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Rationale 

It is said that pupils who are more actively engaged in their learning tend to show signs of 
increased understanding, improved memory of learning, greater enjoyment of their learning, 
and they tend to have a greater appreciation for what is being taught (Park, C., 2003). One 
such way that has been identified by researchers as a means to actively engage pupils in their 
learning is the use of learning logs, sometimes referred to as journals, which has been 
identified as having a benefit to both pupils and teachers. Hedlund et al. (1989, p. 108) 
highlighted that, “As a literary form, the journal falls roughly between the diary and the log: 
it consists of regular, though not necessarily daily, entries by which the writer focuses and 
reflects upon a given theme, or a series of events and experiences.” While different 
researchers have highlighted that learning logs offer a means to improve knowledge and 
learning, developing reflective practice, and allowing for pupils to map the course of their 
own learning, Moon (2003, p. 6-7) identified 18 different purposes for using learning logs, 
indicating that the completion of such logs will often hit multiple purposes which may not be 
intended or considered. The main purposes highlighted from this list that were deemed 
relevant for the pupils in this enquiry were: 

• To record experience. 

• To facilitate learning from experience. 

• To increase active involvement in, and ownership of, learning. 

• To increase the ability in reflection and thinking. 

• To enhance reflective practice. 

• For reasons of personal development and self-empowerment. 

 

It is important for pupils to play an active role in their education to improve their learning, 
and the ability to develop self-awareness through reflection, and to therefore have a greater 
sense of ownership towards their learning, is something which can be developed through the 
use of learning logs. While this method has been identified as being “highly effective in 
supporting ongoing understanding” (Cadieux, C., 2012), it should also be noted that research 
by Chris Park (2003) has identified that not all pupils have a positive response when 
engaging with learning logs due to an unwillingness to reflect on learning, as it requires them 
to think in a different or unnatural way, however these logs do provide invaluable feedback to 
teachers regarding areas of the learning (Park, C., 2003). The potential benefits to pupils and 
teachers is what forms the basis of this enquiry. 

 



Aim 

The aim of this enquiry was to assess the effect that reflective learning logs have on the 
attitude of the pupils towards their own learning when encouraged to reflect on their 
successes, areas for improvement, and how they feel they can improve the following week. 

 

Methodology 

The enquiry was conducted using a primary 5 class over a four-week period. Reflective 
learning logs were issued at the end of each week for children to reflect on their learning 
from that week. The learning logs covered both areas where pupils felt they had achieved 
academic success and personal feelings regarding confidence towards their learning, along 
with what they felt they could do to improve their learning the following week. The reflective 
learning logs were discussed with the pupils, along with examples of potential answers for 
each question to provide an idea as to what could be included within their reflective learning 
log. 
 
Following the discussion surrounding the reflective learning logs, the pupils responded by 
completing their own reflective learning logs, answering all the questions included on the 
sheet. Pupils were encouraged to think of all academic areas covered during class time, and 
not to simply think of Literacy and Numeracy when completing their logs. Pupils were 
reassured that, with the reflective learning logs, there was no right or wrong answer, and the 
log was to reflect their own views and feelings regarding their work within the classroom, as 
such they should not feel the need to discuss their log with a peer to compare answers. 

 

Findings 

During this enquiry, pupil response to the introduction of reflective learning logs to the 
classroom was mixed. While most pupils were able to complete the reflective learning log 
without any support, some pupils struggled to identify areas where they had been successful 
in their learning or what they feel they need to practise / improve on. I emphasised to pupils 
that these logs were personal, and that I could not provide answers for them, however some 
pupils felt they could answer more confidently after speaking with me about their learning 
from that week and being able to discuss their feelings before writing them. 

By the final collection, the quality of responses in the reflective learning logs had decreased 
amongst some of the pupils, as if the task was being perceived as a chore and something from 
stopping them from continuing with their usual learning. There were a couple of audible 
complaints, such as a sigh, when the reflective learning logs were produced for completion in 
the final week. I identified that the drop in response quality, and those producing the audible 
complaints, was mainly from pupils who had previously found some difficulty in completing 
the learning logs and had discussed these with me. 

