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Question 

‘What happens when live feedback is used in the classroom’ 

Introduction  

In Scotland, practitioners are guided by the General Teaching Council’s (GTC) Standards for 
Registration. Within the Professional Knowledge and Understanding section of these 
standards, it outlines that both student and registered teachers must “Have knowledge and 
understanding of the importance of research and engagement in professional enquiry” 
(General Teaching Council Scotland (GTCS), 2012: 12).  This benchmark denotes the 
importance in teachers engaging in professional learning to enhance their knowledge and 
understanding of issues which affect their daily professional duties.      

Before teachers are expected to carry out such forms of enquiry and research however, it may 
be useful to first consult academic publications to gain a deeper understanding of how we 
may begin to define these aspects of professional practice.  Murray (1992) believes that 
practitioner enquiry (PE) is the process whereby professionals in the field of education reflect 
on their own practice to produce conclusions and reports on a matter. Baumfield et al (2013) 
regard PE as a time to consider new questions to establish new knowledge or information. It 
is intended that by engaging in research and professional enquiry, teachers will develop their 
own skills and professional knowledge (Reeves et al 2010).   

Rationale 

As classroom-based practitioners, it is important to be aware of the challenges and issues 
being faced in their current educational context.  In Scotland, one of the priorities in 
education is focusing on closing the poverty related attainment gap (Edward & Ellis, 2014).  
To respond to this issue, the Scottish Government launched the Scottish Attainment 
Challenge in February 2015 to bring a greater awareness to this issue (Scottish Government, 
online).  Senior Learning Teams and classroom practitioners have responded to the Scottish 
Attainment Challenge by outlining ‘attainment’ in their school improvement plans.  ‘To raise 
and monitor attainment by ensuring coherent and progressive learning experiences which are 
well matched to the needs of all pupils’ (St Brendan’s Primary School, 2017).  

Edward and Ellis (2014) outline in their report the attempts that have been made to deal with 
the issue of attainment and have outlined effective pedagogies that have been used in the 
classroom.   

This report highlights that quality feedback can have a positive impact on attainment (Edward 
and Ellis, 2014).  Academics share in this view that delivering feedback can result in 
improvements in learning (Hattie & Timperley, 2007); (Higgins, 2014).  However, Higgins 
(2014) notes that although providing feedback is an essential part of the learning and teaching 
cycle, the pitfalls of teacher feedback often come in the delayed delivery.  Thus, impinging 
on students’ ability to make instant progress.   

As practitioners, it is important to be aware of a range of approaches in every aspect of the 
learning and teaching cycle.  Therefore, as academic evidence suggests that feedback can be 
used as a way of closing the attainment gap, this has been chosen for the theme of the 
enquiry.   
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Aims 

The aim of this enquiry was to explore what happens when ‘live marking is used in the 
classroom’.  Although teachers are continually giving feedback throughout a lesson, this 
enquiry aimed to establish a formalised way of giving students instant feedback.  The aim of 
this was to investigate the link between quality feedback and quality learning and to then 
investigate if students benefitted from their work being ‘live marked’.    

Methodology 

The enquiry was conducted over a four-week period.  At the start of the enquiry, the students 
took part in a questionnaire which allowed evidence to be gathered regarding their thoughts 
and opinions around receiving and using feedback.  A focus group of six students were 
selected to allow data to be manageable and consistent and to allow analysis comparisons to 
take place.  The enquiry took place once each week during Taught Writing lessons and as 
students wrote their writing pieces, the room would be circulated, and live marking would be 
carried out.  Although all children in the class benefitted from feedback throughout the 
lessons, formal ‘live marking’ feedback was carried out on the 6 focus group students.  The 
second source of data used during the enquiry was jotter work evidence.  During taught 
writing lessons, a green pen would be used to highlight parts of the writing piece that showed 
children displaying the success criteria, showing that green was good.  A pink pen was used 
to highlight parts of the text to enable children to think about their work and to adjust these 
parts.  Observations were made throughout the lesson which allowed more information to be 
gathered around their strengths and areas for development.  During the checkpoints, through 
discussion with the children, they could reflect on the success criteria and explain how they 
had meet it so far.  The children spoke about their work and feedback was delivered in the 
form of a note which the children could refer back to during the lesson.  This note outlined 
what was ‘good so far’ and what could ‘make it even better’.   

