
Professional Enquiry 

Use of live verbal feedback during literacy lessons. 

Group 1C  

Rationale 

One of the major issues for the Scottish Government, and in turn North Lanarkshire Council, 
is raising attainment. Teachers need to establish practices to raise attainment. Marcus (2016) 
suggests this can be done by addressing individual needs and effective assessment and 
evaluation. In our group, we wanted to assess if we could use live verbal feedback to meet the 
needs of every child and raise attainment by giving children individualised live verbal 
feedback they could use.  

Feedback is a key element to teaching and learning. Education Scotland (2019) highlight that 
feedback studies tend to show very high effects on learning and can be used as a tool to 
redirect the learners’ attention. Brookhart (2017) states the feedback you give students can be 
effective if it is useful for the child and provides them with information. For this reason, we 
wanted to investigate if live verbal feedback could be a positive tool to support learning and 
teaching.  

Aims 

The aim of this enquiry was to investigate the use of live verbal feedback during literacy in 
the classroom. This was to understand if children took on this live verbal feedback during a 
lesson and if it beneficial rather than giving written feedback to every piece of work.  

Methodology 

This enquiry took place over four weeks within a primary seven class in a school within 
North Lanarkshire Council. The focus was on ten children over this period. Five children 
were from an able group within my class and five were from a more able group.  

I kept a record of the feedback given to the children and used teacher judgement to assess if 
the feedback was taken on board. I also took feedback from the children on whether they felt 
this feedback benefitted their learning and if they felt they successfully implemented the 
feedback. 

Findings 

The findings were recorded and analysed by looking at firstly, if individuals implemented the 
feedback and secondly, if they continued to implement it. I also analysed what groups were 
more likely to implement the feedback and then the data as a collective. When assessing the 
data collectively it became evident that when children received feedback on a weekly basis 
they became more likely to implement the feedback that was given. This was across all the 
focus groups within the class.  

The increase of students using the feedback was seen when the data recorded of able children 
went from 40% implementing the feedback to 60 % implementing the feedback over the 
course of the four week period. This result was similar to my more able group where it went 
from 80% implementing feedback to 100% implementing feedback over the same period.  



Overall, I found the live verbal feedback was effective when supported with formative 
written feedback. This formative written feedback was a reminder to children in future 
lessons who previously forgot the live verbal feedback that was given to them. Children 
stated they ‘forgot’ their feedback during future lessons and required this written formative 
feedback to support their learning and next steps. 

Conclusion 

In conclusion, I found this to be a positive experience within my classroom. When the 
feedback was continuous and supported by formative written feedback I found it to be 
effective. The results also showed that children within the more able group were more likely 
to implement the feedback given. Whilst this was only a small scale enquiry it allowed me to 
conclude that different abilities respond differently to live verbal feedback.  

However, I found the results did vary depending on the pupil. This concludes there is a place 
for verbal feedback within the classroom but it needs to be tailored to each child’s learning. 
These conclusions were only based on my focus group so may not be reflective of wider 
research.  

Implications for Future Practice 

I will use my results and conclusions to enhance my classroom environment. Also, I will 
share my conclusions with professionals within my environment to engage in professional 
dialogue and see if this is reflective of a wider school environment. Hopefully this 
professional dialogue will allow me to consider my use of live verbal feedback throughout 
my teaching profession.  

Within my current classroom I will use these results to ensure that I use live verbal feedback 
with all children consistently. This consistency will enhance the implementation of the 
feedback and enhance the learning within my environment.  

Moreover, within my current environment I will sure I provide written formative feedback 
that is reflective of the live verbal feedback I give. This will ensure children understand the 
verbal feedback and give them the opportunity to use this feedback in future lessons.  

Most importantly I will tailor my feedback to suit the needs of individuals. My results 
showed that within each group the implementation of live verbal feedback was not fixed for 
that group. Therefore, I need to ensure the feedback I am giving is meeting the needs of each 
child and they are encouraged and wish to implement this successfully.  
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