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Rationale 
 
The principles of formative assessment as a teaching methodology have had a transformative 
effect on teaching practice. One of the key principles of the methodology is self-regulation. 
This is the ability of a learner to control themselves and self-reflect, leading to improved 
performance (Nicol & Macfarlane-Dick, 2006).  
 
Exit passes are used to encourage reflection and allow for the communication of first hand 
pupil experience and offer qualitative data to the teaching practitioner (Marzano, 2012). 
Through asking different questions on the exit passes throughout the enquiry an attempt was 
made to gauge the pupils own opinion on their performance, effort, concentration and 
motivation level during each lesson. 

Aims 
 
The aim of this enquiry was to explore the use of exit passes and their effect on children’s 
learning in the classroom environment.  
 
Methodology  
 
The data collection phase of this enquiry took place over four weeks with a first year 
secondary class on the broad general education (BGE) graphics programme within the 
technical area of the curriculum. The class consisted of twenty pupils between the age of 
eleven and twelve years old. At the end of the data collection a focus group consisting of 
pupils mixed in terms of ability, gender and support needs were brought together to offer 
their insights into the process.  
 
Prior to commencing with data collection a short questionnaire consisting of closed and open 
ended questions was given to the class. The aim of the questionnaire was to gauge pupil 
opinion and attitude towards exit passes and to clarify the pupils understanding of exit passes 
generally. Answers to the questionnaire provided a base from which to build from.  
 
The exit pass slip used throughout the investigation was a piece of white paper (75mm x 
210mm) with a printed question and space for an answer (Appendix A). Pupils were given 
ample time at the end of each lesson so that they had time to think deeply about their answer. 
Once pupils had written down their answer a post box was provided so they could deliver 
their answer without their classmates seeing what they had written. All exit passes were read 
and once assimilated gave a useful insight into engagement and understanding and helped 



inform improvements which could be made in teaching and learning. Five pupils were asked 
to fill out a further questionnaire at the end of the investigation. The questionnaire and 
subsequent answers provided data on the pupil’s feelings regarding exit passes and the 
investigation in general. Throughout the enquiry process the pupils progress and output was 
observed and continuous verbal feedback and guidance was given.  
 
Findings  
 

The pie charts below show the results of a questionnaire put to a class of 20 first year pupils 
studying graphic communication using Autodesk Inventor. The questions were asked before 
beginning with data collection and once more at the end.  
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Pupils felt more confident about filling in exit passes by the end of the enquiry process but 
the number of pupils who felt exit passes would help them to learn ‘lots’ dropped 
significantly whilst the number of pupils who answered ‘not much’ rose. This suggests that 
exit passes didn’t live up to the pupil’s expectations.  

During the observation and monitoring period of the enquiry qualitative data was collected 
and it was immediately apparent that the majority of the pupils could accurately reflect on 
their performance. A small portion of pupils, however, found the activity more daunting than 
others and were unable to give a detailed answer to the exit pass questions. 

Motivation levels and engagement in classroom activity noticeably improved during the time 
of the enquiry. This was evidenced through progress with individual models (Appendix B) 

How much do you think exit 
passes helped you learn 

Lots  Some A Little Not much 

How confident do you feel 
about filling in exit passes 

Very Quite A Little Not Very 

How much do you think exit 
passes will help you learn 

Lots  Some A Little Not much 

How confident do you feel 
about filling in exit passes 

Very Quite A Little Not Very 



which the pupils were working on and also through direct questioning at the end of the lesson 
(Appendix C) . 

During the enquiry process the majority of the pupils within the class offered answers which 
were honest and positive: 

“I tried my best but could have tried to pay more attention” 

“I think I done better, way better than I did last week. I think next week I can maybe work 
faster” 

“I did ok but I want to work better and more accurately.” 

“I listened well, next week I’ll behave better.” 

From the data collected during the post enquiry focus group questionnaire exit passes can be 
deemed a success as the majority of pupils agree that exit passes help learners to retain 
knowledge when they are used.  

 

 

 

 

 

 

 

 

However, it is worth noting that the average word count of pupil answers spiked during the 
second week of the enquiry process and then fell steadily which could show that exit passes 
are most effective when used sparingly.  
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Exit Pass 
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Did filling out the pass help you to remember what 
you had learned in that days lesson 

Yes		 No	



 

 

The data shows that pupils felt they had enough time to answer the questions on the exit 
passes, however, they didn’t think that exit passes helped them to improve their learning.  

 

 Conclusions 
 
The majority of pupils asked, thought that exit passes helped them to remember what they 
had learned during the lesson. Although they may not have enjoyed posting their exit pass it 
did matter that their thoughts were kept private from their peers.  

The word count average suggests that although pupils were initially enthused by the 
opportunity to convey their thoughts their enthusiasm waned during the second half of the 
investigation.  

The enquiry and data collected highlighted the pupil’s awareness of their own behavior in the 
classroom and their understanding of the standards expected from them. The data showed 
that very able learners thrive when given greater autonomy but able learners can find the 
challenge unsettling.  

Implications for Future Practice 
 
The enquiry gave me several useful insights which will help improve teaching and learning 
for the class and other classes which I teach. Reminding pupils of the importance of ensuring 
high standards of behaviour so that focus is kept on the task at hand. I will give pupils a 
chance to write down their feelings about their performance as it will offer insight into 
learning and teaching in their specific learning environment but I will use it sparingly. I will 
continue to differentiate learning materials and resources along with teaching techniques as 
this will offer both very able and able learners the chance to thrive in their learning 
environment.  
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Physical Model  

 
Computer Model 
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