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Rationale 

In the classroom, teachers usually give a pause of between 0.7 and 1.4 seconds after asking 
pupils a question which often creates slow responses or no responses at all. This professional 
enquiry aims to test the effects on verbal responses from pupils when changing the wait-time 
during questioning within lessons.  

 

Aims: 

Using questioning effectively within the classroom allows the teacher to give the pupils more 
ownership of their learning and encourages them to think for themselves (Pearson and Webb, 
2008).The aims of this practitioner enquiry aims to find the best ways in which pupils 
respond to questions and to find out whether or not giving the learners more wait-time will 
increase the number of pupils willing to share answers and whether or not this will affect the 
quality of the answers given. When considering GIRFEC and the SHANARRI wheel, as a 
teacher it is my responsibility to ensure my learners are successful learners and confident 
individuals (Scottish Government, 2017). This practitioner enquiry aims to find a way in 
which I can increase pupil engagement and participation within my lessons through 
questioning and making this more effective by increasing wait-time.  

 

Methodology: 

This enquiry will be carried out over a four-week period and the class, which will chosen to 
participate in the enquiry, will be an S3 Spanish class of 24 pupils. I will use this particular 
group as it is the largest of my classes and I think that this will create more scope for 
collating information on pupil opinions and pupil reactions to the increase of wait-time 
during questioning. I will engage in the enquiry during the same two classes every week to 
increase the accuracy of the evidence gathered and to avoid any external factors, which may 
(or may not) affect the obtained data.  

At the beginning of the enquiry, I will conduct a four-question survey that will ask pupils 
about their opinions towards questioning within a classroom setting. The information from 
the survey should allow me to have an understanding of the confidence levels within the class 
and how comfortable the learners feel when being questioned in class.  

 

 

 



Questions Yes Sometimes No Not 
sure 

1. Do you feel confident when put on the spot to 
answer a question? 

    

2. Do you think having longer wait time would 
increase your confidence to answer out in 
class? 

    

3. Do you think you would feel less pressured if 
you were given more wait time to answer? 

    

4. Do you think having more wait time would 
allow you to give better answers? 

    

 

I have decided to focus on the questioning which takes place in the target language (TL) as it 
is important within a modern languages classroom to encourage use of the TL at all times and 
using more of the TL in lessons reduces apprehension of its use (Levine, 2003). At the 
beginning of the lessons I will revise vocabulary from previous lessons and then introduce 
new vocabulary throughout the lesson to broaden their knowledge and give them the 
language to build extended answers to questions. At the end of lessons, I will ask pupils 
questions in the target language to formatively assess how well they engage with the newly 
learnt vocabulary and to see how confident they are using language learned in previous 
lessons.  

The variable of the research is the wait-time in between the question from the teacher and the 
answer from the pupil. I will start the enquiry using a short wait time of 1-2 seconds and then 
gradually increase the wait-time to 7-9 seconds over the course of the four-week period in 
order to see an increase of pupil’s willingness to answer.  I will record field notes from the 
enquiry using my professional judgement to see whether there is an improvement of quality 
and willingness to answer when wait-time is increased.  

In the final week of the enquiry, I will repeat the same survey which will allow me to see 
whether or not increasing the wait time gives pupils more confidence. Repeating the survey 
will also generate a comparison of pupil’s opinions prior to the enquiry and their opinions at 
the end of the enquiry.  

 

Findings: 

It became apparent that the limited wait-time of 1-2 seconds in the first week of the enquiry 
restricted many pupils when answering the questions and showed an increase in low quality 
responses. I measured the quality of the responses through my professional judgement of how 
much of the TL was used and how accurate it was used. Through use of the target language, 
this task was particularly challenging for the learners, as they may not have fully understood 
the question, thus reducing the likelihood that they would respond with confidence. Pupils 



became noticeably flustered and frustrated when asked to produce an answer in such a limited 
time and the answers were noticeably lacking depth and content. This was the case for all 
pupils in the class across all levels.  

When the wait time was increased to around 7-9 seconds, most pupils were able to provide a 
well-structured answer with accurate use of the TL. Not only did it improve the quality of the 
answers, but more pupils showed confidence to contribute and to offer an answer when they 
were given more thinking time to bring their answer together.  

Through verbal feedback from the learners, they all agreed that having more wait-time in 
class helped improve the quality of their answer and also made them feel more confident and 
sure of what they were saying. This was also reflected in the final survey that showed a more 
positive reflection of pupils opinions towards questioning in class. For example, 76% of 
pupils answered ‘no’ to question one in the survey (Do you feel confident when put on the 
spot to answer a question?) in the first survey yet only 39% answered ‘no’ to this question 
when the survey was repeated.   

Cotton states that increasing the wait-time to 3 seconds or above relates positively to the 
quality of the answer, the amount of learners offering responses and shows a general 
improvement in pupil achievement (Cotton, 2001). This became clear in my lessons as I seen 
a positive impact on all of these factors when allowing pupils more time to consider their 
responses.  

 

 

 

Conclusion: 

 

From this enquiry, I can conclude that the increase of wait-time increased pupils’ willingness 
to provide answers in class with confidence. Being a linguist myself, I understand the 
apprehension to answer questions in a foreign language as there is often an element of fear 
from making a grammatical mistake or not being able to word your answer as well as you 
perhaps would when speaking in your mother tongue. With more thinking time, my pupils 
were able to use the language effectively to provide clear answers using the language 
correctly, which further underlined that they had engaged well with the lessons and the 
vocabulary learnt during the four weeks of this enquiry. Increasing wait-time and allowing 
the learners, more time to think about their answers had a positive impact on the pupils’ 
attitude throughout the lessons. Added to this, the use of effective questioning allowed me to 
address any misunderstandings of the learnt language that therefore will improve the pupil’s 
general linguistic knowledge.  

 

 

Implications for future practice: 



Due to the positive result of this enquiry, I will ensure to enhance the wait time I give my 
learners in all lessons as it has shown to have a positive effect on their learning. Through the 
data gathered from the survey and from pupil discussions, my learners will feel more 
comfortable to answer in class if the wait-time is increased. Therefore, it is my responsibility 
to be more aware of wait-time and to ensure that all learners have enough time to prepare an 
answer that they are confident to share with the rest of the class. If I have the chance to repeat 
an enquiry, in the future I would increase the number of pupils involved in order to get a 
wider spread of results as I had only focused on one age group. I would also consider better 
ways to record information as this enquiry was carried out based on conversation therefore I 
would look into ways that the results and the data can be recorded to give a more accurate 
account of my findings.  
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