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What happens when Think-Pair-Share is introduced to the classroom? 
 
Rationale  
 
Through discussions within our group, it became apparent quite quickly that pupil 
participation was something that we would all like to focus on due to a reluctance in pupils 
answering out in class. With two Physical Education Secondary teachers and two Primary 7 
teachers, we speculated that this might be due to the ages of the pupils. An age which can 
often bring increased self-consciousness, lack of confidence and fear of being wrong, which 
can contribute to pupils’ apprehension in answering out in front of their peers. We discussed 
different co-operative learning strategies the aims of which are to include all pupils and 
increase participation, including Think-Pair-Share (Lyman, 1981). The aim of this strategy is 
to allow children to have more thinking time to process the question/teaching, discuss their 
thinking with a partner, then share their answer/thinking with the whole class. This is in line 
with the  four capacities of the Curriculum for Excellence where children develop the 
capacity to be confident individuals and effective contributors. Also, within Building the 
Curriculum 5 (2010), there is a clear focus on pupils having the time to reflect and discuss as 
a key assessment tool. The use of AifL strategies are also an important aspect of the enquiry, 
particularly Bloom’s Taxonomy (1956), as questioning strategies will be used to pose 
questions that stimulate higher order thinking skills. This is particularly important for 
scaffolding learning, in order to be able to move from knowledge and understanding to 
analysing and evaluating.  
 
Aims 
 
The aim of this enquiry is to investigate if introducing the Think-Pair-Share strategy has an 
impact on the participation of the pupils in the classroom. 
 
Methodology  
 
I carried out the enquiry over a four-week period within a class of twenty-eight pupils and 
used the strategy every day over different curricular areas. I collected data through 
observation, AifL strategies such as exit passes and questionnaires. I had a focus group of six 
pupils who would rarely answer out in class and when carrying out the enquiry, I ensured 
these pupils were paired with a more knowledge other (Vygotsky, 1978), which is argued to 
deepen learning through social interaction. Before the enquiry began, I asked the pupils to 
use traffic light key ring cards to show how confidence they felt about answering out in class, 
green meaning very confident, amber meaning confident but might need help and red 
meaning not confident at all. Of the twenty-eight pupils, eight displayed green, four displayed 
amber and sixteen displayed red, including the six focus pupils. This information was 
recorded and used as a comparison at the end of the four-week enquiry.  
 
During week one, I explained to the pupils that I wanted them to take one minute to think 
individually about their answer/thoughts, share and discuss it with their partner and then I 
would call on them to share their collective thoughts with the class. I progressed to using 
open questions based on Blooms Taxonomy to try and encourage deeper thinking and 



discussion with partners. Firstly, these were pitched at a level of appropriate difficulty for all 
children using knowledge questions such as: 
 
What is…? • Can you select? • Where is…? • When did ____ happen? • Who were the 
main…? • Which one…? • Why did…? • How would you describe…? • When did…? • Can 
you recall…? • Who was…? • How would you explain…? • How did ___happen…? • Can 
you list the three..? • How is…? • How would you show… 
 
 
The responses to the questions were given using a random no hands technique through 
lollipop sticks. The pupils were then asked to share their collective answer with the class, 
paraphrasing and consolidating what had been discussed. During this I observed the focus 
group and recorded their responses on four keys areas: engagement; understanding; 
willingness to answer and confidence in speaking out in front of their peers. I scored these 
responses on a scale of 1 to 5, 1 being non-responsive/no understanding/not willing to answer 
at all/low confidence and 5 being responding well/good understanding/happy to answer/very 
confident.  
 
 

 Engagement Understanding Willingness to 
answer 

Confidence 

Pupil 1 1 2 0 0 

Pupil 2  1 1 0 0 

Pupil 3 3 2 1 0 

Pupil 4 3 3 2 2 

Pupil 5 2 1 0 0 

Pupil 6 1 2 0 0 

 
 
During week two, I continued to use the Think-Pair-Share strategy across different curricular 
areas including literacy, numeracy and social subjects. I advanced the type of questions 
asked, focusing more on application questions:  
 
• How would you use…? • How would you solve ___ using what you’ve learned…? • What 
examples can you find to…? • How would you show your understanding of…? • How would 
you organize _______ to show…? • How would you apply what you learned to develop…?  
 