When I was analysing the responses, it became apparent that when pupils are asked to reflect 
on what the most interesting thing they have learned that week is, most responses tend to be 
focused around their interdisciplinary learning topic lessons that have been conducted that 
week. Responses also focused around these same areas when pupils were asked what they 
had enjoyed most about their learning that week. Some examples of these responses included: 

• I found Japanese lanterns and traditions interesting. 



• Learning about Chinese New Year. 

• I liked learning about how tsunamis work. 

 
When pupils were asked to reflect upon their learning successes from the week, along with 
when they felt most confident, least confident, and what they felt they still needed to practise 
or improve on, pupil responses were mostly focused around the academic areas of Literacy 
and Numeracy. Some of the responses included on the learning logs were: 

• Success: Full marks on my spelling test. 

• I felt confident writing my tiger facts. 

• I felt less confident when we started practising our times tables. 

• I need to improve on my spelling words. 
 

In the areas of the reflective learning log where pupils were asked what they would do to 
improve the following week, and what they would do differently the following week, the 
pupils showed a lot of self-awareness regarding their classroom behaviour, or how they have 
approached their learning in the week being reflected upon, with few pupils identifying 
additional practise at home as something to help them improve. Some of these responses 
included: 

• Next week, I will listen and not be chatty. 

• To try to improve next week, I will behave. 

• To improve next week, I will concentrate more. 

 
Pupils who had identified their classroom behaviour as an area to improve on were observed 
making a more focused effort on rectifying this behaviour and did show greater focus on their 
work. Further to this, no two weeks had pupils repeating a form of classroom behaviour as an 
area for them to improve on, showing further self-awareness on the part of the pupil in 
rectifying this behaviour to improve their learning experiences. 

 

Conclusions 

When I implemented the reflective learning logs in my own classroom practice, a mixed 
response was evident from the pupils. While some found the act of self-reflection quite 
straightforward using the learning log, other pupils did show some difficulty in identifying 
areas of their learning from the week where they were successful or felt confident without 
discussing this first. From this it was evident that the format of reflective learning logs, or 
perhaps the act of having to reflect in a written manner, is not something that some pupils feel 
comfortable doing, and would rather verbally discuss their learning and where they feel more 
confident. 

Pupils often identified their interdisciplinary learning topics as the areas they found most 
interesting, or as what they had enjoyed most about their learning each week, which may 
reflect the variety of tasks and different topics that are conducted during these lessons 
compared to the Active Literacy and Active Maths programs followed within the school. That 



said, pupils tended to identify areas of Literacy and Numeracy more when asked about 
successes, confidence, and what they need to improve on. This could indicate that pupils 
recognise a significant importance of these subject areas as integral to their learning, and find 
it easier to identify success, confidence and areas to improve within these subject areas 
compared to other curricular areas that are covered. 

 

Impact for Future Practice 

As a result of this enquiry, I was able to identify reflective learning logs as a means of 
receiving feedback on where further attention could be focused from the teacher, such as 
targeting a common area where most pupils feel less confident, and engaging in reflective 
planning. I intend to trial different approaches for pupils to reflect on their learning, 
identifying where they have been successful, felt confident, and how they feel they could 
improve. It is evident that discussing the learning one-on-one with pupils is a valuable way of 
reducing barriers to reflecting through a learning log and provides a means of immediate 
feedback from the teacher regarding the reflections of each pupil. While this may help to 
engage some of the pupils who did not engage as well with the learning log, I also realise this 
is potentially considerably more time consuming as a teacher which is something that will 
need to be taken into consideration when trialling this approach. I have also witnessed, during 
previous classroom observations, a system of self-reflection in a weekly booklet where pupils 
have less questions to answer, and the booklets are never handed to the teacher for them to 
see, so the pupils are not influenced by writing what they think the teacher wants to read. 
While this could potentially have greater value for pupils from an honest reflection 
perspective, it would lose the feedback to the teacher which can be used to inform planning. 
To trial a further written method, I would look to use less questions in the reflective log, 
however I would still have pupils hand these in to help inform my planning as the teacher, 
and to be able to target key areas which may be highlighted through these reflective logs. 
Self-reflection is something, I believe, would improve through practice, and the continued 
use of some form of self-reflection within the classroom could prove valuable for the 
continued development and self-awareness of my pupils. 
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