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Rationale:   
 
The chosen topic for this particular enquiry is to find ways to investigate the benefits of using 
a Class Dojo with regards to behaviour.  Class Dojo is an online reward system for classes 
where each pupil is given an icon and points can be added for personalised targets, e.g. sitting 
ready to listen or tidy work space.  It is a strong interest for our group members because as 
teachers we are always seeking ways to improve whole class behaviour as this can often 
impact learning.  The idea of incorporating the use of technology into the enquiry was 
favourable as this is becoming a more widespread aspect of teaching across schools in 
Scotland.  Not only is Class Dojo used in Scotland, but in-fact all over the world and there 
have been many positives regarding behaviour that has come from the introduction of this 
reward system.  Singer, N. (2014) states ‘Educators believe those kinds of incentives are 
useful in encouraging young children to modulate their behaviours – and could help them in 
the long term develop self-motivation necessary for life-time learning’. This statement further 
solidifies the idea that the use of a Class Dojo is a positive use of incentives to promote 
engaging and progressive learning attitudes within classroom, no matter which way the 
teacher uses the system. 
 
 
Aims:  
 
The aims explored within this investigation will be: 
 

1. To track and observe behavioural changes (before and after) the introduction of a 
Class Dojo. 
2. To examine the impact of using the Class Dojo on reducing distracting behaviours 
in class displayed by pupils by gathering a daily number of times a disruption has 
affected the whole class learning. 
3. To reduce behavioural distractions during class time by introducing the (Class 
Dojo) reward system. 

 
Methodology:  
 
The data retrieved from this project was gathered over a four-week period.  This part of my 
research paper will reference the methods used in gathering these classroom statistics. 
Throughout this study, a range of behaviours were recorded each day.  As a class, targets 
were set for rewards to act as an extra motivator: when the whole class reach 500 points the 
pupils have a treat afternoon either in the playground of in the classroom; once each pupil 
reaches 50 individual points they will be rewarded with a treat from the class ‘Goodie Box’.  
 
For the first two weeks, a tally for disruptive behaviours without the use or mention of the 
Class Dojo was recorded.  The classed behaviours chosen as record appropriate would be if a 
lesson was halted or completely stopped due to a negative behaviour displayed by a pupil and 
therefore whole class attention required to be regained.  The final two weeks, data was 
gathered in the same format yet this time with the use and encouragement of the Class Dojo 



throughout each day.  The main way in which the information was gathered was through 
observations everyday over the four-week project. The way in which data was gathered over 
the four-week period did not differ between times of using and not using the Class Dojo to 
allow for accurate and honest results.  
 
Using these results, an average was formulated for each week to provide a clear insight into 
class behaviour both with and without the use of the Class Dojo. Gathering an average for 
each two-week period allowed for an honest representation to whether or not the Class Dojo 
impacted disruptive behaviours. 
 
Findings: 
 
 

	
Figure	1:	Bar	Chart	-	Class	Disruption	Tally	Scores 

 
There were evident differences shown in the frequencies of pupil behaviour since introducing 
the Class Dojo.  Looking at the results shown (See Figure 1) for the Week 1 and Week 2 
results (blue and orange bars), it is clear that these results are the highest, in turn representing 
that without the use of a Class Dojo there were more behavioural disruptions in class.  Week 
3 and 4 (grey and yellow bars) display results after the introduction of the Class Dojo, which 
shows a decrease in the number of class disruptions – further emphasizing the fact that Class 
Dojo has a positive impact of pupil behaviour.   
 
One main point of the system that the pupils were very in tune with was their individual 
icons, possibly because these are fun and interesting and so work well with young people’s 
interests.  It was clear that a frequent reminder of the Class Dojo within lessons acted as a 
motivator, shown from the results that the final two weeks had a lower average displaying 
whole class disruptions.   
 
Conclusion: 
 
To conclude, the findings from this enquiry show a clear benefit from using a Class Dojo in 
terms of pupil behaviour as this programme is set up to act as a reward system.  The fact that 
the pupils were able to choose their own treats for each checkpoint seemed to motivate the 

0	

2	

4	

6	

8	

10	

12	

Monday	 Wednesday	 Thursday	 Friday	 Weekly	Average	

N
um

be
r	o

f	d
isr
up

Ao
ns
	p
er
	d
ay
	

Number	of	Behavioural	DisprupAons	displayed	each	week.	

Week	1	 Week	2	 Week	3	 Week	4	



pupils further as it was a reward matching their own individual interests.  I do believe that an 
effective use of a Class Dojo can benefit many teachers – especially in infant years – as my 
class responded very well to this programme; which was evident to myself from the reduce in 
disruptive behaviours displayed since introducing the Class Dojo. 
Having said this, I found the Class Dojo to often be quite distracting for children if it was 
shown on the projector board throughout the day, therefore I often had to close the link or 
switch off my projector board during lessons.  In turn, this then allowed the pupils to forget 
about the Class Dojo rewards and so required frequent reminders from myself to keep pupils 
motivated. 
 
Implications for Future Practice:  
 
Having an understanding that every teacher and class will use and respond to the use of a 
Class Dojo differently, it is important to keep the use of this system consistent and regular. 
Frequent reminders of this reward system throughout lessons proved beneficial with regards 
to pupil behaviour.  Going forward with my practice, I will continue to use a Class Dojo as I 
have witnessed the benefits from using it in a class.  I will also set clear targets and rewards 
with the pupils to keep it in line with pupil interest.  However, I will not have a constant 
display on a projector board as I found the pupils were distracted by how many points each 
other had. 
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