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Rationale 
From the outset, Growth Mindset was an area that my group felt very passionate about. It was 
evident that all group members had experiences where pupils were anxious about making 
mistakes, getting their work wrong, and as a result had suffered in silence due to the 
uncertainty of how to ask for help. We felt that it was important to change the mindset of 
pupils when completing tasks, and discussed ways in which we could provide pupils with a 
positive outlook. The importance of effort and perseverance whilst completing tasks was a 
key factor in our Growth Mindset study.  
The focus in my school just now is nurture and breaking down the barriers to learning. Many 
children in the school require emotional support and the holistic approach I take in my class, 
ensures a safe and supportive environment. When pupils feel safe and secure in their learning 
environment then pupil motivation and attainment will increase. Brock and Hundley (2016) 
state that for pupils to adopt and apply the growth mindset messages that are being taught, 
they must have a strong trusting relationship with their teacher. Pupils’ mindsets will be able 
to thrive in a nurturing classroom and this is where pupils will be able to comfortably make 
mistakes in their learning, feeling confident to challenge themselves. William (2009) states 
that by providing immediate feedback, pupils can move forward with their learning.  
I wanted to investigate what would happen if I provided immediate feedback to pupils. 
Would it change their perspective on their work and encourage them to challenge themselves 
further, and would they feel a positive attitude towards learning? 
 
Aims 
The aim was to conduct a small-scale classroom-based enquiry which would identify if 
providing immediate feedback to pupils in numeracy tasks would change their mindset, 
increase motivation, self-esteem and overall confidence.  
 
Methodology 
The enquiry was carried out across a four-week period in a primary two classroom. The 
enquiry had a focus group of six pupils, however, general observations were carried out 
across the whole class.  
At the beginning of the enquiry a discussion took place to gauge what pupils thought about 
receiving feedback when completing work and how it made them feel. This was a trial 
question and provided a good starting point to carry out the enquiry. The question that was 
issued was based on verbal feedback, and pupils were provided with a post-it note and asked 
to think about the question, “When Mrs Easton gives me verbal feedback, it makes me 
feel…?” (see Fig.1) The pupils then selected a column which had three faces representing 
happy, ok and sad. 
 



Fig. 1 
 

 
 
The enquiry was carried out on a Wednesday morning each week during a numeracy lesson. 
Verbal and written feedback was provided within this lesson over the course of four weeks, 
and pupils’ jotters were marked if feedback had been provided. A pink pen showed areas that 
could be improved on and a green pen showed work that had been completed successfully 
(see Fig.2). Feedback was individual to each of the pupils and specific to targets that had 
been set.   
 
Fig.2 
 

 
 
In weeks three and four, the pupils received an increased amount of feedback and to increase 
motivation, pupils were continually given feedback that would encourage them to try their 
best. During a mental maths warm up, the class were told by the teacher to:  

• Always try your best. 
• If you don’t get the answer right, you can try again tomorrow. 
• You are working very hard, well done for giving it a go. 

 



Field notes were taken after each numeracy lesson over the course of the four weeks and 
comments from pupils were noted and recorded. Pupils in the focus group were asked to 
complete an exit slip and were asked the question, “What do you think about receiving 
immediate feedback?” The pupils were asked to colour in an emoji to show how it made them 
feel and could add in an explanation as to why it makes them feel this way. This was posted 
into a box anonymously (Fig.3). 
 
Fig.3  

   
 
Findings  
After reviewing the data, it was evident from the initial whole class question, most pupils 
agreed that it made them feel happy when they received feedback (see Fig. 4). One pupil 
commented by stating, “I liked it because it made me challenge myself and do more than I 
would normally do.” The pupils that said they didn’t like it, stated that they didn’t like a 
challenge and this was the reason they had selected the sad face. Some of the comments 
entered onto the exit slips from pupils have been collated and entered into a table below (see 
Fig.5).  
 
Fig. 4  

 

When	Mrs	Easton	gives	me	verbal	feedback	it	makes	me	
feel...?	

Happy	 Ok	 Sad	



Fig 5  
 Week Four Comments  
Pupil A It makes me feel happy 
Pupil B It makes me want to do more work 
Pupil C I can challenge myself 
 
From the focus group of pupils, there was an evident increase in work when immediate 
feedback was given and there was an overall rise in pupil confidence. As a class when 
feedback was given during mental maths activities, there were pupils who contributed to class 
discussions who would not have spoken out previously. This showed that pupils felt they 
could speak out and contribute in a nurturing environment where offering an answer would 
be praised. Pupils became more aware that they would be praised for effort and contribution, 
and would be provided with positive feedback which had a successful impact on the mindset 
of pupils in the class.  
 
Conclusions 
The impact of providing pupils with immediate feedback was that it increased pupil 
participation, confidence and motivation within the focus group as well as across the whole 
class. From observations, there was a significant increase in attitude towards learning. Five 
out of the six pupils within the focus group challenged themselves to complete more work 
and amend mistakes highlighted through the immediate feedback that was given. Although 
written feedback had an impact on pupils, due to the age of pupils in the class verbal 
feedback was more successful and had a greater effect.  
 
Implications for Future Practice 
The focus of the enquiry was to assess and observe pupils within a numeracy setting, 
however, there is now an opportunity to develop this out across other areas of the curriculum. 
Immediate feedback can be provided to pupils in other areas of learning as it has been shown 
that giving immediate feedback to pupils through verbal and written form provides an 
increase in confidence and motivation. Further research could be carried out to assess if 
immediate feedback increases pupil ability. Dweck (2017) discusses a study that was carried 
out in the book Mindset: Changing the Way You Think to Fulfil Your Potential. Two groups 
of pupils were assessed, one group was praised for ability and the other group praised for 
effort. The results showed that the pupils within the ability group slipped into a fixed growth 
mindset after receiving praise, and were reluctant to challenge themselves further. However, 
the pupils that were praised for effort wanted to push themselves and wanted an opportunity 
to learn more. This is an area of research that I will investigate with the pupils in my class, 
and assess for the rest of the school year.  
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