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Rationale 

 

To plan for effective teaching it is important for teachers to consider the time it take pupils to 
settle and become ready to learn, as some students can take a few minutes to get ready for a 
lesson. If this were to happen each transition, up to half an hour or more could be lost to 
settling or getting ready each day (Rogers, 1998). Building the Curriculum 5 (Scottish 
Government, 2011) highlights the importance of effective transitions, to maintain progression 
through the Curriculum for Excellence. The document discusses how vital transitions from 
stage to stage are, as well as everyday transitions in the classroom. Research supports using 
music with young children for improving or enhancing communication, academic, motor, 
sensory, social, and emotional skills. Therefore, it was hypothesized that transition time 
between activities would decrease and run more smoothly when pre-planned songs were used 
to prepare and support young children of forthcoming change (Register and Humpal, 2007). 
 
Aim 

 The aim of this enquiry was; 
 

• to determine the impact music has on transition times and  
• to determine if the type of music has an impact on the children’s readiness to learn. 

 
Methodology 
 
The data for this enquiry was gathered over a 4 week period. This took place in a Primary 2 
class of 23 pupils. Music was played for five minutes first thing in the morning and after 
lunchtime in order to aid transition from the playground to getting ready to learn. 
The music that was played was split into two categories. The first two weeks focused on 
classical music, with the next two weeks up-tempo music. The music was played as the 
children entered the class. Alongside the music the children had the opportunity to engage in 
starter tasks that had always been used to aid transition in the mornings and after lunch. 
Kyriacou (2007) discusses the importance of punctuality and mental set in beginning a 
successful lesson. It had been discussed that the first few minutes of a lesson can be ‘dead 
time’ as the pupils settle down and the importance of using and managing this time 
effectively. 
 
Four data collection methods were undertaken during this time to assess the effectiveness of 
the enquiry. Teacher observations was used to observe children during the transition times to 
assess effectiveness. This was important to make professional judgement on the effectiveness 
of this enquiry. Timings during this time were also noted using a stopwatch to make a 
quantitative assessment of the enquiry. This was crucial in being able to note any changes in 



transition timings.  Another quantitative method used was pupil questionnaires both at the 
beginning and completion of the enquiry, where pupils were asked their opinions on using 
music as a method to encourage readiness to learn and reduce transition times. This was used 
to judge pupil motivations and assessment of their learning journey. Pupil conversations were 
also documented to judge pupil experiences and feelings during this time as pupils’ 
experiences are a good indicator of readiness to learn. 
 
Findings 
 
Before the enquiry began, pupils expressed interest in using music to aid transitions. This was 
recorded in the form of questionnaires where 100% of pupils felt it would be beneficial to 
them. In comparison to the end of the enquiry where 74% felt it had been beneficial.  
 
The use of timings gave accurate data to quantify the findings of the enquiry. Classical music 
showed an impact in the mornings of reduced timings, with pupils being ready within 2-3 
minutes. Teacher observations at these times noted that noise level was quieter and pupils 
were more on task at this time. Classical music created a calming atmosphere and settled 
pupils successfully. Lunch times showed a lesser impact on timings with pupils taking 
between 4-5 minutes to get ready with teacher observations noting that pupils were more 
excitable and showed less acknowledgment of the music being played. In the following 
weeks, with the introduction of up-tempo music, pupils showed preference to this time of 
music. There was an increased level of enjoyment among pupils with the classroom 
atmosphere noted as being jovial. However, an increased level of noise was also noted with a 
concern that up-tempo music had created a distraction for the pupils. Timings also showed 
that the use of up-tempo music slowed transitions down with pupils taking in excess of 5 
minutes to get ready to learn in the mornings, however it showed increased effectiveness at 
lunchtimes with recorded times of 3-4 minutes. See bar graph figures 3 and 4 below for 
comparison.  However, it was noted through teacher observations that during these times the 
children were less engaged in their starter tasks. 
 
Pupil conversations showed pupils had a preference for the up-tempo music with a pupil 
questionnaire at the end of the enquiry supporting this (see Figure 1) Quotes were noted: 
 
“I like to dance to the music.” 
 
“It is fun to have music on.” 
 
“I like to jump around.” 
 
It is clear from pupil conversations that the pupils felt the need to move with the up-tempo 
music which would be more beneficial for tidying up etc. The classical music had the desired 
effect in the morning of creating a calm atmosphere and encouraging pupils to settle and 
begin starter tasks. 
 
 
 
 
 
 
 



Figure 1 
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Conclusions 
 
In conclusion, music has its place in the classroom and this enquiry has shown that it not only 
impacts on timings of transitions but also pupil mental set. Unexpectedly it showed that 
different types of music can be effective at different times, with classical music being an 
effective morning transition method but such a method lost its effectiveness at lunch times. 
Whereas up-tempo music showed more effectiveness at lunchtimes with less effectiveness in 
mornings. Up-tempo did create a different atmosphere as pupils had the natural inhabitation 
to move with the music. It was observed that pupils were settled and on task quicker using 
classical music. It would have been beneficial to make comparisons of not only prior to the 
music being introduced, but comparisons of other transitions, such as changing for P.E or 
from lesson to lesson. 
 
 
Implications for future practice 
 
This enquiry has shown benefits in the use of music, not just in reducing transitions times but 
also the effect it has on pupils, their mental set and readiness to learn. It also highlighted the 
benefits of being a reflective practitioner in achieving the best results for learning and 
teaching time. It would be worthwhile assessing the implication of a larger variety of music 
to give a wider view of the place for music in the classroom as a transition tool. 
 
For my own practice, as a reflective practitioner I will continue to assess the effectiveness 
and requirement of music to aid transitions in my classroom. I plan to continue to use up-
tempo music in the afternoons and classical during morning transitions. I would like to 
continue reflecting on this by introducing music during P.E transitions and end of the day 
transitions. Each class is different and each week has its different demands therefore, being 
reflective and assessing situations regularly will achieve the best results as what may achieve 
the desired result may not continue to do so. I will now research mindfulness and mindful 
pausing to achieve the most successful lessons. 
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