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Rationale  
 
This practitioner enquiry is based around an interest in the concept of growth mindset and the 
work of Carol Dweck. This enquiry will concentrate on what happens when children are 
praised for their effort and not their ability in the classroom. “No matter what your ability is, 
effort is what ignites that ability and turns it into accomplishment,” Dweck (2012).  
This enquiry is relevant to the whole group due to its links the school improvement plans as 
they are part of the North Lanarkshire Council Can Can Nurture Approach that is part of the 
Scottish Attainment Challenge to achieve pupil equity. It is commonly believed that praising 
children for their effort and not achievement can have a significant impact upon their self-
esteem, engagement, attitudes and behaviour in the classroom (Burnett, 2001). 
 
Aims  
 
The aim of this enquiry was to see what happens during Numeracy when children in a 
primary 3 classroom are praised for their effort instead of achievement.  
 
Methodology 
 
At the start of the enquiry, all of the children in the class were asked to complete a survey 
titled “How I Feel?” In the survey children were asked a range of questions based on how 
they feel when they are praised for their work. The children had to answer this survey on 
Microsoft Forms by highlighting stars. One star indicated feeling sad and five stars indicated 
feeling great. All children in the class were asked to complete this survey after this a focus 
group of 5 children were chosen. These children are mixed ability and were chosen as it 
would likely benefit them most.  
 
Along with the survey. children’s attitude to learning was observed and noted. These 
observations were based around the children’s attitudes in Numeracy lessons their effort was 
also monitored. As it was apparent that a lot of children had a fixed mindset, making 
statements before the lesson began such as:One	word 
 “I can’t do this.” 
 “Aww, this is hard.”  
“I hate maths. I’m not good at it!” 
 
During the 4 week observation period; children were given increased praise for their effort in 
answering questions; for completing all their work during the lesson; for making more effort 
with their presentation and for displaying their working. Along with increase in verbal praise, 



children were given personal points whenever they showed great effort. The impact on other 
children around those receiving personal points was also observed for the purposes of this 
enquiry. 
Children’s jotters were photocopied before the enquiry began and again at the end of the 
enquiry to assess any changes in their work. Changes monitored were corrections, 
presentation and workings.  
Therefore the evidence gathered over the 4 week period included: “How I feel” Survey at the 
beginning and end of the enquiry; observations of children’s attitudes to work and examples 
of their work.  
 
Findings  
 
This enquiry found that the children in class responded well to being praised for effort. At the 
beginning it was noticed there was a significant change in the children’s attitude to new 
Numeracy work.	When monitoring the jotters of the 6 individuals, there was only a slight 
change in their written work. However, it was observed that more children were willing to 
attempt to answer questions and offer their ideas. Children enjoyed receiving personal points 
for their effort and were seen congratulating each other for receiving these points.  
It was observed that there was a significant increase in personal points given out during the 
time of this enquiry. Children were more willing to try new things and did not appear as upset 
or annoyed when making mistakes.  
Comparing the surveys that were completed at the beginning and end of the enquiry, it is 
clear that there has been a slight improvement in children’s attitudes to learning. The increase 
in response to these questions can be seen in Fig 1.  
 
Fig 1.  
Question	 Percentage	>3*	at	beginning.	 Percentage	>3*	at	the	end.	
How	do	you	feel	when	you	get	
an	answer	wrong?	

66.6%	 90%	

How	do	you	feel	answering	
questions	in	class?	

76%	 95%	

How	do	you	feel	when	you	try	
your	best?	

95%	 100%	

How	do	you	feel	when	the	
teacher	says	well	done	for	
trying?	

95%	 100%	

How	do	you	feel	when	don’t	
get	all	your	work	complete?	

57%	 76%	

How	likely	are	you	to	answer	
out	in	class?	

52%	 57%	

 
 
The 5 focus children showed an increase involvement with class discussions and attempting 
to challenge themselves. There is an improvement in attitude from survey at the start (Fig 2) 
to the survey at the end (Fig 3). When asked how they felt when they received praise some 
stated: 
 
“I feel really proud of myself!” 



“I feel happier doing my work.” 
“It makes me feel confident.” 
 
Fig 2. 
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Fig	3.		
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Through the survey, jotter work and observations there has been an increase in involvement 
and attitude during Numeracy lessons. The increase has not been dramatic but the children 
have shown more focus during lessons and have participated more during class discussions.  
 
Conclusions  
 
Using praise for effort instead of achievement has had a positive impact on the focus group 
and also the whole Primary 3 class. The findings from the surveys conducted convey the 
improvement in children’s attitude to their learning. It is clear that the children were more 
engaged in tasks and were more willing to make mistakes. 
However, this enquiry was conducted over a short space of time. For a more reliable 
conclusion the impact would need to be measured over a longer period of time. The reliability 
of this enquiry was also hindered due to unexpected snow days, resulting in schools being 
closed for three days.  



The impact of praising children for their effort in Numeracy has been that children are more 
willing to attempt to answer questions, have greater confidence in Numeracy and it is clear 
that most children have begun to develop a growth mindset.  
  
Implications for Future Practice  
 
This enquiry has highlighted that many children benefit from receiving praise for effort 
instead of ability. Due to this, I have seen an increase in participation and confidence in my 
classroom. It is clear that to promote a growth mindset in my class, praising effort should be 
continued. I will further develop strategies to praise children in my class for their attitude to 
work, through verbal and material praise. 
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