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Rationale  
 
A key role of an effective classroom teacher is to implement a range of formative assessment 
strategies to support pupils learning and improve pupil achievement (GTC 2012). Such 
methods can include exit passes which allow teachers to quickly assess pupil’s progress and 
as a result, teachers can reflect and adapt their practice to better meet the needs of pupils. Exit 
passes also encourage pupils to take responsibility of their own learning and self asses their 
efforts within the classroom (Wiliam 2008). It is with this reason the professional enquiry 
was conducted. 

 
Aims  
 

The aim of the enquiry was to explore the use of exit passes and their effect on children’s 
learning in the classroom environment.  

 
Methodology  
 

A qualitative approach was utilised to determine if the use of exit passes had a positive effect 
on pupils learning and to encourage pupils to self-evaluate their efforts in class. A first year 
class of 19 pupils, all with varying abilities was chosen. Data was collected from a focus 
group of 6 able pupils, all of whom could be supported to increase their efforts in class. 
Evidence was collected over a four week period and a total of four exit passes were 
distributed to all pupils.  

Exit passes consisted of two parts, the first asked pupils to circle the emoji which best 
represented if pupils understood and/or met the learning intentions of the lesson. The second 
aspect was the question, pupils were asked a different question each week (Appendix 1). The 
exit passes were named ticket out the door, pupils completed the passes as a plenary activity 
and handed them to the teacher as they exited the room. 

Additional data was collected in the form of photographs of pupils completing the exit 
passes, performance levels were also reviewed by monitoring pupil’s jotters and learner 
conversations were conducted with the focus group, throughout and at the end of the inquiry.  
As a classroom teacher pupils work efforts were regularly monitored through correcting 
jotters, observations and learner conversations with pupils. From this pupils effort levels had 



increased and pupils seemed determined to complete tasks given to them. Pupils were aware 
of their goals and wanted to meet those they set. For example pupils listened more when the 
teacher was explaining tasks and during pupil discussions. Pupils also stopped talking to 
peers during both written and practical work and completed tasks given to them to the best of 
their ability.   

 
 
 
Findings  
 
In week one the exit pass asked pupils what they did well in that lesson and why. As exit 
passes are utilised as a regular plenary activity pupils were familiar with completing exit 
passes in regards to if they met the learning intentions of the lesson. Pupils completed the 
first exit pass as they always did and did not provide in depth answers or evidence of how 
well they done well. Pupil 1 provided an example however pupils 2-6 did not. 

To encourage all pupils to fully evaluate their performance within the class the second exit 
pass asked pupils to explain how much effort they put into the lesson and to explain their 
answer. Prior to doing so the meaning of the term effort and how pupils could explain how 
they demonstrated this within the lesson were discussed. From the evidence gathered two of 
the six pupils thought they performed at a high level, the remaining four stated they did not 
put in as much effort as they could have done All of the 6 pupils stated a reason for their 
answer, at this stage pupils began to evaluate their efforts within the lesson and stated areas 
of improvement (Appendix 2).  

The third exit pass asked pupils to think about the effort they put into today’s lesson, how 
they could improve this and to set three goals to improve their work effort in class. As the 
BGE science curriculum involves both theory based lesson and experimental work pupil’s 
goals varied depending on the activity. All 6 pupils set achievable and realistic goals that they 
could work towards and achieve (Appendix 3). Common goals arose from all pupils, these 
include to talk less, listening to instructions and focussing more to complete written and 
experimental work. At this stage pupils had evaluated their work, stated areas of improve and 
set three goals to work towards.  

Exit pass four asked pupils to think about the goals they set, did they achieve their goals and 
what evidence is there to show they met their goals (Appendix 4). All pupils stated they did 
achieve their goals and they gave examples of how they achieved each goal.  

The emoji and the second aspect of the exit passes proved beneficial as a teacher. Pupils 
understanding of the lesson content was easily assessed, following lessons were adapted to 
ensure pupils fully understood the science concepts they were learning. By collecting this 
information it was a means of formative assessment which allows the teacher to monitor how 
pupils are progressing throughout the lesson. It also allows the teacher to amend lessons in 
order to meet the individual needs of pupils.  



At the end of the four weeks pupils of the focus group provided feedback on the exit passes, 
in response to if they found them useful and if they encouraged pupils to evaluate their effort 
levels in class: 

• “They made me work harder and they made me feel better about my work” 
• “Yes they made me think about what I done well and what I needed to improve on” 
• “Yes because before I didn’t think about how much effort I put into classwork, I just 

completed the tasks I was asked to do”.  
• “Yes is didn’t realise I wasn’t working as well as I could have been, I am proud of 

how much I have completed”. 

 
Conclusions  
 
From the evidence collected the use of exit passes in the classroom is a useful and effective 
strategy for teachers to encourage pupils to self-evaluate their work effort in the classroom. It 
allows teachers to encourage pupils to think about their work efforts in the classroom, it 
allows them to highlight areas of improvement and set achievable goals in order to improve. 
They also act as a means of formative assessment which allows the teacher to adapt lessons to 
meet the individual’s needs of pupils. As well as allowing teachers to easily assess pupil’s 
progress, this inquiry has encouraged and supported pupils to self-evaluate their work, it has 
highlighted to pupils that there are many aspects of their attitudes and efforts towards 
learning in class which they can improve and it has shown pupils how they can achieve the 
above and succeed. To gain a fuller understanding of pupil’s feelings of exit passes a 
questionnaire could have been distributed to the class before and after the enquiry was 
conducted.  

Implications for Future Practice  
 
Overall findings indicate exit passes encouraged pupils to self-evaluate their work efforts in 
the classroom. For future teaching exit passes could be implemented in stages which would 
give pupils a fuller understanding of the tasks and why they are important to their learning.  
For example aspect 1 of the exit pass could be implemented on a weekly basis over a specific 
timeframe, this would allow pupils to familiarise themselves with this task and gain a fuller 
understanding. The second aspect could then be introduced in the same was as above. When 
pupils fully understand each, aspect 1 and 2 could be given together. Exit passes could be 
amended to specifically focus on one aspect of a lesson such as participation in experimental 
work, group activities and individual tasks, instead of asking pupils to evaluate their efforts 
throughout a whole lesson. Once pupils progress the initial exit passes could be used. 
Regarding my own teaching practice I will continue to utilise exit passes both as a means of 
formative assessment and to encourage pupils to self-evaluate their efforts within the 
classroom. As part of whole class discussions with pupils it was clearly stated that the exit 
highlights if pupils understood and met the learning intentions of the lesson, which then 
allows me to adapt and improve my lessons. This proved to be beneficial as pupils gave 



honest answers, they felt comfortable doing so as they knew their concerns and feelings were 
completely anonymous and would not be shared with their peers. 
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