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Rationale  
The aim of this enquiry was to observe the impact verbal feedback had on learning and teaching. 

Verbal feedback is a collaborative learning strategy in which students and teachers can 

immediately respond to any learning issues there may be. This allows for responsive and 

immediate dialogue between teacher and pupil which, in turn, establishes where support and 

guidance needs to be implemented. This classroom practice is extensively studied and has 

been shown to have many benefits for learners; Natriello (1987) has suggested, there may 

well be a positive relationship between the level of standards and student effort and 

performance.	By using verbal feedback students inherently increase their understanding of the 

learning (Carrier & Fautsch- Partridge, 1981). The vast majority of students will respond 

positively to feedback that shows you care about them and their learning. Brookhart (2017) 

states the feedback you give students should be engaging, informative, and, above all, 

effective. Written feedback can be seen as a task which is both labour intensive and fruitless 

since most students can’t absorb that feedback and put it to use (Brookhart, 2017) 

 

Aims 

The purpose of this enquiry was to find out: 

1. Does using verbal feedback offer my pupils adequate support. 

2. To what extent does verbal feedback impact on a child’s work. 

 
 
 
 



Methodology  
This enquiry took place over a four-week period with a class of 30 Primary 4 children 

focussing on Numeracy and Maths. 

In order to study the impact of verbal feedback a survey was given to pupils before and after 

conducting research to measure the impact of verbal feedback on pupil’s ability to understand 

and vocalise difficulties in their learning confidently. I noted the difference in levels of 

participation between weeks one, without verbal feedback, and week two, where verbal 

feedback was the only form of improvement.   

The observations before implementing an exclusively verbal check in gave me a base-line of 

the student’s level of engagement with written feedback. This helped me to see which 

children look at previous pieces of work for marking, who avoids/forgets, and what type of 

comments are made about corrections. This enabled me to compare class discussion before 

and after the implementation.  

The data below aided me to assess which form of feedback had the most influence on learners 

when given verbal and non-verbal feedback. 

 
 
 
Findings  
The charts below compare the answers pupils selected in the pre-survey and post-survey. 

 

Q1. I check my feedback and fix corrections if any.  

 

30%	

37%	

33%	

Q1.	PRE		
YES	 NO	 SOMETIMES	



 

Q2. I understand what I did incorrectly.  

 

 

90%	

3%	7%	

Q1.	POST		
YES	 NO	 SOMETIMES	

40%	

27%	

33%	

Q2.	PRE	

YES	 NO	 SOMETIMES	

100%	

0%	0%	

Q2.	POST	

YES	 NO	 SOMETIMES	



Q3. It is important to me to fix my mistakes. 

 

 

 

 

 

 

 

 

 

46%	

37%	

10%	
7%	

Q3.	PRE	

YES	 NO	 SOMETIMES	 NO	ANSWER	

73%	

23%	

4%	0%	

Q3.	POST	

YES	 NO	 SOMETIMES	 NO	ANSWER	



Q4. Does talking about your corrections help your understanding? 

 

 

Q5. I am taking my time to check my work properly for mistakes. 

 

43%	

30%	

27%	

Q4.	PRE	

YES	 NO	 SOMETIMES	

83%	

10%	
7%	

Q4.	POST	

YES	 NO	 SOMETIMES	

54%	

13%	

33%	

Q5.	PRE	

YES	 NO	 SOMETIMES	



 

 
The data suggested that using verbal feedback facilitates and harnesses understanding of 

learning in contrast written feedback. Feedback, verbal or written, provides suggestions for 

improvement but without teacher check in the feedback is a pointless task. Jotter work has 

improved with the verbal feedback points being carried forward in the majority. Consistent 

errors do occur, for example, misspelling of heading, date, and jotter layout correctly, these 

however are mostly attributed to pupils rushing their work or being careless. Personal and 

responsive feedback benefitted the majority of my class due to a wide and extensive ability 

range. Through this approach I can allow for equity of feedback ensuring each child is 

appropriately and wholly supported in their future learning.  

 

This study focuses on comparing the impact of written and verbal feedback in Numeracy and 

Maths. During the first week of the study where written feedback was the only source of 

feedback, the percentage of children checking the previous day’s work and carrying out the 

relevant corrections were 37%.  During the second week, verbal feedback only, the 

percentage of children correcting errors were significantly higher at 90%. I felt that the 

responses provided were more meaningful given each child had several opportunities daily to 

receive an immediate discussion looking at their work for reference and demonstration of 

correct/incorrect thought out which may be a result of increased thinking time. This also 

provided opportunities for quality speaking and listening on a focused individual basis thus 

making a greater impact. In addition, it also enabled participation by children who may not be 

as confident in asking for guidance if written feedback is not specific, detailed or written in a 

92%	

0%	8%	

Q5.	POST	

YES	 NO	 SOMETIMES	



way the child can comprehend. Verbal feedback offers the children support in their answering 

and enabling higher order thinking skills.  

Conclusions  
The results of the pre-survey and post-survey suggests that a verbal feedback approach 

corrections had a positive impact on the students’ in my class. The research highlighted 

verbal feedback and an immediate responsive approach allows each child equity in the 

support or guidance needed as each response has improved.   

 
  
Implications for Future Practice  
The results and process of my enquiry will be shared with my practitioner enquiry group and 

colleagues within my school. The use of verbal feedback will be enhanced by incorporating 

bullet point in jotters to serve as a reminder of the feedback from that piece of work. 

Reflecting on the results and the impact that verbal feedback has had on the children. I can 

see that it has been beneficial to the children in my class to have a personal check in with me 

therefore this is a strategy I will continue to use a fair balance of verbal and non-verbal 

feedback my classroom and in future practice. The verbal approach has and will continue to 

serve as a platform for teacher pupil discussion thus providing opportunity to embed learning 

and scaffold support where required.  
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