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Rational 

North Lanarkshire Council is committed to raising achievement for all pupils (NLC, 2017) 
and research shows that regular feedback helps to improve learning, particularly in the case 
of low achieving pupils (Black and Wiliam, 1998).  Any feedback given should enhance 
student learning and, is therefore insufficient to only provide it at the end of a unit of work as 
there is no opportunity for learners to improve prior to assessment. To be effective, feedback 
needs to be an ongoing conversation between student and teacher which enhances their 
learning and motivates them to continually improve.  Live feedback gives students the 
opportunity to engage with their learning and discuss how best to improve, and receive 
support in doing so, directly from their teacher (Cambridge Assessment International 
Education).   As such, teachers routinely, and often holistically, give live verbal feedback to 
pupils during lessons along with required formative assessment at the end of set work which 
can lead to larger workloads for teachers.  As such, our group investigation aimed to look at 
the effectiveness of providing only live verbal feedback to students to ascertain if it had a 
measurable impact on their literacy level.     

 

Aims 

This enquiry aims to examine the effect of providing live verbal feedback to pupils regarding 
their strengths and areas for development in a Secondary School English classroom.  It also 
aims to ascertain students preferred method of feedback.    

 

Methodology  

This enquiry involved identifying a class who would benefit from this interim check and 
feedback.  An S2 class of 30 students, mainly working at BGE level 3, was chosen as it was 
felt that they would benefit the most due to their level of understanding and confidence.  
While live verbal feedback is routinely given to pupils during class discussions and while 
they are actively writing to guide and support their learning, this investigation aims to 
ascertain which type of feedback learners found most useful.  The enquiry took place over a 
three-week period with time given in class and at home to complete all work.       

Prior to introducing the measure in class, I led a class discussion which looked at student’s 
current knowledge and expectations of feedback on their work.  (photograph of board).  The 
class worked in groups and in pairs, using co-operative learning techniques, to allow for as 
wide a discussion as possible.  This initial discussion revealed that pupils were very aware of 
the different types of feedback and assessment that they received across the curriculum and 
were keen to share their views on them.   

Task specific verbal feedback was given to pupils over a period of four lessons while they 
were planning and drafting an extended piece of writing.  This end of unit writing would then 
be formally assessed in line with BGE standards.    Pupils were working on a personal 
reflective essay with descriptive writing as the key skill being taught.  Verbal feedback was 



given individually to pupils to help identify areas for improvement both in core skills, such as 
punctuation and spelling, and to enhance their use of descriptive techniques, such as simile 
and personification, previously taught in class.     

Once draft essays were completed, they were then marked with written feedback given in the 
form of ‘2 Stars and Wish’ to allow further improvement prior to pupils submitting a final 
draft.  Time was given in class over a 2-week period for the completion of draft and final 
essays with some pupils completing work at home.  Written feedback was given at the start of 
the second week and formal assessment given at the end of the third week.    

Pupils were then asked to complete a short questionnaire outlining which method of feedback 
they preferred to receive and to give a short explanation on their reason.  

 

Findings 

While pupils had taken on board verbal feedback given at specific times regarding core skills, 
such as use of capital letters, this was not necessarily replicated through the rest of their work 
and many essays still required a large degree of correction.  However, when draft essays 
where marked, more personalised verbal feedback regarding the use of new skills being 
taught in class, such as using personification to enhance writing, appeared to have been taken 
on board more readily as many pupils had incorporated suggestions to enhance their work.  

Completed questionnaires were analysed, and of the 26 received, 20 pupils noted that they 
preferred to receive written feedback compared to 6 preferring verbal feedback.  Of those 
who noted that they preferred verbal feedback, reasons given were that they felt it more 
informal and easier to understand.  They also liked the ‘1 to 1’ aspect of receiving verbal 
feedback feeling that this was more specific and constructive.  However, 3 pupils who 
preferred written feedback noted that they preferred it as they were embarrassed receiving 
verbal feedback in class.  Of those who preferred written feedback, almost half stated that 
they felt it was more beneficial as they had a record of the feedback given which was easier 
to refer to when completing final work.   

 

Conclusions 

While live verbal feedback is an essential and invaluable part of teaching and learning, there 
were factors which made it challenging to quantitatively measure its impact on learners.  One 
of the main challenges facing this investigation was what constituted meaningful verbal 
feedback in the context of a secondary English classroom, rather than simply pointing out 
where errors had been made in core skills, as such conclusions have been made on the 
effectiveness of live verbal feedback for each.        

In comparing work pre and post verbal feedback, it appears that live verbal feedback 
regarding core skills was only effective as a tool to improving literacy levels at that 
immediate point as students did not necessarily use the advice throughout their work.  It may 
be that this was as a result of pupils rushing to complete work and being careless over their 
use of capital letters and punctuation, or due to a reliance on written feedback which can be 
referred to while editing work, rather than a failure of the type of feedback   

On the other hand, new skills and techniques which were being taught in class were 
incorporated into their work and suggestions taken on board.  This may be due to a level of 



unfamiliarity with the new skills to students and therefore they were keen to take on board 
suggestions and to seek out advice and help.   

It should also be noted that live verbal feedback made a small number of students feel 
uncomfortable, while others were happy to engage in the process and found it easier to take 
on board.   

Implications for future 

The findings suggest that there is a need to be aware of the individual child when giving 
feedback and to tailor it to suit their needs rather than imposing a ‘one-size fits all’ feedback 
process.  This reinforces the importance of ensuring that all teaching and learning suits the 
individual child in line with Scottish Government GIRFEC policies.   
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