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Rationale 

When discussing the many key areas commonly enquired about, we as a group decided to 
focus on an area that was not usually investigated – pupil voice. To further specify this wide 
area, we generated the idea of using a suggestion box in the classroom. This enquiry will 
discuss and analyse the effects of introducing a suggestion box and is not constrained to one 
particular aspect of the learning environment. The Department for Education (2014) defines 
pupil voice as “ways of listening to the views of pupils and/or involving them in decision-
making.” The suggestion box is one way in which pupils and teachers can communicate in 
private, whether it be to challenge the policies and procedures within the class, share future 
goals and areas for development, or even to inform the teacher of any personal issues which 
affect the learning taking place. Based on this area of interest, the group agreed that we would 
gather specific forms of evidence that would be sufficient to share critical evaluation of the 
possible effects and reflect on the next steps in promoting pupil voice within the classroom. 
This methodology is verified by Donaldson (2011) who claims that reflective – based enquiry 
is an innovative way of providing information for the teacher as well as enriching pupil’s 
experiences through evidenced-based research (GTCS, 2018). 

Aim 

The aim of this enquiry was to investigate the impact using a suggestion box has on children 
in the classroom. The enquiry was focused strictly on first year pupils in Mathematics. 

Methodology 

Pupils were given a survey at the end of the test period (Appendix 1). The survey included 
eight main areas that can correlate with the child’s experience in the learning environment. 
Pupils had to choose a number from 1 to 10 that conveyed how much each area applies to 
them, with 1 being ‘not true of me at all’ and 10 being ‘very true of me’. The suggestion box 
was introduced shortly after, with pupils being given sticky notes and asked a question that 
allowed them to express their opinion about a specific concept. For four weeks in total, pupils 
were asked a ‘question of the week’ that allowed them to express their opinion on a particular 
subject matter. The questions were carefully selected to engage pupils and reinforce the use 
of a suggestion box in the classroom. Each question of the week was as follows: 

• Week 1: What can help you to achieve in Mathematics? 
• Week 2: What is your favourite topic in Mathematics and why? 
• Week 3: What would you like to do as a career in the future and why? 
• Week 4: Do you enjoy CFE booklet tasks and why? 

An important aspect of these questions was that they were open-ended, therefore, permitting 
pupils to provide detailed feedback. If pupils were unable to think of a response, they were 
able to give it at the beginning of the following lesson. To ensure that pupils were able to 
communicate effectively, they were directed to include their name at the back of each sticky 



note. At the end of the test period, pupils were given the same survey and asked to colour in 1 
to 10 again to document any possible changes as a result of the enquiry. 

 

Findings 

At the beginning of the enquiry, the children appeared enthusiastic to be able to voice their 
opinions and goals. Three areas were highlighted as possible concerns as a result of the initial 
survey; achieving, being active and being responsible.  The first question of the week allowed 
pupils to think about ways in which they could improve their performance in Mathematics. 
This was a very open question, hence the answers were varied (Appendix 2). The most 
popular response was to implement more active learning within lessons, whilst most other 
responses centred on setting goals for the future that would lead to higher success rates in 
class. The second question gave pupils the opportunity to describe a good lesson they had 
been involved in and why. The responses were very diverse, however, some pupils found it 
difficult to articulate exactly why the particular lesson or series of lessons was good. Most 
replies mentioned the lesson being fun or challenging (Appendix 3). 

The following question focused on pupils sharing their aspirations related to life after school. 
It provided the opportunity for pupils to consider what education can offer them and what 
specific career they could be involved in afterwards. Most of the responses were very 
interesting and it was evident that pupils were more engaged with the task (Appendix 4). By 
this point in the enquiry it was visible that pupil participation in the class had generally 
improved and the children appeared to be more interested in the content of lessons. The last 
question was a double-edged sword in that pupils could evaluate the booklets used within the 
curricular scheme of work and the responses provided formative feedback in relation to the 
tasks that pupils progressed through in class. The majority of responses this time conveyed an 
enhanced understanding of the material, and so the feedback proved very useful for future 
content (Appendix 5). This improvement was supported by the results of the final survey that 
displayed a general increase in the concerning areas identified at the beginning. The findings 
were not all positive, however, as it was evident that some pupils had continued the trend of 
writing a short answer with no justification of why they chose that particular response. 

Conclusion 

By the end of the enquiry, the majority of pupils provided detailed responses that conveyed 
their engagement with the task. The general improvement in participation and performance 
suggested that the suggestion box made a positive impact on the class. The data collected 
highlighted the pupil’s awareness of the learning process as well as the ways in which they 
can improve their performance in class. The data also shows that vocal learners thrive when 
provided with the chance to voice their opinion but other learners disengage from the 
challenge. 

Implications for future practice 

The enquiry gave me several useful insights which will help improve teaching and learning 
for the class and other classes which I teach. Reminding pupils of the importance of being 
responsible, being active and working towards success is a priority to continue this positive 
impact. I will continue to give pupils the opportunity to voice their feelings privately about 



various subject matters as it will offer insight into learning and teaching in the learning 
environment but I will use it carefully. I will provide additional support to pupils who find it 
difficult to describe their feelings through incorporating more Literacy into the content of my 
lessons. 
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Appendix	One	–	Pupil	Voice	Survey

	
	
	
	



Appendix	Two	

Week	1:	What	can	help	you	to	achieve	in	Mathematics?	

	

	
	
	

Appendix	Three	

Week	2:	What	is	your	favourite	topic	in	Mathematics	and	why?	

	

Appendix	Four	

Week	3:	What	would	you	like	to	do	as	a	career	in	the	future	and	why?	



	

	

Appendix	Five	

Week	4:	Do	you	enjoy	CFE	booklet	tasks	and	why?

	

	


