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What happens when Think, Pair, Share is introduced into the classroom? 

Rationale 

Blooms Taxonomy (Bloom, et al., 1956) (Anderson & Krathwohl, 2001) is often used in 

education to determine the cognitive complexity of questioning techniques.  There are 6 

categories within the revised hierarchy (see figure 1), the lower levels are said to be lower-

order thinking questions and the upper are higher-order thinking.  The lower-order thinking 

skills relates to being able to recite or recall information from memory, usually from 

information provided throughout a lesson.  Most teachers are encouraged to use higher-order 

questioning to improve cognitive skills however a recent study suggested a mix of questions 

should be asked at appropriate times as all cognitive domains should be actively worked 

(Tofade, et al., 2013). 

Classroom participation is encouraged within the new Curriculum for Excellence as it 

advocates meeting the needs of all learners and using AifL, which uses formative assessment 

as a key teaching tool.  This then puts emphasis on children being active learners and taking 

control of their own learning (Harrison, 2009).   



 

Figure 1, Blooms Revised Taxonomy. 

Many studies have looked at the significant factors which deters students from answering in 

classes.  Wilson (1999) studies the patterns between low and high achievers and identified the 

key factors as being uncertain of the answer therefore scared of being teased by peers or 

being embarrassed, lack of enjoyment for the subject and just not wanting to be involved in 

any discussion.  The research often suggests those who answer repeatedly in class are defined 

as ‘successful learners’, however those not answering aloud may fully understand the 

question and also be ‘successful learners’ but are less confident in their own ability (Patrick 

& Turner, 2004). 

Aim 

Discussion and response to questions give a huge insight into the knowledge a student has 

about a topic and can be very beneficial for a teacher as it allows them to tailor to each 

students’ needs (Sampsel, 2013).  The overall purpose of this study is to look at what happens 

when a questioning method which allows time to discuss with a partner, is introduce into the 



classroom.  The reason I have chosen this topic is because many students lack the confidence 

to answer questions in class and I would like to determine whether having the time to discuss 

the question would positively impact the quality of responses and the willingness to engage. 

For this to be seen, I focussed particularly on an S2 mixed gender and ability class, over a 

period of 4 weeks.  The main questioning technique I have chosen to focus on is Think, Pair, 

Share.  I have chosen to use this method when asking higher-order thinking questions during 

a lesson.   

Methodology  

The enquiry focused on an S2 class of mixed gender and ability and was carried out at the the 

beginning of a new block of badminton over the course of 4 weeks. The class were briefed on 

the study and the new method, of Think, Pair, Share that they would be using to answer 

questions during class.  Prior to the first lesson, I paired each student with a partner, taking 

cognisance of those who usually answered, those who rarely answered questions, those who 

lacked understanding and finally those who showed confidence in their knowledge.  The 

intention being to pair a student falling into the category of lower-order thinking (LOT) with 

one confident in higher-order-thinking (HOT) skills.  In doing so, it provided a scaffolding 

for the LOT students to facilitate a deeper and more meaningful learning discussion with the 

intention being for them to work their way up the levels of Blooms.   

The reluctance to answer using the hand up method is often linked to the high anxiety levels 

linked to the individuals own confidence in their own intellectual ability (Harrison 2009).  

Using the Think, Pair, Share method allowed students to eliminate the fear of failure in front 

of the whole class.  A study showed that giving students time to talk a question over with 

their peers may increase their confidence in answering in front of the class, as they have had a 

chance to discuss key ideas and understand vocabulary (Harrison & Howard, 2009). 



When students were asked either a MOT or HOT question, they were instructed to get into 

their pairs and were given adequate time to discuss.  During the briefing at the start, they 

were advised that if they were selected to answer then they would have to respond using their 

partner’s answer rather than their own.  This helped to eliminate the fear of failure from 

answering for some students who lacked confidence in their own answer.  An example of a 

question asked was ‘Why do we hit the shuttle at its highest point?’.  Students were also 

asked to watch a performance and discuss what the player could do to ensure the shuttle 

reaches the back of the court.  At the end of the 4 weeks, students were asked to complete a 

short questionnaire (see Appendix 1) which asked their opinion on the method and if they 

would prefer this method to be used all the time. 

Findings 

The results from the questionnaire showed the majority of students enjoyed using the TPS 

method and felt more confident answering as they had time to discuss with their partner.  One 

student wrote ‘I liked that I got to say what my friend said, this made me feel like I wasn’t 

going to get it wrong’.  This shows students valued their peers opinions (appreciate listening 

to their peers) and felt more confident to answer out in class due to the answer not being their 

own.  Another student wrote ‘I like that we had time to talk but it takes ages to get to your 

partner and I’d rather just play badminton’, this shows students enjoy the discussion side of 

the method, however it should be used where appropriate. As students in a PE class can often 

be spread across a full hall, using this method can be difficult to sustain though-out.  I used 

this technique as a starter task and as part of my plenary.  This allowed me to begin the lesson 

by engaging the students in a critical thinking task, which resulted in engagement through-out 

the entire lesson as they had focused on the question asked and worked to answer it.  By 

using it as part of my plenary, it summarised the lesson and provided students with a chance 

to develop their understanding of what had been taught 



Conclusion  

In conclusion, the use of Think, Pair, Share in a classroom is a key tool to use when asking 

higher order thinking questions to allow all students the chance of understanding and 

developing their knowledge through discussion with a partner.  The method allows students 

to work with a partner, giving time to discuss, which can often be lost when questions are 

asked in class.  From the responses to the questions in class, it is evident that this has had an 

impact on the quality of answers.  The response rate within the class has increased and 

students appear to be more confident in answering due to it being a peer’s answer.  I feel 

Think, Pair, Share has had a positive impact on this specific class and with further 

investigation could be quantified to show just how much of an impact it can have.  I believe, 

from the responses given, students who rarely answer in class benefitted most from using this 

method as they felt it gave them a chance to answer for a variety of reasons.  I also feel, 

students who often answer out are still being challenged as they must justify their answer to a 

partner while also listening and taking in the answer from their partner.  This, not only works 

on their higher-order thinking skills but improves their communication skills, providing 

added benefit. 

Implications for Practice 

For future practice, I feel the length of the study should be increased in order to see an impact 

on quality of responses to questions asked in class.  The current study has been carried out in 

one class which I teach twice a week for 50 minutes each period.  In future studies, an 

increased sample size would be beneficial in showing a true impact of the method, giving 

more opinions on the technique.   
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Appendices  

 

Appendix 1 

Think Pair Share Questionnaire 
 

This questionnaire is anonymous.  Please answer honestly. 

 

1) Did you enjoy working with a partner? 

 

 

 

2) Do you feel you answered more/less while working with a partner? 

 

 

 

3) How did this method affect your confidence? 

 

 

 

4) Would you want to use this method all the time? 

 

 

5) Final comment, explain what you liked/disliked about the Think, Pair and Share 
method? 


