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Rationale  
 
Assessment is an integral part of learning and teaching. High quality interactions between 
learners and staff lie at the heart of assessment (Scottish Government, 2011). Learning 
intentions and success criteria allow learners to see what success looks like. The success 
criteria must be transparent to learners and is understood and used most effectively by 
learners when they have been involved in its construction (Clarke, 2019).  

I decided to focus my practitioner enquiry on children setting their own success criteria to 
help encourage the children in my class to become more active in their learning and improve 
confidence. Through this process pupils will in turn be able to begin to take responsibility for 
their own learning. This is supported by the work of Black and Wiliams (1998) who 
suggested rethinking how young learners are assessed to make it a process which supports 
and reflects learning. By implementing this teaching approach into the classroom I hope to 
improve my pupils’ confidence in their work as well as enhance their ability to self-assess 
their own work accurately.  

Assessment for learning tools can be used to find the learner’s current position, move the 
learner on towards his/her next step (ZPD) (Wood & Wood, 1996).  , act as checks on the 
journey to reaching the next step, and to discover if the next steps have been reached (Wood 
& Wood, 1996).   

Aims  

The aim of the enquiry was to investigate what happens when children set their own success 
criteria.  

In order to ensure relevance throughout my enquiry it was essential for me to create a 
hypothesis and range of research questions prior to carrying out an investigation (Elton-
Chalcroft et al 2008). The overall aim for my enquiry is to determine the accuracy of my 
devised hypothesis: 

“Children setting their own success criteria will have a positive impact on pupil confidence 
and self-assessment”. 

In order to investigate this hypothesis, I have composed two research questions to focus my 
research around. The main questions I will consider are:  

1. What impact does children setting their own success criteria have on the class 
confidence?  



2. What evidence can I gather to 
highlight the impact children setting their 
own success criteria on self-assessment?  

Methodology  

The enquiry was carried out over a 4-week period with a Primary two class consisting of 28 
pupils, who had a wide range of individual needs. This was a whole class investigation within 
numeracy which consisted of pupils with different Additional Support Needs (ASNs) and an 
English as an Additional Language (EAL) pupil. Some pupils were absent at times and this 
could therefore restrict results from those pupils.  

The Teacher acted as a facilitator. The majority of the children were given sole responsibility 
for their learning and success. The success criteria was constructed together with the pupils at 
the start of every lesson and visually displayed on the board. This meant pupils could visual 
see the success criteria and refer to it throughout the lesson. Visual images were used to help 
support all learners. When the children were finished their task, they were encouraged to 
check their work against the success criteria before completing self-assessment.  

The teacher would then go through each of the success criteria and the pupils had to decide 
how well they had met targets using formative assessment strategies such as traffic lighting. 
If the pupils believed that they had fully met a specific target, for example, to use counting 
strategies, then they would self-assess green. If the pupils felt that they almost met the target, 
they would colour orange and if they felt that they did not meet the target they would colour 
red. The pupils with ASNs worked close with an ASN assistant to self-assess as appropriate 
with support. Additionally, assessment fans and thumbs up/down were used.  

At the start and end of the 4-week research period, the children participated in a simple 
survey to answer questions based on the effectiveness of creating their own success criteria. 
The survey included the following questions: 

• Do you enjoy setting your own success criteria?  
• Do you find it helpful to set your own success criteria?  
• Does setting your own success criteria help you to self-assess? 

Findings  

According to Shirley Clarke using traffic lights for formative assessment can be beneficial 
providing children understand why it is used (Clarke, 2018). At the beginning of this enquiry 
I carried out a questionnaire with my students. I asked them if they enjoyed setting their own 
success criteria, if they find it helpful to set their success criteria and if they find it helpful 
when self-assessing. My findings were that although most liked setting their own success 
criteria, they did not fully understand its purpose as shown on the results.  

Question Yes No  Don’t 
know 

Do you enjoy setting 
your own success 
criteria?  

14 2 12 



 

 

 

 

 

 

Next, I compared pieces of their work when I gave them their success criteria and when they 
set it themselves. I found that their self-assessment was more accurate when they set their 
own success criteria and found the children were more engaged and motivated in their 
learning.  

Example 1 – self-
assessment when 
the success criteria 
was given:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Do you find it 
helpful to set your 
own success 
criteria? 

15 6 7 

Does setting your 
own success criteria 
help you to self-
assess? 

10 9 9 



 

Pupil A self-assessed green, believing they had met their target and followed the steps for 
success. However, this pupil did not use or understand the success criteria.  

Example 2 and 3 – Examples of the success criteria set by the children including visual 
images to support 
visual learners: 

 

 

 

 

This example was from a number talks lesson. All children who followed the success criteria 
gave thumbs ups when asked to self-assess. Moreover, this was in line with my professional 
observations and judgements.  

 

 

 

 

 

 

 

 

This success criteria was set by the children during a Time lesson. Children worked 
independently and with a partner to help set their own success criteria.  

 

 

 

 

 



 

 

Example 3 – self- assessment when the 
success criteria was set by the 
children: 

 

 

 

 

 

 

 

 

 

 

 

 

Pupil B effectively self-assess against 
their target and was confident in their 
ability.  

In addition, at the end of the 4-week 
enquiry I carried out the same questionnaire 
with pupils. It was clear from the 
results children enjoyed contributing to 
their learning and I could see the 

improvement of accurate self-
assessments.  

 

 

Question Yes No  Don’t 
know 



 

 

 

 

 

 

 

Throughout this enquiry, I made a conscious effort to explain to the class why they were 
setting their own success criteria – we used it as a tool for children to guide their own 
learning. This allowed both me and my pupils to clearly see the benefit of them setting the 
success criteria as the information was then being used to help support their learning and aid 
their progression and ultimately effectively self-assess.  

Conclusions  

In conclusion, it is evident that learners enjoyed setting and contributing to their success 
criteria. As a result of this enquiry, it was clear the increase in confidence and attitude 
towards numeracy, and pupils felt a sense of independence. Additionally, on the other hand, it 
was useful to me as the class teacher as I could use self-assessment records to aid my 
planning and teaching. Ultimately supporting the learners in my class. Moreover, as a result 
of this enquiry my hypothesis can be confirmed - Children setting their own success criteria 
has a positive impact on pupil confidence and self-assessment. 

The recommendations of this enquiry are that it would be beneficial for pupils to contribute 
or set their own success criteria regularly. For specific individuals, this is a process that the 
practitioner must scaffold for there to be an increase in effective self-assessment and 
confidence. This enquiry has seen pupil motivation increase as well as performance levels, 
due to pupils focus and reflection being on their own efforts.  

Implications for Future Practice  

This investigation strengthened my awareness of the benefits and obstacles to children 
constructing their own success criteria. Although most children did show signs of 
improvement in their self-assessment as well as engagement in their learning when setting 
their own success criteria, there was a small group of children who either showed little 
improvement or no improvement. In order for each child to strive, there would need to be 
adjustments made, including more individualised targets for different ability groups and for 
the investigation to be carried out over a longer period of time for certain groups of children. 
In future practice, I will continue use teaching approach in other curricular areas in order to 
promote engagement and ownership of learning across the curriculum as well using peer-
assessments.  

 

Do you enjoy setting 
your own success 
criteria?  

23 2 3 

Do you find it 
helpful to set your 
own success 
criteria? 

19 0 9 

Does setting your 
own success criteria 
help you to self-
assess? 

26 0 2 
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