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Rationale 
From our first enquiry meeting our group was passionate about real time feedback. We felt 
that we all had pupils in our class who lacked confidence and were anxious about completing 
tasks. We discussed ways in which we could support learners to increase motivation, 
confidence and perseverance in completing tasks. We highlighted that these were key factors 
in developing a growth mindset in our pupils. For Maclean (2003) pupil motivation and 
confidence can be impacted on, if feedback provides details on what went well and how 
pupils’ behaviour and skills have contributed to their success. Similarly, Dweck (2007) 
suggests giving feedback for the processes used, e.g. engagement and perseverance. In turn 
fosters increased effort, willingness, motivation and greater self-confidence.  	

The ethos in my school is such that we are breaking down barriers to learning through being 
trauma informed and using nurture to provide social and emotional support. Many children in 
my class require emotional, behavioural, developmental and social support. They require a 
safe, supportive and calm learning environment which encourages resilience. Brock and 
Hundley (2016) state that pupils can apply growth mindset feedback when they have a 
trusting relationship with their teacher. During my probation year I have made it a priority to 
create a safe, secure and trusting learning environment where pupils feel safe to learn and 
undertake learning opportunities.	

Hattie & Timperley (2007) identify that feedback is one of the most powerful influences on 
learning and achievement. Our enquiry group collegiately agreed that we wanted to monitor 
the impact of real time or immediate feedback during the learning process. William (2009) 
identified that providing immediate feedback to pupils can move the learning forward. 
Similarly, Clarke (2014) states that the more immediate the feedback the better. Therefore, 
our enquiry wanted to explore and monitor the impact of real time feedback. 

 

Aims 
The aim of this classroom-based enquiry is to identify if real time feedback to pupils during 
literacy lessons increases confidence, engagement, motivation and attitude to learning. 

 

Methodology 
This classroom-based professional enquiry was conducted over a four-week period during 
literacy lessons, with a P2/3 class, comprising of 24 pupils. The enquiry had a focus group of 
6 children chosen at random using lollipop sticks. Although the enquiry had a small focus 
group, general observations of the whole class were carried out during literacy lessons. 
Verbal and written feedback was given over the four-week period of the enquiry on 
presentation, punctuation and grammar. Two stars and a wish were used to indicate work 
completed successfully and identify targets for next steps. Immediate, real time feedback was 
given to each pupil in the focus group and next steps identified. The remaining 18 children 



continued to receive traffic light, self, peer and fist of five formative assessment, with written 
feedback in jotters after the lesson. 

 

Evidence was collected via: 

 

● Observations of pupils during lessons and the use of checkpoints and questioning to 
evaluate the impact of real time feedback on levels of confidence, motivation and 
engagement.  

● Field notes were written up immediately after feedback and next steps were identified 
for future lessons.  

● Photographs of written work throughout the four-week period.	

● Exit Passes were given to the whole class after each literacy lesson and focused on the 
effect of real time feedback on pupils’ mindset. All feedback was recorded in field 
notes.  The pupils were asked the question “what do you think about receiving 
immediate feedback on your work?” The exit passes were completed with name of 
each pupil to allow target group to be monitored. (Fig.1)	
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Findings 
After	collating	and	reviewing	the	data	it	was	evident	that	the	majority	of	pupils	in	the	focus	group	
thought	that	they	were	happy	about	receiving	immediate	feedback.	Fig	2	and	Fig	3	shows	data	at	the	
beginning	and	end	of	the	enquiry.	
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Pupils were asked to write their responses to the question on an exit pass. Fig 2 shows the 
responses to feedback at the beginning of the enquiry. The majority of the responses were 
negative and comments included “I am not sure how to do my work” and “I am not good at 
spelling”. Fig 3 shows the responses at week four of the enquiry.  There was a mixed 
response but some of the more positive comments said “I am getting close to my target” and 
“I feel happy because my work is good” and others saying “I am achieving my target”. The 
pupils who indicated the sad face commented that they “didn’t like the work” and others 
saying they “didn’t like a challenge”. From the focus group of six pupils it was evident that 
there was an increase in work as well as more consistent use of capital letters, finger spaces, 
full stops and writing on the line. Pupils who previously found tasks challenging, began to 
work towards targets given in real time feedback. (See fig 4) taken of pupil C in week 1 of 
enquiry. As the enquiry progressed, observations from jotter work indicated that real time 
feedback was beginning to improve the work being produced by the focus group. I also 
observed that during real time feedback pupil confidence began to improve with pupils 
identifying and setting their own target for the next lesson. Pupils became more self-aware of 
their work and responded positively when hard work and effort was recognised. (see fig 5) 
This had a significant positive impact on attitudes to learning. 	
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Fig 4. 

Pupil C week 1 

	

Fig 5. 

Pupil C Week 4 

	

 

Conclusions 

 
The use of real time formative feedback appeared to positively impact pupil confidence, 
motivation and self-esteem. From the observations made during this enquiry, it was clear that 
the focus group had begun to adopt a more positive attitude and begin their journey towards a 
growth mindset. The formative use of two stars and a wish as a tool to deliver real time 
feedback had a significant impact on engagement, motivation, and confidence. Furthermore, 
during feedback pupils began to self-correct and identify next steps in learning.  The response 



from exit slips indicated that pupils enjoyed receiving real time feedback and that in most 
cases this made them feel happy. 

	

 

Implications for Future Practice 

 
The focus of this small-scale classroom-based enquiry was to assess the use of real time 
formative feedback during literacy lessons. Although the enquiry was carried out over a short 
time period, the results of the enquiry would suggest a positive improvement within the focus 
group.  

It could be said that they began to develop attributes which could develop a growth mindset.  
Real time feedback in the form of verbal and written comments had a positive influence on 
engagement, motivation and self-esteem.  

This enquiry has provided opportunity to develop real time feedback across all curricular 
areas and across the whole class.  I will continue to develop my use of real time formative 
feedback and embed this into my teaching practice. I also intended to share my findings with 
my colleagues in school. Further studies would have to be carried out to ascertain if real time 
feedback improves learners’ ability. According to Dweck (2017) pupils given feedback for 
their ability often revert to a fixed mindset. Whereas pupils given feedback for their attitude 
and effort want to challenge and push themselves. This is an area of research that I will 
continue to reflect on and assess throughout the year. 
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