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Rationale 

The amount of time that a teacher gives a pupil to answer has always been a hot topic within 
the education sector. Research shows that on average teachers only give 1 second or less for a 
pupil to answer and then moves on (Department of Education and Communities, 2015).. With 
Ingram & Elliot (2014) state that with enough wait time there will be an improvement on the 
student learning and student responses. Rowe (Ingram & Elliot, 2014) adds to this and states 
that the length of student responses also increases if they are given more time. With many 
researchers believing that more time for each pupil provides more positive outcomes, this 
enquiry will help to investigate  giving pupils the correct amount of time within their learning 
in order to ensure that all pupils leave feeling motivated and determined to succeed, which is 
a requirement from North Lanarkshire’s strategy of ‘raising achievement for all’ (Scot Gov, 
2014). 

 

Aims 

This was a small-scale enquiry within a class of thirty pupils, where the enquiry aimed to 
identify the impact that various wait times have on the pupils. The enquiry investigated this 
by adapting the amount of time that the teacher waited for an answer, after asking a question. 
On week 1, the wait time was 2 seconds compared to week 2 where the wait time was 5 
seconds, week 3 where the wait time was 7 seconds and week 4 the wait time was 10 
seconds. It is worth noting that this enquiry will not mention the response rate and 
observations from every single pupil but will discuss the impact that wait time has had on the 
class as a whole. 

 

Methodology 

This small-scale enquiry was conducted during maths lessons, specifically the mental agility 
part of the lesson. It focused on the 24 pupils within a P3 class over a four-week period. Data 
was collected from the following sources: 

 

• Pupil questionnaires at the beginning and the end (specifically undertaken) 
• Observations of pupils 
• Discussions with pupils 
• Response rate 

  



To begin with a discussion about wait time within the classroom and its impact was discussed 
with all pupils. The enquiry started with this to ensure that the pupils had an understanding of 
what the research was about and also so they were aware of what the questionnaire was 
focused on. At the very beginning of the enquiry period the pupils were asked to complete a 
questionnaire detailing how they felt about wait time and to provide their opinion on the 
length of wait time that is given (Appendix A). Due to their age and ability, their answers 
were a combination of emotions, for example, a happy face, a straight face and a sad face. All 
of these emotions were explained before they completed their questionnaires. The enquiry 
was conducted at the same time every week in order to allow for a consistent approach with 
the findings. The observations of pupils during wait time, the discussions about the pupils’ 
ability to answer and the response rate were all recorded on the same date. 

 

Various support strategies were used within the enquiry, not as a new approach but as 
strategies that had already been implemented within the class. For example, shoulder partner 
talk, co-operative groups, thumbs up or down and group work. As a professional, after having 
a real focus on wait time within the classroom and allowing for a longer pause and silence as 
a teacher, the questionnaire was then reissued as the same questionnaire to the pupils to see if 
their opinion had changed on wait time after having received more of it within their maths 
lessons. 

 

Findings 

Through many professional observations of the class throughout the wait time enquiry – 
many of them were distracted. 

Figure 1 – Pupil Questionnaires 

 Week 1  Week 4 
Q1 J - 6, K - 15 L - 4 J - 4, K - 16, L - 4 
Q2 J - 21, J - 3, L - 1 J - 14, K - 6, L - 4 
Q3 J - 14, K - 8, L - 2 J - 10, K - 12, L- 2 
Q4 J - 16, K - 6, L - 2 J - 14, K - 3, L- 7 
Q5 J - 10, K - 7, L - 7 J- 17, K - 3, L - 4 
   
   
 

From the pupil questionnaire there were many findings, but for the sake of this enquiry there 
were certain bits of information recognised as the findings.  It highlighted that only 6 pupils 
liked to answer straight away with no wait time, however, 21 pupils agreed that they would 
prefer to have longer to answer. 16 pupils stated that they feel like they provide a better 
answer if given longer to think about it. In regards to preparing your answer, 8 pupils stated 
that it didn’t make much of a difference to their answer, whether they had more time or not, 
compared to 14 pupils who thought it would help them to provide a better answer.  

 



Figure 2 – Pupil Observations 

Throughout this enquiry, there were many observations made about pupils whilst the wait 
time was taking place, here are some examples: 

Week 1 (2 seconds) – There were 2 pupils who were agitated (one playing a sharpener and 
the other looking behind him). 

Week 4 (10 seconds) – There were 8 pupils who had lost interest in the question, with a 
further 4 who were fidgeting and 2 who had their hand up for unrelated issues. 

 

 

 

Figure 3- Informal discussions with pupils 

Many pupils were keen to talk about the wait time and how they felt about it through 
discussions and after their questionnaires. Some examples from informal discussions with 
pupils were: 

 

“Sometimes I feel under pressure.” 

“I just know it.” 

“I still don’t know the answer.” 

“It depends who my partner is.” 

“I don’t like answering out.” 

“I like to have time.” 

“For some questions!” 

 

 

Figure 4 – Pupil response rate 

The number of hands that went up after each slot of wait time was recorded to see if there 
was a change or any difference within the number of pupils who responded to the question 
after been given different amounts of time to answer. 

 

Week 1 8 pupils 
Week 2 9 pupils 
Week 3 7 pupils 
Week 4 9 pupils 
 



The pupils’ response rate varied within the 4 weeks. The pupil response rate was different for 
each week whilst the wait time had increased.  

 

Conclusions 

Overall, this enquiry has highlighted that the opinions on wait time vary for each pupil, and 
that there is no right or wrong answer in regards to how much wait time each pupil needs. 
One pupil made a particularly good point that it depends on the question and how tricky it is 
for them. Another pupil made another interesting point that it doesn’t matter how much wait 
time you provide, that sometimes they just don’t know the answer. 

Although, overall this enquiry did highlight that 21 out of 24 pupils agreed that they preferred 
to have longer to answer, it was on a very small scale, within a very short time-period, and 
therefore these results cannot be taken as absolute. If completed again, this enquiry would 
have to be completed over a much longer period of time with other pupils to compare it to in 
order to come up with accurate findings. 

 

Implications for Future Practice 

With all of this in mind, the enquiry has shown that professionals should be more aware of 
the wait time that they provide within a classroom. However, ultimately, professionals will 
need to continue to meet the need of every pupil, depending on the time that they personally 
require (Scottish Government, 2014n). 

From this small-scale study – It was clear that for some pupils wait time can help to enhance 
the learning and the standard of their answer. It also highlighted that for some pupils, a longer 
period of time provides them with the motivation and encouragement to answer. However, on 
the other hand it highlighted that for some pupils – having longer to answer can make them 
become agitated and uninterested.   
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Appendix 

Wait time questionnaire 

1. How confident do you feel when you are asked to answer straight away? 

 

J                             K                                   L 

 

2. Do you think having longer to answer helps you to come up with an answer 

 

J       K      L 

 

 

3. Would you prefer to have longer to prepare your answer? 
 
J       K      L 
 
 

4. Do you think your answer is better if you get longer to answer?  

 

J                                 K      L 

 

5. Do you think talking to your partner before you answer, helps you? 

 

J      K      L 

	


