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Rationale  
This enquiry will focus on how pupils respond towards making mistakes. There will be a 
discussion on the variety of reactions pupils report in relation to making mistakes. During 
recent observation of pupils` work, it was evident that they did not answer certain questions. 
Through class discussions and individual verbal feedback, pupils made it clear that they 
would avoid answering a question rather than make a mistake. Clearly, such responses are 
reflective of: "a fixed-mindset which implies that we believe our attributes and abilities are 
inherently fixed and unchanging. " (Zolfagharifard, 2015). This enquiry will consider how 
growth mindset is linked with pupil response to making mistakes. For this enquiry: "“Growth 
mindset” is the name given by psychologist Carol Dweck to the idea that intelligence can 
develop, and that effort leads to success."  (Guardian, 2016). Therefore, in terms of how 
Growth Mindset can improve how children feel, Dweck said it would enable them to: "thrive 
on challenges and setbacks on their way to learning"(Dweck, 2015). In essence, mistakes can 
be viewed as an essential part of the learning journey. During this enquiry, I will report on the 
effects of promoting an environment where pupils are encouraged to use strategies to 
improve their skills. As the Class Teacher I will encourage pupils to feel comfortable if they 
make a mistake.  
 
 
Aims  
In effect, the main aim of this enquiry was to promote the concept of the classroom as a 
learning environment where mistakes were regarded as an important part of their 
development. Therefore, pupils would understand that mistakes are valued within education. 
Within this process pupils would have the opportunity to become more aware of areas they 
find challenging and to evaluate progress made. It was envisaged that a possible outcome at 
the end of the enquiry would involve pupils feeling more comfortable about making mistakes 
and understand how they had reached that point. Furthermore, this could improve 
performance in other areas of the curriculum through their improved mindset within tasks in 
English.  
 
 
Methodology  
Undoubtedly, the methodology for this enquiry was relatively straightforward. Prior to the 
initiation of the enquiry pupils were asked to write on a post-it note how they felt about 
making mistakes (see Appendix 1). I planned to use open questioning so that pupils were not 
restricted to particular answers. This would promote the idea that pupils could answer freely. 
Once this task was complete, I implemented a sequence of lessons that encouraged pupils to 
use mistakes to promote a better understanding of areas to focus on for development. For 
example, pupils worked on metalinguistic tasks which specifically asked pupils to record 



their first guess and the correct meaning. Pupils would also include details of strategies used 
to identify the word meaning. After this task was completed, pupils used exit slips to again 
answer how they felt about making mistakes in the classroom. During the next task,  
pupils were asked to use examples of descriptive language in a piece of personal writing. 
Pupils were encouraged to use new words which were provided in the form of a word bank. 
At the end pupils were asked to complete their exit slip with their answers to the same 
question on how they felt about making mistakes. During the next tasks, pupils used peer 
feedback to comment on how another pupil met the success criteria for the writing task.  At 
the end pupils were asked to complete their exit slip with their answers to the same question 
on how they felt about making mistakes.   
 
 
Findings  
Overall, the data gathered during this enquiry showed positive results. Initial enquiry 
consisted of pupils being asked to consider how they felt when they make a mistake in the 
classroom. Pupils were asked to record their response on a post it note. There were eleven 
different responses given. The most common answer was: “I feel fine”. This was closely 
followed by:” I feel fine, because I will learn from it”. These results were quite encouraging. 
On a less positive note, other comments included: “I feel silly”, “I felt annoyed, sad or 
anxious”, “I felt a bit stupid”. Another pupil commented:” If it was a big mistake I would be 
upset”. Other pupils gave responses which varied from positive to negative. (See responses to 
the question).  
As the enquiry progressed I observed a change in the responses given. Pupils were less likely 
to feel anxious or silly. (See Appendix 1). I think it was very important that from the start I 
led by example. At the very beginning, when I initiated the dialogue around mistakes being 
welcomed in the classroom, pupils immediately referred to a recent mistake I made. Pupils 
reflected on my response to the mistake being identified by them. During lesson they referred 
to, pupils pointed out that I had forgotten to put an "s" on the end of a word on my Power 
Point presentation. I thanked pupils and discussed the idea that all of us can make a mistake 
and it is how we learn from them that matters. Pupils felt I had a good attitude and they said 
they were pleased that I seemed fine with the idea of me making a mistake.  
 
