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Rationale 

Providing feedback to pupils in the classroom is a vital part of Assessment is For Learning 
(AiFL). The Scottish Government (2005) states that learners are more successful and attain 
more highly when provided with feedback about their work which tells them how they can 
improve. Our group aimed to investigate the effectiveness of verbal feedback on pupil 
learning to inform practice. Feedback was an area which all group members were interested 
in and something which we found to be quite difficult to manage in the classroom. According 
to Dylan Wiliam (2016) feedback is essential for progress to be made in learning however 
Wiliam argues that this should be feedback which focusses on what needs to be improved 
rather than feedback which boosts the ego of children. He states that ego involving feedback 
focusses children on their position in the class rather than the task which can result in lower 
achievement. Hattie and Clarke (2019) also support the use of verbal feedback in the 
classroom and describe it as something which fills a gap between what the child already 
understands and what they are trying to understand. Nicol (2010) also argues that feedback is 
more effective when students can interact with it and that this is why verbal feedback should 
be more of a focus than written feedback in the classroom. 

Aim 

The aim of this enquiry was to investigate the use of live verbal feedback during literacy in 
the classroom in order to measure whether children take on board feedback when given it at 
the time when they are producing a piece of work rather than giving them written feedback 
after their work has been completed. 

Method 

This enquiry was conducted over a 4 week period in a primary 4/5 classroom with a focus 
group of ten children from a mixture of attainment groups. As a group we decided that the 
methods we took to gather data from our classroom would have to suit each class individually 
as there was a mix of primary and secondary classes and a range of stages. In my classroom I 
undertook the enquiry once a week during Taught Writing time. At the start of each Taught 
Writing lesson I gave the children verbal feedback about their work from the previous week 
so they knew what they had to work on during the lesson. This was a way in which the 
enquiry would be manageable in my classroom. I then looked at the children’s work from the 
previous week and from the current week and was able to compare these to see if they had 
taken on my feedback. I also recorded my feedback to ensure my judgement was valid.  

The data which was used within this study was both qualitative and quantitative and consisted 
of the following: 

• A sample of 10 jotters were looked at and a selection have been scanned for reference. 
These jotters were selected from both children working at first and second level. 



• A table of formative comments which were given to the children at the beginning of 
the lesson based on the previous weeks work.  

• Whether feedback was taken on board has been highlighted by colouring in each 
formative comment box green or red. Green means that the children took the feedback 
on board and red means that they did not. For children who were absent the box is left 
blank. (Appendix 1). 

The data was then analysed to see the results of the study. 

 

Findings 

From analysing the data gathered I can see that over the 4 weeks children took on verbal 
feedback 61% of the time. Despite this general percentage it should be noted that some 
children took verbal feedback on board a lot more than others. For example, Child 1 and 
Child 10 took verbal feedback on board 100% of the time it was given whereas Child 4, 7 and 
Child 9 took verbal feedback on board only 25% of the time that it was given. With this is 
mind it should be noted that if children are not sure about how to do something in particular 
telling them to do it at the start of a lesson will not make a difference if they do not know 
how to. Therefore perhaps verbal feedback would be more beneficial for children during the 
lesson rather than just at the start. Hattie and Clarke (2019) support this view and argue that 
sometimes re-teaching a particular piece of learning to children is more valuable for them 
than verbal feedback. 

Conclusion 

In conclusion, the impact that live verbal feedback has had on the pupils in my class has been 
positive for all children at some point. However the results show that the usefulness of verbal 
feedback varies from pupil to pupil. This concludes that there is a place for verbal feedback 
in the classroom however results show that for some children verbal feedback at the start of a 
lesson is not enough. It needs to be ongoing throughout so children are reminded of what they 
need to focus on. It also concludes that just telling a child to do something is not always 
enough. Children often need to be shown how to do something in order to be successful for 
the verbal feedback to be useful to them (Hattie and Clarke, 2019). By giving live verbal 
feedback it allows the teacher to scaffold learners into being successful which can help 
improve the confidence of learners too which has a positive impact on learner’s success in 
their work and makes them more motivated (Jones, 2005). 

Implications for the future 

Undertaking this practitioner enquiry has allowed me to think about what this means for 
myself and the children I teach in the future. This enquiry shows that verbal feedback is 
beneficial for the progress of children. Despite this it should be added that this study was 
small scale and only consisted of 10 pupils from one school in one local authority, and so if 
this study had to be carried out in other schools or with more children the results may well be 
different. I will continue to try to give verbal feedback both at the beginning of lessons and 
during lessons to make sure that children know what they need to do to progress in literacy. 
Furthermore in the future I hope to do a similar study in another curricular area to see if the 
same results are had.  
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Appendices 

Appendix 1 

Name Week 1 
Feedback 

Week 2 
Feedback 

Week 3 
Feedback 

Week 4 
Feedback 

Child 1 Make sure the 
layout of your 
letter is correct. 

Absent Remember to 
check your 
spelling. 

Try to complete 
your work 

Child 2 Remember to 
end your letter 
with who it is 
from. 

Remember to 
take care with 
spelling. 

Put your notes 
in full sentences 

Try to conclude 
your story 

Child 3 Remember to 
end your letter 
with who it is 
from. 

Try to focus in 
order to 
complete your 
work. 

Try to 
concentrate in 
order to get 
your work 
completed. 

Try to 
concentrate 
more to get 
your work 
finished. 

Child 4 Remember to 
check your 
work to make 
sure full stops 
and capital 
letters are in the 
correct places. 

Read over your 
work to make 
sure it makes 
sense. 

Remember to 
put your notes 
into sentences. 

Remember to 
check your 
work to make 
sure full stops 
and capital 
letters are in the 
correct places. 

Child 5 Remember to 
end your letter 
with who it is 
from. 

Try to write in 
your own 
words. 

Try to write 
your intro in 
your own 
words. 

Make sure that 
capital letter 
and full stops 
are in the 
correct places. 

Child 6 Remember to 
check your 
work to make 
sure full stops 
and capital 
letters are in the 
correct places 

Absent Remember to 
check to make 
sure full stops 
and capital 
letters are in the 
correct places. 

Try to take care 
with your 
handwriting. 

Child 7 Remember to 
end your letter 
with who it is 
from. 

Take care with 
your spelling. 

Make Sure you 
make it clear 
what you are 
going to be 
talking about in 
your intro. 

Try to get your 
work finished 
today. 

Child 8 Remember to 
end your letter 
with who it is 
from. 

Remember to 
check to make 
sure full stops 
and capital 
letters are in the 
correct places. 

Try to 
concentrate to 
get your work 
completed. 

Work on your 
handwriting by 
making sure 
that the letters 
sit on the line. 



Child 9 Remember to 
check your 
work to make 
sure full stops 
and capital 
letters are in the 
correct places. 

Try to focus to 
get your work 
completed. 

Try to focus to 
get your work 
completed. 

Try to focus to 
get your work 
completed. 

Child 10 Remember to 
use joining 
words to make 
your sentences 
longer. 

Read over your 
work as you go 
along to make 
sure that it 
makes sense. 

Keep working 
hard and 
checking your 
spelling. 

Try to focus to 
get your work 
completed. 
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