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Use of live verbal feedback during literacy lessons. 

Group 1C Shanks, M. 

Rationale 

The Scottish government (2012) has a focus on raising attainment for all and highlights that 
as a teacher we are central to raising attainment within Scotland. I chose this enquiry because 
I wanted to establish who benefited from live verbal feedback and if repeated verbal feedback 
had a significant impact on a child’s learning. Vygotsky (in Veraksa and Sheridan, 2018) 
argues that children will learn when there is communication and interaction with peers and 
teachers. A vital part of this communication comes from feedback from the teacher, through a 
variety of strategies. One of the strategies that is often used is live verbal feedback.  
Policastro, McTague, and Mazesk (2016) argue that verbal feedback can be one of the most 
effective methods because it allows students to receive information immediately and does not 
break up the continuous process and flow of the lesson. I wish to establish if this is the case 
within my setting. 
 
I also decided to hone this enquiry to focus on literacy it is a SIP priority within my 
establishment. Moreover, I am part of the literacy working party and feel that the results will 
be helpful to this party. Additionally, The Scottish government (2009) highlight that literacy 
is the responsibility of all and could be actioned by all within the practitioner enquiry group 
(primary and secondary). 

Moreover, teachers are required to set next steps for pupils and this can often be done through 
written feedback. However, I felt it important to establish if verbal feedback was just as 
effective in creating next steps for children. With current debate surrounding teacher’s 
workload, I felt it would be interesting to establish if verbal feedback is enough to set and 
encourage next steps for children. Currently the Department of Education (2018) are 
researching reducing teacher workload and removing unnecessary workload. Therefore, this 
encouraged me to assess if verbal feedback can be used for next steps instead of written 
feedback.  

Aims 

The aims of this enquiry were to identify what happens when the teacher provides live verbal 
feedback to pupils. I wanted to monitor the impact of verbal feedback if it was used regularly 
with the same children and the children, within my setting, most likely to action live verbal 
feedback.  

Methodology 

This professional enquiry happened over a four week period, with a focus on one period of 
literacy each week. Ten children were chosen from a primary 3/4 class within a mainstream 
school. These children were from a spread of groups and the focus would be on the same 
children weekly, to establish if regularity played an impact. 

Jotter work was collated and oral feedback was transcribed to provide qualitative data. This 
jotter work would show whether the feedback, given during the course of the lesson, was 
actioned. A quantitative element was also gathered through the feedback being noted down 



(see Appendix 1) and then it was noted if this was actioned. Using teacher judgement, I 
assessed whether the live verbal feedback given had been actioned in the remainder of the 
lesson.  

Findings 

Data was collated through kept records and observations. It was analysed through looking at 
the four different groups within the class, structured from able to more able, this provided the 
quantitative evidence. This evidence showed that the regularity of feedback, with the same 
children receiving it weekly, meant it was more likely to be actioned, across all groups.  

Moreover, the quantitative results highlighted that the able group were more likely to action 
instantaneous feedback than any other group. 66.67% of this group actioned their feedback 
compared to 45.83% of the more able group over the full professional enquiry (see Appendix 
2). 

The qualitative element of the study provided similar results. It showed that the able group 
were more likely to share their feedback and encourage others to use it to enhance their 
learning. One pupil within this group asked another, “Did you use a comma there?” This was 
sharing their next steps and it made others in the group self-assess their own work. Also, in 
the same group children were keen to tell others and the teacher they remembered previous 
week’s steps. This was evident when one child stated, “I remember I need to use sentences.” 

 

Conclusion 

From taking part in this enquiry it became evident that some groups of children within my 
environment, actioned live verbal feedback more than others. It also highlighted that 
continual use of verbal feedback, as a tool for next steps, meant children would be more 
likely to action it. Thus, showing me that this method of feedback was an effective way to set 
next steps for my able group if continued with regularity.  

However, it should be noted, these reached conclusions come from a small sample of 
qualitative and quantitative data and do not represent a wider experience.  

Implications for Future Practice 

As a reflective practitioner it becomes important to share my findings with my literacy 
working party. “Reflective thinking impels to enquiry, through the search for knowledge 
beyond immediate, individual experience” (Dewey, 1910, cited in Baumfield et al 2009). 
Dewey’s belief of reflection was that teachers would become willing to test their own ideas 
through experimentations. This would not be done as individual practitioners but as a 
community of practitioners. These practitioners would gather together to show concern with 
aspects of their practice, while searching for ways of making improvements and solving 
issues. I aim to explore if others, within my literacy working party, would be willing and able 
to establish if they have similar results, when undertaking a similar enquiry. This would then 
allow us to establish a way to use live verbal feedback as a tool to set next steps for those 
pupils who benefit from it most.  
 
I would aim to complete the enquiry with a different focus group within my classroom. This 
would allow me to collect more quantitative and qualitative data and implement a structured 



feedback programme that would benefit the entirety of my class. Finally, this structured 
feedback programme may become a way to reduce the teacher workload described by the 
Department of Education (2018). 
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Appendix. 1 

 
  Week One Week Two Week Three Week Four 

 More Able Group A 0/3 2/3 2/3 3/3 
   Group B 1/3 0/3 2/3 1/3 
   Group C 3/3 2/3 1/3 2/3 
 Able Group D 1/1 1/1 0/1 0/1 
 

 
  5 5 5 6 

 
  

Feedback Actioned - Out of 10 
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