 
Conclusions  
Clearly, the use of encouragement led to pupils feeling more comfortable making mistakes. 
In addition, they increasingly used identified strategies to independently find the correct 
answers. This seemed to work well. Pupils completed a sequence of metalinguistic tasks and 
other tasks related to their personal writing. Towards the end of the implementation period, 
pupils seemed more relaxed about the idea of making mistakes. This appeared to increase 
their confidence in using new vocabulary. I observed pupils engaging in discussion with each 
other more about the meaning of certain words. Another positive outcome is that pupils seem 
to be more willing to put up their hand and ask me what a word means, or to suggest which 
context it would be used in. An interesting point from a recent article in the Guardian looked 
at: “how children manage themselves and whether they learn from mistakes.” In the course in 
my practitioner enquiry I have encouraged pupils to be willing to accept their mistakes and 
turn them into a learning opportunity.  (The Guardian, 2016).  
  
  
  



  
Through my clear acceptance of my own mistake, I created an environment where making 
mistakes was welcomed. As a result, pupils reflected on my behaviour, and this helped to 
improve their mindset. Through the encouragement I provided during the tasks, pupils gained 
confidence in their own first guess of a word meaning.  
 
 
Implications for Future Practice  
Ultimately,	the	findings	collected	from	this	enquiry	will	be	useful	in	terms	of	promoting	positive	
attitudes	about	making	mistakes	in	the	classroom.	In	terms	of	growth	mindset,	it	is	evident	that	
pupils	developed	more	confidence	and	felt	more	able	to	cope	without	feeing	anxious	or	negative.	
Furthermore,	pupils	found	the	fact	that	we	were	engaging	in	dialogue	about	making	mistakes	quite	
refreshing.	This	dialogue	seemed	to	create	an	environment	where	mistakes	could	be	part	of	the	
learning	process	and	could	be	learned	from.	In	future	lessons	I	will	include	similar	approaches	within	
tasks.	During	my	observation	of	a	colleague	who	was	using	a	similar	methodology	in	his	class,	I	was	
pleased	to	observe	pupils	appearing	more	confident	and	being	involved	in	their	development.	This	
mirrored	the	experience	within	my	own	class.	Through	discussion,	we	have	agreed	to	maintain	an	
awareness	and	promotion	of	Growth	Mindset	
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Appendix	1	 
Responses	to	the	question:	"How	do	you	feel	when	mistakes	are	welcomed	in	the	classroom?"	 
Observations	from	beginning	of	enquiry	until	completion	 
I	feel	fine	because	I	will	learn	from	my	mistakes-	increased	by	one	third		 
I	feel	fine-remained	the	same	 
I	feel	silly-decreased	from	three	responses	to	zero	 
I	feel	annoyed,	sad	or	anxious-decreased	from	two	responses	to	zero	 
I	feel	stupid-decreased	from	one	response	to	zero	 
If	it	was	a	big	mistake	I	would	be	upset-decreased	from	one	response	to	zero	 
I	feel	bad-decreased	from	one	response	to	zero	 
I	feel	upset-decreased	from	one	response	to	zero	 
I	feel	happy-increased	from	zero	to	two	 
I	feel	happy	as	it	is	part	of	learning-increased	from	zero	to	two	 
I	feel	that	mistakes	are	proof	I	am	trying-	increased	from	zero	to	two	 
I	feel	frustrated-remained	the	same	(1	response)	 
I	feel	ok	as	I	can	fix	my	mistakes-	increased	from	zero	to	three	 
I	feel	stupid-decreased	from	two	to	zero.	 
 
 
 



 

 

 

 

 


