

 

 

 

 

 

 

Core targets for Second Level (highly able children): 

 

 

 

 

 

 

 

 

 

 

 



Appendix C  

Paragraph to assess:  

Today I went to my uncle’s house. He wis eating a ham sandwich. it looked very taysty. I 

wantd to eat one too. I asked my uncle to make wun for me too and he did. i was realy pleasd. 

i ate up all the sandwich then gulped down a full glass of chocolut milkshake. 

 

Peer assessments from focus group:  

 

 

 

 



Appendix D  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 


