
 
Pupil Voice: Enquiry into use of suggestion box in class 
 
Rationale 

Following the United Nations Convention on the Rights of the Child (1990) Article 
12 Respect the View of the Child which states a child should have the right to express 
their views freely, there has been an increase in initiatives that seek to listen to the 
views of the child in all aspects concerning their wellbeing (Florain et al, 2007). An 
emerging trend on online platforms, such as social media sites, is the use of 
suggestion boxes within a classroom setting. These boxes seek to provide the children 
with a tangible platform where they can express their opinions or concerns (Wein, 
2014), whereby this platform can take the form of a worry box, comment box, or 
dropbox. A literature review on the effectiveness of these methodologies within 
classrooms revealed challenges in finding academic evidence of their effectiveness. 
However, a study conducted by Young (2018) found a positive effect on the decrease 
of symptoms of anxiety for participants of the study. Based on the positive impact on 
the wellbeing of participants that Young (2018) reported, one of the most relevant 
assessment tools in gauging effectiveness is using the Getting It Right for Every Child 
(GIRFEC) health and wellbeing indicators of safe, healthy, active, nurtured, 
achieving, respected, responsible and included (SHANARRI).  

Aim 
 
The aim of this enquiry is to investigate the use of a suggestion box within a 
classroom setting. This will be achieved by providing children with an outlet for their 
concerns, comments or suggestions and assessing whether or not this was effective by 
using the SHANARRI wellbeing indicators as a measurement tool.   
 
Methodology 
 
The enquiry was conducted within a composite class of primary	four and five 
children over a period of four weeks, during which two types of formative evidence 
were gathered. The first method was using the SHANARRI indicator wheel as an 
entry and exit assessment to gain perspective of the impact on the child’s wellbeing. 
The correct method of operating the wheel was explained to the children prior to their 
active engagement, the theory behind the scale was explained with 1 being the lowest, 
and 10 being the highest feeling of the specific emotion. A discussion about what the 
indicators mean and how they typically feel then followed, thus ensuring the 
children’s full comprehension of the indicators. It was reiterated to the children that 
they could use this as an opportunity to make suggestions regarding their learning, for 
example topics they would like to learn or have enjoyed/not enjoyed learning. This 
was also extended to allow the children to use the box as an outlet for any worries or 
concerns that were potentially present. Throughout the enquiry period the children 
were asked to complete their suggestion entries on a daily basis, therefore forming the 
second type of gathered evidence. The results of this were collated and recorded 
within a spreadsheet; this allowed categorisation of entries into learning, concern or 
worry. 
 
 



 
 
 
Findings 
 
The initial assessment of the SHANARRI indicators revealed an average score of 8. 
Upon completion of the enquiry, the exit assessment results showed an increase to an 
average indicator score of 9. Furthermore, the average indicator for nurtured and 
respected had increased by one point moving from 8 to 9. Throughout the enquiry, it 
was observed that the children were more inclined to make suggestions for their 
learning compared to concerns or worries, with 50% of entries being statements 
related to their learning such as preference of what they would like to learn, or indeed 
things they have enjoyed/not enjoyed learning.  Comparatively, 39% of entries were 
based on personal concerns, worries or anxieties, with 11% unwilling to write any 
comment down.  
 

 
 
Figure 1. Categories of Entries into the box 
 
 
 
 
 
 
Conclusion 
 
It is evident from the findings of the evidence gathered, that the use of a suggestion 
box has had a positive impact on the children’s sense of feeling respected and 
nurtured. This is in alignment with Young’s, (2018) findings of these methodologies 
having a positive impact within the classroom. It is also evident from the type of 
entries gathered that the children are more inclined to make suggestions regarding 
their learning. However, as some of the children utilised the box to express their 
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concerns or worries, it could be said that creating two separate boxes may be more 
purposeful in implementing this more effectively into the classroom.  
 
Implications  
 
Throughout the enquiry it became apparent that there are a number of implications to 
consider prior to employing this approach within a classroom. Despite reiterating to 
the children to include their name on their entries, not all children included their 
name. This demonstrated a potential concern in non-anonymity. Although this 
enquiry did not produce any entries of an alarming nature, allowing anonymous 
entries may raise ethical concerns whereby concerning entries may not be attributed 
to the child and therefore raises challenges in providing pastoral care to the individual 
in need. A possible solution to overcome this issue may be to provide the children 
with their own individual box. Another implication into future practice of employing 
a suggestion box within the class is to consider (Florain et al, 2007) statement that in 
the urge to hear the children’s views we must also respect these views. Therefore it is 
imperative that if a child is making a suggestion for their learning that this is 
acknowledged or indeed if their ideas are being incorporated, that this is made clear to 
the children that their suggestions have informed the learning. In terms of Formative 
Assessment approaches, a clear explanation of the SHANARRI indicators is crucial 
and monitoring the effect that the individual’s mood on that particular day of 
completion may have on the indications.  
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