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Rationale  

Teaching in society today, which is consumed with rapid ongoing change, it is 
expected that practitioners meet the demands of teaching and raise pupils’ 
achievement levels (Campbell et al, 2004; GTCS 2012). With inclusion at the 
forefront of Scottish Education (Education Scotland, onlinea), practitioners must take 
the appropriate steps, ensuring that all children are equally supported. Formative 
assessment is considerably recognised as a significant factor in raising pupil 
achievement across the curriculum with policy theory and research addressing the 
many benefits that come with this form of assessing learners today. Benefits include: 
pupils being involved and taking ownership of their own learning process; it provides 
a focus on how pupils learn; it can be the drive for motivation amongst learners and 
promotes self-understanding by working with teachers to identify their next steps 
(Black and William, 1998; Pollard, 2008; Clarke 2008; Scottish Government, 2011). 
Moreover, formative assessment and the constructivist model go hand in hand 
meaning “the learner is responsible for the learning and the construction of 
knowledge, through cooperative situations, open-ended questioning, discussion and 
discovery learning set in meaningful contexts” (Clarke 2003:5).  

Aim 

The aim of this enquiry was to explore the use of exit passes and their effect on 
children’s learning in the classroom environment.  

Methodology 

This research phase of the enquiry was carried out over a four-week time scale with a 
primary six class consisting of twenty pupils. The focus group contained two pupils 
from each of the three writing groups within Literacy. Moreover, this enquiry focused 
on using this form of formative assessment during taught writing lessons.  

To begin, the children were introduced to exit passes to which their initial response, 
attitude, and understanding of pupils was established through professional teacher 
judgement. The pupils had ownership over the theme of the exit passes and their wall 
display to make the learning wall and passes more engaging and stimulating to 
learners (Appendix A). A traffic light system was incorporated to assist the learners in 
gauging where they felt they were with their own learning and understanding. Each 
week, the focus question would change in order to see an improvement within the 
responses over the duration of the enquiry (Appendix B). The learning intentions and 
success criteria were shared with learners at the beginning of each lesson and the 
children were encouraged to refer to this when completing their exit pass at the end of 
the lesson. This was used as the plenary activity to conclude what they had learned 
and/or developed. As the learners exited the classroom they would place their exit 
pass with their initials on it into one of the three polly pockets with correlation to the 



traffic light system. This allowed for responsive planning to cater for the children’s 
strengths and areas for development. This format remained consistent over the 
duration of the enquiry to ensure accurate findings.  

As another part of research evidence, photographs of work were used to show if the 
children were using what they had written and bringing it into their work the next 
week.  

At the end of the enquiry, the focus group of children participated in ‘learning 
conversations’ to discuss their attitude towards using exit passes as a means of 
improving their learning within the classroom. 

Findings  

At the beginning of the enquiry, the children appeared enthusiastic to use this method 
of formative assessment. During week one and two the children were beginning to 
assess their writing in more depth. However, as the enquiry progressed, it was found 
that not all of the children were doing what they said they were going to do in their 
previously written exit pass. Appendix C shows that a pupil had written they were 
going to work on their conclusion in their next writing piece. Appendix D shows the 
child’s work the next week had not focused on this area of their writing. After 
purposeful learning conversations with the children in the middle of the enquiry, it 
was found that the children seemed to look back at their work and their learning 
intentions and success criteria more critically when self-assessing (Appendix E). Most 
of the children then began to take their time engaging with the question to complete 
their exit pass. The development and change of the questioning over the weeks 
supported more pupils. 

Generally, there was an improvement in the children’s work and this was evident in 
their taught writing each week. However, this was not for all children which was 
evident amongst the focus group as they did not engage with the questioning and 
struggled to be critical about their work. Some pupils became disengaged and 
demotivated by an exit pass. From the focus group conversations after the enquiry 
was carried out, the learners made some notable comments that further support the 
findings above as detailed below: 

“I liked how we got to post it into one of the poly pockets at the end of the lesson. I 
knew you would look at it and you would only read it.” 

“I liked the theme of the exit pass. It was fun, and it motivated me.” 

 

“It made me look at my work more closely and actually take my time self-assessing.” 

 

“It was quick and easy and you can write what you want.” 

 



“I liked how you would talk to me by myself about what I had written the next time 
we did writing so I remembered what I said.” 

 

“ I want to use it in different subjects” 

 

“I didn’t like posting it on the wall where everyone could see what traffic light I was.” 

 

“I didn’t find it that helpful. It was ok.” 

 

“I think we should think of a different way to post it next time.” 

It is evident from the above that the children had mixed views about using exit-passes 
and that they had a different impact on the child’s individual learning and 
development. Some pupils felt that it had a positive impact while others believed that 
exit passes did not help improve their learning.  

Conclusion 

Through all the evidence gathered, there was a slight improvement in the children’s 
ability to self-assess more critically and to use this in their next piece of work. The 
majority of children were motivated with an exit pass and saw it as a fun way of self-
assessing and concluding the lesson. Through discussions with the children it can be 
concluded that they felt traffic lights and posting was not the most effective way to 
share their findings. 

Implications for Future Practice 

In relation to further practice and using this within my teaching, I would change the 
way the children posted their exit passes and take away the traffic light system. It was 
established that some of the children weren’t being as honest with themselves as they 
had to post it in front their peers. I would have a box that was covered to ensure the 
children that only I would see their feedback. Moreover, I feel that the enquiry needs 
to be carried out over a longer period to research in more depth “What happens when 
exit passes are used in the classroom”.  
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Appendix	B	
	
1. What did you do well in 
today’s lesson? 

2. How much effort did I put in 
today? 

3. How could I improve my work? 
4. How did I improve? 



Appendix	C	
	

	



Appendix	D	
	

	



Appendix	E	
	

	


	Group 4G,  Moir,S 2.pdf
	Group 4G, Moir , S Appendix A
	Group 4G, Moir,S, Appendix B
	appedix c NEW
	Group 4G,  Moir, S Appendix D
	Group 4G, Moir, S Appendix E

