
	
	

  Practitioner Enquiry 

Enquiry Question: The effect of live verbal feedback on children during Literacy. 

Name: Nicholas Daly 

Rationale 

Curriculum for Excellence (CfE) has four capacities in its design. These capacities drive 

children to being; Effective Contributors, Responsible Citizens, Confident Individuals and 

Successful Learners (The Scottish Government, 2009). As a result of CfE being of a multi-

faceted design, this grants teachers with a degree of flexibility and adaptability to implement 

different teaching techniques and consistent methods of assessment. 

It is crucial that both summative and formative assessment are present in the classroom and 

used in conjunction effectively. It can be said, that these forms of assessment must 

complement the procedures of formative assessment and should be designed to minimise the 

workload on both teachers and pupils" (Assessment Reform Group, 2006).	As practitioners 

employ a range of assessment methods, I will be utilising live verbal feedback that is 

supported by formative comments during Literacy. 

Current research indicates that direct teaching has more of a positive impact when it 

consistently assesses the knowledge and understanding of the learner in order to be shaped to 

the needs of the learners (Black & Wiliam, 1998).  

Literacy is defined as “the set of skills which allows an individual to engage fully in society 

and in learning through the different forms of language, and the range of texts, which society 

values and finds useful” CfE, Principles and Practice (2008). Therefore, verbal feedback with 

the purpose of assessment within Literacy must fully engage the learners through a variety of 

mediums. Practitioners must incorporate a broad range of assessment strategies in order to 

measure the progress and attainment of the learner across the curriculum. This feedback will 

be consistently provided to the learners whilst they are undertaking differentiated learning, 

allowing myself to formatively assess if the learners are successful in their learning or if there 

are potential gaps in their understanding. 

 

 



	
	

Aims 

The aim of this study is to investigate the question of “The effect of live, verbal feedback in 

Literacy” This study will investigate the impact that live, verbal feedback has upon the 

children within Literacy. This inquiry was conducted over six consecutive weeks. The basis 

for theoretical outlook for this enquiry has been established and it is opportune to reflect upon 

and discuss which methods were implemented in order to collect information. 

Methodology 

For the purpose of this inquiry, a sample of 9 children (6 female and 3 male) from a P5 class 

were used (with ages ranging from 9-10 years). The class consisted of 32 children ranging 

from SIMD 1-10. The school in which the research was undertaken was a Catholic Primary 

school, situated in North Lanarkshire. In order to protect the anonymity of children who 

participated in the study, no names have been included.  

The design of this method was a mixed research design that employed both quantitative and 

qualitative collection techniques in order to gather evidence. This study was conducted 

through the use of personalised checklists of core targets for writing, samples of pupil work 

and the use of consistent daily formative comments. 

The participants of this inquiry were involved in engaging and purposeful Literacy learning 

experiences, in line with the North Lanarkshire Active Literacy programme 

(Northlanarkshire.gov.uk, 2017), which is comprised of Fluency, Comprehension, Writing 

and Talking/Listening. All participants were provided with a core targets for writing checklist 

at the beginning of this study as a reference for my formative comments. All participants 

were provided with an evaluative questionnaire at the conclusion of this study. 

When designing the checklist (Appendix A) it was important to consider the scope of the 

quality of core targets that should be met during Literacy. The purpose of listing the 

expectations in order to be successful was crucial as children could reflect upon their work as 

I was giving live, verbal feedback. 

When forming the questionnaire (Appendix B) it was important to consider the types of 

answers and conclusions to gain to select the type of questionnaire most suited for the 

purpose and to ask the most appropriate questions to gather the data (Cohen and Manion 



	
	

2007). The questionnaire consisted of three closed questions using a three point likert scale 

(Never/Not at all, / A little and A lot).All questions were pertinent to within Literacy and 

appropriate for their age and stage. Children were made aware that there were no wrong 

answers, simply that the questionnaire was put in place in order to assist them further in their 

learning. 

Data was also gathered from examining the jotters of the children in the focus group. It is 

pertinent to mention that the jotters of the whole class remained having formative comments 

and as such, were examined. The purpose of this was to collate data from primarily the focus 

group and the class as a whole. 

Samples were collected on bi-weekly basis (during Taught Writing and Daily writing on a 

Monday). This was to ensure that an appropriate spread of qualitative data was collected from 

the children. In addition, this was to ensure that live verbal feedback was given to the 

children on a consistent basis. 

Findings 

8 children were part of the focus group during this study.  The focus group consisted of 

children within my middle Literacy attainment group. Child A (See Appendix C) was 

provided live verbal feedback that focussed on using word attack strategies. This evidence 

demonstrates that initially the child did not take this feedback on board to begin with. This 

evidence demonstrates that consistent feedback targeting the same area for development is 

required in order to have a positive effect. 

Over the course of several lessons, this child (See Appendix D) benefitted from the feedback 

as they began to realise their common mistake before I guided them towards it. Hence, this 

child did in fact listen to the feedback being given. 

Conclusions 

By examining these findings I can conclude that live verbal feedback, does in fact have a 

positive effect upon the attainment of children in Literacy. This is clearly evidenced by the 

formative comments consistently left upon the pupil’s work that highlights if they have 

listened to myself when giving them feedback. 

Limitations 



	
	

This study was limited in the regard that children’s absences prevented every child from 

receiving consistent feedback. This limited the study as it can be argued that it prevented 

myself from collecting an even spread of qualitative data. 

This study is also limited by the fact that curricular interruptions impacted my consistent 

gathering of data on week 3 of this enquiry. This could be improved upon in future by 

ensuring a rigorous timeline for delivering feedback and collecting both qualitative and 

quantitative data from the participants in the study.  

Implications for future practice 

It can be argued that although live verbal feedback does have an effect upon children within 

Literacy, children do exhibit signs of not actually listening to the live verbal feedback, 

continuing as usual with their work.  

Hence, live verbal feedback should not be used exclusively, it should be used in consistent 

conjunction with formative comments. 

Practitioners should employ a wide range of AiFL strategies in a consistent manner, rather 

than focussing on employing one method in particular. 

 

 

 

 

 

 

 

 

 

 



	
	

Appendices 

Appendix A 
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