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Pupil Voice: Enquiry into use of a suggestion box in class. 

 

Rationale  

Getting it Right for Every Child (GIRFEC) (Scottish Executive, 2006) encourages a child-
centred approached to learning. It focusses on teachers becoming facilitators of learning to 
ensure that each child is given the same high expectations in order to reach their full 
potential. Pupil voice and participation are recognised as having a highly positive impact on 
pupil attainment and inclusion. In fact, How Good is Our School: Part One (2018) highlights 
that participation has a range of benefits for learners including improved attainment, 
enhanced learning and teaching, improved relationships and wider engagement of the life of 
the school. The Scottish Government outlines that participation in an education setting must 
be consequential and influential rather than tokenistic. Therefore, the focus of this enquiry is 
on the impact of pupil voice. This is an area that is effectively implemented as a whole-school 
approach in my current establishment and I feel that it could be explored further in a 
classroom setting.  

 

Aims 

The aim of this enquiry is to determine if the use of a suggestion box in class, influences a 
pupil’s engagement in class.  

 

Methodology 

This enquiry was conducted in a Primary Three class of twenty seven children, over a period 
of four weeks. First the children were issued a copy of ‘The Wellbeing Wheel’ (Scottish 
Executive, 2006) and were asked to indicate, on a scale of 1-10, how they felt in the 
classroom in regard to each area (Appendix 1). Children were introduced to the suggestion 
box in the classroom and were advised they would be given an opportunity each week to 
respond to a Question of the Week, which would relate to routines, resources, enjoyment and 
displays. Once a week, children were issued a post-it note and were shown the Question of 
the Week then were asked to respond by writing their suggestion on the post-it note and place 
it in the suggestion box. Questions of the week included: What do you miss from Primary 2? 
What would you like to see as a fast finisher? What rewards would you like for being star of 
the week? What learning would you like to take outdoors?  

When the post-it notes were gathered, I made a list of suggestions that could be implemented 
in class and introduced these as soon as possible. Before the next week I would introduce the 
suggestions that were gathered to the class- protecting anonymity- and place emphasis how 
the children were taking ownership of their own learning environment. Throughout the week 
I monitored how children interacted with the changes made and would alter these when 
necessary.  
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Findings 

At the beginning of the enquiry, children’s response to the ‘Wellbeing Wheel’ were varied. 
Some children scored themselves between 3-6 in response to the ‘I am responsible’ and ‘I 
feel included’ sections of the wheel. As a result of the implementation of the suggestion box, 
the children became more enthusiastic about decision-making within the classroom and 
showed an increased sense of responsibility towards their own learning. For example, by the 
end of week one children had made suggestions on ‘fast finisher’ resources, which were 
implemented for different curricular areas, and expressed their delight that their suggestions 
had been seriously considered. These tasks were presented in response to the children’s 
suggestions but within a context that would extend or consolidate their learning. Over the 
duration of the enquiry, I observed the children’s use of these resources and monitored how 
frequently they were used and if they were taken care of. Some children hesitated to use the 
resources at first or continually asked my permission to use them. After an additional input on 
the terms of using the resources, the children began to take more ownership of their own 
extended learning and use of these resources became imbedded in their routine. Towards the 
end of the enquiry, children were issued another copy of the ‘Wellbeing Wheel’ as well as a 
questionnaire (Appendix 2) asking a series of questions relating to inclusion and engagement 
in learning. The results of these research methods showed that children now felt more 
responsible for the resources in their class and as a result felt included in the decisions that 
were made for their learning.  

 

Conclusions 

Despite the short period of time in which this enquiry was implemented, the results show an 
overall improvement in pupil’s sense of inclusion, responsibility and engagement in their 
learning. The enquiry suggests that, with the use of a suggestion box in class, pupils have the 
opportunity to contribute to their learning environment in an effective and purposeful way. 
They were more motivated to complete fast finisher tasks and in doing so, developed 
essential skills related to their learning. Most pupils reported that they enjoyed seeing their 
suggestions materialise in the classroom and commented on how they felt when seeing these. 
However, it must be noted that this was only one enquiry and, therefore, results have 
limitations as only a small number of opportunities were presented to the children to express 
their views via the suggestion box. It is not clear that, were the questions for the suggestion 
box not directed, the results would have had the same impact. 

 

Implications for Future Practice 

Due to the success of the enquiry, I will continue to use the suggestion box in my classroom. 
I will research other approaches of collecting pupil voice that will enable learners to remain 
in consultation with decision-making. Allowing learners to make key decisions in practical 
elements of their learning seemed to have a major impact on participation.  Moreover, use of 
relevant resources and learners’ abilities to reflect on their own next steps, by selecting 
appropriate learning aids, became embedded in their learning. In line with Curriculum for 
Excellence ‘Principles of Design’, the presence of a suggestion box provides children with 
opportunities for personalisation and choice in broader elements of their education. Of 
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course, it must be said that this was only one small scale enquiry and in order to retrieve 
richer data the research would have to be conducted on a broader scale; perhaps across 
different ages and stages of learners or as a whole-school enquiry over a longer period of 
time. Irrespectively, I intend to experiment further with pupil voice approaches within my 
own class and beyond; evaluating the impact this has on learners.  
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How useful is the suggestion box? 

 

1. Do you think the suggestion box makes you feel more included 
in making decisions in your classroom? Why? 

 

 

2. Have you seen any changes in your classroom since you started 
using the suggestion box? (If ye, what are they?) 

 

3. How has the suggestion box helped with your learning?  

 

	

	

	


