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Rationale 	

The Scottish Government highlight that children and young people can develop their 
confidence by thinking about and reflecting on their own learning. It is also stated that for 
this process to be effective, learners require support in order to develop their skills in self and 
peer assessment. The Assessment is for Learning framework suggests that pupils will achieve 
more when they have decided what improvements are required in their own learning. 
(Scottish Government, 2011)	

Formative assessment techniques, have been found to encourage children to take control of 
their learning (Black, 2001), and as some children can often struggle to recognise which 
elements of their work they are supposed to be focusing on, they require support and 
assistance in narrowing the success criteria into a simple form which they can follow. Self-
assessment is productive when pupils have the opportunity to compare their work to clear 
criteria and have opportunities to reflect and revise their work (Hutchinson & Hayward, 
2005).	

For some children, and particularly for those requiring additional support in their learning, it 
may be difficult to achieve the success criteria in the same way as some of the more able 
children in the class. By introducing a checklist to support children in self-assessing their 
work, there will be targets which fall into the following categories: Skills and Abilities, 
Knowledge and Understanding, Behaviour and Effort. For some children, the assessment 
focus on a particular day could be more closely linked to the Behaviour and Effort rather than 
always solely focussing on the Academic achievements. This, for some children may provide 
greater opportunities for achievement, especially for those children who often view 
themselves as  less able due to a lack of confidence. 	

Aims	

The aim of this enquiry was to motivate and encourage the children to complete their tasks 
with a good quality of work. I aimed to use a structured approach to self-assessment by 
introducing a self-assessment checklist into literacy learning. The checklists were created as a 
means to encourage children to check their work against specific criteria, whilst also 
providing guidance and support to enable pupils to be more independent in their learning. 	

The checklists were tailored to individual children to provide a specific focus in relation to 
their skills and relevant task.	

	

Methodology	

The enquiry was carried out over a 4 week period with 21 Primary 3 pupils. The entire class 
participated in using the checklists however the research focused on 6 children, 2 more able 
pupils, 2 able pupils and 2 less able pupils.	



Initially, after creating and trying out the first checklist, it was evident that the checklist was 
too confusing and complicated for the children to follow especially as these are a number of 
children in the class who require additional support with their reading. I adapted it to 
eliminate words and used solely pictures. It was also decided that the section on knowledge 
and understanding would be eliminated and the self-assessment would focus solely on the 
children’s core targets and their behaviour and effort. 	

The focus for assessment in each lesson was highlighted in yellow. The checklists were 
discussed with children individually to ensure that they knew the assessment focus for their 
work and what they were to look for in their self-assessment. At the end of the lesson, the 
children returned to their work and used traffic lighting to self assess their work against the 
specific criteria identified at the beginning of the lesson.	

On the final day of using the checklist the children were asked to look over all of their traffic 
lights and choose one thing that went well, and one thing that they could do better. 	

Data was collected through a combination of jotter tasks, observations and class and 
individual discussions.	

Written Evidence	

Written evidence was gathered through a variety of jotter tasks. The children self-assessed 
their work based on the yellow highlights on their checklist. The pupils were guided through 
their checklist in order to complete their self assessment at the end of each lesson. The 
children were guided through the checklist so as to ensure that they knew what each of the 
symbols meant. 	

Verbal Evidence	

Through discussions with the children, evidence was gathered as to their opinions and 
assessments of their own work. At the beginning of a lesson, the pupils were given the 
opportunity to look over their previous checklist to identify strengths and areas for 
improvement. Each child's focus for assessment was decided together and discussed with the 
children prior to commencing the task. This was to ensure that each child was well aware of 
their focus for assessment, and what this would look like in their piece of work. 	

Observational Evidence	

The pupils in the class were observed throughout the enquiry in order to assess how the 
children were using and interacting with the checklist. The children were observed as they 
were completing their task, and also during their self-assessment session following 
completion of the tasks. 	

	

Findings	

Over the four week period, all children within the class carried out the self-assessment 
checklist during set literacy times. 	

Written Evidence	

Evidence was gathered from the jotter tasks of the 6 focus children for this enquiry. 	