Miss	Kennedy	has	live	marked	my	work	
What	is	good	about	it	
so	far..	

It	will	be	even	better	
if	you..	

  
  
  
  
  
 

Findings 

From the data, various conclusions can be formed.  From initial ‘live marking’ the children 
did not display instant progress.  However, over the course of the enquiry the children were 
able to further develop the skills to talk about their work and could identify themselves why 
pink had been used, thus giving them the time to consider what changes they could make 
themselves.  Observation of learners suggested that the children had more responsibility over 
their own learning and they began to make these changes independently. In week 3 of the 



Siobhan Kennedy – St Brendan’s Primary School – Group 4A 

enquiry, the evidence in the form of jotter work suggested that the children were looking back 
at the live marking notes and thus taking on board this feedback and using it in their own 
work.  

Conclusions 

From taking part in this enquiry, from observation, it can be said that the children enjoyed the 
time that given to them during the taught writing lesson.  This enabled them to seek advice 
and ask why pink markings may have been used in their jotters.  Thus, showing that reporting 
back at the time of the learning taking place proved to be an effective way of delivering 
feedback. For the purposes of the enquiry, written and verbal feedback was given as a way of 
storing evidence.  At times however, this was time consuming and prevented feedback being 
provided to many other children.  In future, live marking feedback may be given verbally as 
this is still providing time for the teacher to discuss ‘what is good so far’ and ‘what would 
make it even better’.  It is hoped that this will increase the number of children that will 
receive ‘live marking’ to make suitable change to their work.   

Implications for Future Practice 

As reflective practitioners, it is important to share this enquiry with other practitioners and 
members of the school community.  “Reflective thinking impels to enquiry, through the 
search for knowledge beyond immediate, individual experience” (Dewey, 1910, cited in 
Baumfield et al 2009).  Dewey’s belief of reflection was that teachers would become willing 
to test their own ideas through experimentations, not as individual practitioners but as a 
community of practitioners who would gather together to show concern with aspects of their 
practice, while searching for ways of making improvements and solving issues.  It is in this 
dialogue that distinguishes practitioner enquiry from basic reflection.  This enquiry will be 
shared within the school and at a showcase event where those in the teaching profession can 
discus the enquiry and findings.    

As this is a small-scale enquiry, it may be beneficial to further use this pedagogy in the 
classroom, varying the focus group each month to gather further data on how effective this 
form of feedback has been.  It is important to involve students in the decision-making 
process, they will be consulted and asked their thoughts and opinions regarding ‘live 
marking’.  To progress from this enquiry, ‘live marking’ will still be used in the classroom.  
Each week nine children will be chosen, this will be the children who will be ‘self assessing’ 
their own taught writing work.  It is hoped that focusing ‘live marking’ at this group will also 
aid children in self assessing their finished pieces of work.  Children will thus receive live 
marking every three weeks.  

To reflect on the issue of attainment, it would be beneficial to become familiar with the 2014 
Joseph Rowntree Report to adopt a range of pedagogies that work toward closing the 
attainment gap 
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Appendices 

	

	

	
	

	

8%	

38%	54%	

HOW	WELL	DO	YOU	REMEMBER	YOUR	LAST	BIG	
WRITING	LESSON?	

Not	at	all	 A	li)le	 A	lot	

0%	

76%	

24%	

HOW	OFTEN	DO	YOU	READ	TEACHERS	WRITTEN	
COMMENTS	ON	YOUR	WORK?	

Never	 Some/mes	 Always	
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4%	

32%	

64%	

HOW	USEFUL	DO	YOU	FIND	TEACHERS	COMMENTS?	

Not	at	all	 A	li)le	 A	lot	

29%	

63%	

8%	

DO	YOU	READ	THE	TEACHERS	COMMENTS	TO	HELP	
YOU	DURING	YOUR	NEXT	TASK?		

Never	 Some/mes	 Always	
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DO	YOU	THINK	THAT	THE	COMMENTS	TEACHERS	
WRITE	ON	YOUR	WORK	HELPS	YOU	TO	LEARN?	

Not	at	all	 A	li)le	 A	lot	
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