I recorded notes from observations of the six focus pupils and noted again on key areas as I 
had done so in week one.  
 
During week three and four I progressed the questions through Bloom’s Taxonomy to 
evaluating: 
 
• Do you agree with the actions/outcome…? • What is your opinion of…? • How would you 
prove/ disprove…? • Can you assess the value or importance of…? • Would it be better if…? 



• Why did they (the character) choose…? • What would you recommend…? • How would 
you rate the…? • How would you evaluate…? • How would you compare the ideas…?  
 
As the previous weeks, I focused my data collection through observation, focusing on the key 
areas of engagement, understanding, willingness to answer and confidence speaking out in 
front of their peers. 
 
During week four, I carried out more field notes and by the end of the final week started to 
collate responses from the pupils. I gathered responses on their confidence levels by using 
traffic light key rings as I did in week one and used exit passes to get immediate feedback on 
how the pupils felt about using Think-Pair-Share. I also gathered information through a 
questionnaire which asked the pupils specifically about how they felt Think-Pair-Share had 
impacted their learning. 
 
Findings  
 
Analysis of my findings over the four weeks showed a significant increase in pupil 
engagement, understanding, willingness to answer and overall confidence.  
 

 Engagement Understanding Willingness to 
answer 

Confidence 

Pupil 1 3 4 3 3 

Pupil 2  3 4 2 3 

Pupil 3 5 4 3 4 

Pupil 4 5 4 5 5 

Pupil 5 4 4 3 3 

Pupil 6 5 4 4 3 

 
 
Also, there was an increase in the number of children who displayed green and amber in the 
traffic light keyrings in relation to their confidence in answering out with 13 displaying 
green, 9 displaying amber and 6 displaying green. In the questionnaire, over 75% of pupils 
said that Think-Pair Share had helped them take time to think about their answer, 81% of 
pupils said that it helped them understand things better and 83% of pupils said it had made 
them feel more confident in speaking out in front of their peers. The feedback from the exit 
passes showed that most pupils enjoyed working collaboratively and felt it impacted 
positively on their learning:  
 
“I have more time to think about my answer and I can make sure it is ok by sharing it with 
my partner before telling it to the rest of the class”. 
 
“I don’t feel scared about answering out when we do Think-Pair-Share because I am giving 
an answer to the class that me and my partner came up with together”.  
 
 
 



 
Conclusion 
 
In conclusion, due to the time scale of the enquiry, it is difficult to determine if there has been 
an impact from using Think-Pair-Share in the classroom. However, there are indications, 
through evidence gathered from observations and feedback, that suggest there has been a 
positive effect on pupil confidence and participation. The focus group significantly increased 
their participation and found that the strategy helped them construct an answer in a social 
way which gave them confidence to share with others. By increasing the level of questioning, 
I found that the pupils’ confidence was building as their responses were more in depth and 
thought out. Overall, Think-Pair-Share had a positive impact on the pupils in the classroom, 
particularly the six students in the focus group. In observing the pupils and looking at 
feedback, I found that they were more confident in answering out and were more willing to 
participate. I also found their work had improved.  
 
Implications for the Future  
 
In looking at the findings and analysing the data from this enquiry, I will continue to use 
Think-Pair-Share in the classroom. As this strategy can be used across different curricular 
areas and stages, I feel it will be very valuable to supporting pupil confidence, understanding, 
engagement and ultimately participation. The enquiry itself was successful in how it was 
carried out and I believe the collection and analysis of data was carried out in a fair and 
unbiased way. Going forward, I would like to continue this enquiry over a longer time period 
to be able to analyse the data in depth to conclude if there is a clear impact. 
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Appendix 1    Questionnaire Results  
 
  
 

28 Pupils 
 

Yes 
 

No 
 

Don’t Know 

 
Does T,P,S help you 
take time to answer a 
question?  
 

 
21 

 
2 

 
5 

 
Does T,P,S help you 
understand things 
better? 

 
23 

 
1 

 
4 

 
Does T,P,S make 
you feel more 
confident in 
speaking out in 
class? 

 
23 

 
4 

 
1 

 


