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Rationale  
 
Feedback is seen as a primary component in formative assessment and is argued to be 
one of the most important factors that have the strongest influence on learning (Hattie, 
2009). Teachers are encouraged to ensure that appropriate feedback is provided to 
pupils’ on assessed work in a way that promotes learning and facilitates 
improvement. Shute (2008) defines formative feedback as “information 
communicated to the learner that is intended to modify his or her thinking or 
behaviour for the purpose of improving learning(Page 64).” By providing oral 
feedback, teacher’s can facilitate pupils’ in achieving their learning goals. Formative 
feedback can be seen to scaffold learning in an environment where the pupils can 
make use of their mistakes and become satisfied with their achievements.  
 
A new approach for changing children’s attitudes and perceptions towards 
achievement is Growth Mindset. Researching Growth Mindset encourages 
practitioners to embed it into their daily practice. Carol Dweck investigated how 
students coped with challenge and failure, as some reacted positively while others’ 
could not cope with diversity. Dweck concluded that there was two mindsets: fixed 
and growth (Dweck, 2006; Duckworth et al., 2007). Growth Mindset encourages 
children to have a positive state of mind where they are able to encounter challenges 
and use mistakes as platform for learning. Dweck continues that if Growth Mindset is 
encouraged daily in the classroom, then pupils’ will begin to give positive attitudes 
towards daily tasks. Through the combination of ‘Live Marking and Feedback’ in a 
Growth Mindset context, pupils’ are able to engage within their learning where they 
can make instant changes. Furthermore, practitioners can limit negative attitudes 
towards making mistakes.  
 
Aim 
 
The aim of this enquiry was to discover the impact of Formative Feedback in a 
Growth Mindset context on pupils’ attitudes and motivation towards challenges. 
 
Methodology  
 
This enquiry was carried out in February 2018 over a three-week period on a weekly 
basis. 25 pupils in a Primary 5 class participated during Maths and Literacy lessons. 
The main objective of this enquiry was to measure how giving formative feedback 
using a Growth Mindset approach affects the learner’s attitudes towards overcoming 
challenges and motivation towards tasks.  
 
This enquiry was monitored through using a questionnaire at the beginning and then 
the end of the enquiry. In addition, various formative assessment strategies throughout 
each lesson were used; ‘Live Marking’ and verbal feedback. Therefore, the enquiry 



was focussed on qualitative and quantitative data using feedback from both pupils and 
teacher. (Baumfield, Hall and Wall, 2012).  
 
By using formative assessment strategies, I was able identify learners strengths and 
weaknesses and able to recognise where pupils were struggling in order to use Growth 
Mindset to set SMART targets. There was a significant improvement in pupils’ 
motivation towards tasks when ‘Live Marking’ and Growth Mindset was used to 
assess and give pupil’s feedback within the class. I used Learning Conversations to 
set and review SMART targets, and reviewed them with the pupils on the last week of 
the enquiry. Through my daily observations I was able to use Growth Mindset 
approaches to support pupil achievement and learning.  
 
From using questionnaires, observations, questioning and feedback, I was able to 
record my findings. Most of the pupils would challenge themselves, offer answers, 
worked positively with peers and used their mistakes as a learning tool. Through 
observations it was also evident that Growth Mindset had an impact on the pupils, as 
their language within the class was more positive when communicating with each 
other and providing self and peer feedback.  
 
Findings  
 
In the beginning of implementing this approach, when the pupils were given a 
challenging question the replies included: 
 
“This is too hard.” 
“I can’t do this.” 
“That question is too hard, I can’t do that!” 
“I am going to wait until the answer is on the board.” 
 
Over the three-week period by using live marking and giving the pupils constructive 
feedback which included: 
 
“Why don’t we try it together?” 
“Is there a strategy that you have used before that we can try again?” 
“You can’t do it right now but when we work through it together you will be able to 
complete this independently!” 
“You have worked hard to complete this task. Next time read over your answers to 
make sure they are in the correct order.”  
“Since you feel confident, why don’t you become a leader of learning and support 
peers in your group who need help?”  
 
The findings suggest when the teacher used living marking and formative assessment 
fostering a Growth Mindset approach, pupils became more confident in their learning 
and it helped boost the pupil’s self-esteem as they where more likely to challenge 
themselves, use mistakes as a learning tool, and positive language was used within the 
classroom.  
 
Before Growth Mindset was implemented,  most of the pupils identified themselves 
with a fixed mindset. Consequently, after fostering a Growth Mindset approach it was 
evident that pupils had more self-motivation to complete tasks as 15 pupils in the 



beginning answered that they would avoid a task if it was seen to be too difficult, 
however after the approach was used 21 pupils answered that they would try and 
overcome the challenge. This provides evidence that the pupil’s were adopting the 
idea of a Growth Mindset and by using the language within the classroom on a 
weekly basis it began to have an impact on pupil learning, attitude and motivation. 
 

Pupil Questionnaire Before Growth Mindset  
 

 
 

Pupil Questionnaire After Growth Mindset 
 

 
 
Through using positive language within the class and encouraging children to over-
come challenges, it is evident from the graphs that there has been some changes in 
mindset from the beginning until the end of the enquiry. When observing the pupils 
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giving peer feedback it was evident that the pupils had begun to use this approach as 
they wrote:  
 
“You were able to use 2 strategies in mental agility.” 
“I like how you have used the success criteria to help you write your summary!” 
“Your work would be even better if you used your core targets.”  
Conclusions 
 
The aim of this enquiry was to discover the impact of using formative feedback in a 
Growth Mindset context on pupils’ attitudes and motivation towards overcoming 
challenges. When carried out in a Primary 5 classroom, which had shown that most 
pupils had a fixed mindset, it was found that using a Growth Mindset approach had a 
positive impact when giving pupils feedback. It was clear that the pupils where using 
positive and encouraging language through peer feedback, and were more likely to 
overcome challenges as their self-esteem and motivation were boosted. By collecting 
data through qualitative and quantitative approaches I was able to clarify the benefits 
of implementing Growth Mindset in the classroom through using formative feedback. 
The evidence above suggests that when the teacher models positive feedback, in turn, 
pupils will reciprocate this behaviour themselves in the classroom which was 
highlighted through the written feedback produced by the pupils in a peer assessment. 
The graph clarified that pupils were beginning to chance from a fixed to a growth 
mindset in just 3 weeks of using the approach.  
 
Implications on Future Practice  
 
This small-scale classroom enquiry highlighted that by giving pupils formative 
feedback during the lesson by fostering a Growth Mindset approach pupils were more 
likely to overcome challenges and use mistakes as a tool for learning. In future, it 
would be interesting to use this approach on a larger time-scale and measure the 
impact it has upon learning in all areas of the curriculum. In doing this, teachers could 
observe how pupils use positive language and mindset within and outwith the 
classroom. Therefore, by adopting this approach on a large time-scale could have 
significant benefits not only on attainment but also on achievement throughout the 
whole school environment.  
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