The more able pupils appeared to assess accurately using their checklist at the end of the 
lesson however it was evident that following discussions about the checklist prior to learning, 
the children had forgotten to consult this throughout their task. Despite accurately assessing 
their work each week, this appeared to have no effect on the tasks that were completed the 
following week as it was similar targets that were being forgotten. 	

The rest of the children who were the focus for this enquiry appeared to assess their work 
based on what they felt the teacher would want to see. Many of these assessments were 
inaccurate when compared to the work in the jotter, for example one child assessed 
themselves as a green traffic light for using their capital letters despite their being no capital 
letters evident in their writing. This suggests that the children may need more time to better 
learn the skills of self-assessment in order for these to be more meaningful and beneficial. 	

On the final day of using the checklists the children looked back over their self-assessments 
and identified one thing that went well and one thing that could be improved. For some 
children this part of the assessment was really difficult. This could be due to the fact that the 
pupils were asked to write a specific target in relation to their previous self-assessments, 
which could be difficult, especially if the initial assessments are inaccurate. 	

Verbal Evidence	

Evidence was gathered during discussions with the children before completing their task to 
reflect on the previous week and to decide on new targets.	

Each child had the opportunity to discuss their assessment targets with their teacher prior to 
commencement of their task. During these discussions, most of the children could reflect on 
the checklist from before and make sensible targets for the next piece of work. The children 
required some guidance through the setting of new targets, and in particular, for the children 
who had inaccurately completed their self-assessment. 	

Some children lack in confidence in the class and they were much more reluctant to set their 
own targets as they required reassurance that their targets were sensible and appropriate. Had 
this enquiry been conducted over a longer period of time, the children may develop more 
confidence and increase their skills of personal target setting. 	

Observational Evidence	

All children were observed as they were completing their tasks. None of the focus children 
appeared to use their checklist to assist them throughout their task, despite numerous 
reminders that this would have been a good thing to do in order to ensure that they are 
meeting their targets. 	

Two children out with the focus group were observed using their checklist alongside their 
work and these two children were able to accurately self-assess their work and achieved their 
targets. This could have been due to the fact that they were continuously referring to their 
assessment criteria. 	

Pupils were observed whilst completing their final self-assessment checklist at the end of the 
lesson. Most of the children appeared to have forgotten their focus for assessment and so it 
was evident that this had not been important to the children throughout the lesson. 	

	



Conclusions	

In conclusion, the checklists did not appear to have a dramatic effect on the work of the 
children in the class. 	

The checklist being introduced gave the children the opportunity to have their assessment 
criteria in front of them in order to refer to throughout their learning, however only two 
children in the class actually used it as a guide. The children may have benefitted if they had 
longer to familiarise themselves with the checklist, or the study was conducted over a longer 
period of time, the children would have been better equipped to use it appropriately and 
effectively for their learning. 	

The checklist for some, appeared to not carry much meaning and therefore for these children 
this was almost a pointless task. Some children in the class were not honest on their checklist 
and scored themselves as a green for all of their targets, despite some of these targets not 
being met. This further highlights the need for a longer period of time to conduct the enquiry 
so that there is enough time to spend teaching and modelling how to self-assess accurately, 
rather than solely marking what they think their teacher wants to see.	

For the two children who used their checklist properly and carefully completed their 
checklists with accuracy, there was an increase in productivity throughout the lessons as they 
were using their checklist as a reference point and were using it as a support and guide in 
their learning, however for some children who were too fixated on having a fully green 
checklist, or those who forgot about the checklist until the end of the lesson, then the 
checklists did not have a positive effect on their work. 	

	

Implications for Future Practice	

In the future, I would like to continue to use a self-assessment checklist in the classroom. I 
think they are useful for both the adult and the child to refer to and recognise when they are 
achieving, and also gives the opportunity for them to check as they work and make any 
necessary changes before the lesson is over. 	

The children would need to be aware of the images and symbols used, so a consistent 
approach to using self-assessment checklists would be required. This would ensure that the 
children understand how to use them and know the purpose of why they are doing it. It is 
really important that the children can see and feel the benefits of the self-assessment checklist 
so regularly pupil consultation would be required to ensure that the checklist is appropriate 
for the specific needs of the children in the class. 	
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