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Rational 

Black and Wiliam (1998) believe that assessment is a fundamental part of daily learning and 
teaching. They discuss the need for effective questioning and dialogue between teacher and 
pupils and indeed between peers, with benefits such as the deliverance of constructive guidance 
and the ownership of learning being noted. Dylan Wiliam also discussed the need for 
personalised feedback and the encouragement of pupil ownership of learning (Black and Wiliam, 
1998). This professional enquiry will look at the effectiveness of real time, formative feedback to 
children in a primary 5 classroom; comparing engagement and application of core writing targets 
in literacy tasks after implementing check points or opportunities for real time feedback. 

This enquiry will also focus on the teacher’s role in developing independence and scaffolding the 
learning in the classroom. Vygotsky developed the concept of Zone of Proximal Development 
and believed that the teacher’s role in the learning process was to identify where the pupil can 
comfortably work independently and how adult interaction and feedback can impact on the 
learning (S McLeod, 2018). This enquiry will focus on “feedback checkpoints” (Daemen, ND), 
in particular the use of “Rubic checkpoints” (forms of formative assessment which can be used 
to enhance motivation and engagement) to encourage children to self-assess throughout the 
lessons and the use of scaffolding to facilitate independence.  

Aims  

The aims of this enquiry are to determine whether real time feedback has an impact on pupils’ 
application of literacy writing targets and if this has an overall impact on their independence and 
engagement levels, with a focus on their zone of proximal development. 

Methodology 

This enquiry took place in a mainstream primary five classroom over a four-week period. The 
children involved in the enquiry were children who had been identified as missing core writing 
targets, such as the application of capita letters, full stops and basic punctuation. The children 
involved were of mixed abilities within the Curriculum for Excellence, with some working 
towards the end of first level and others working at the beginning of second level. The enquiry 
focusses on literacy lessons, ensuring the findings are concise and progressive. With the differing 
levels of the children’s work, the enquiry will focus on basic core writing targets to ensure the 
investigation is fair and coherent. The enquiry focussed on a focus group of five children.  
Throughout the enquiry these children will be referred to as the test group with the remaining 
children in the class known as the control group. 

 

 

 



Week 1 

In line with practice before the enquiry, observations were carried out and written feedback was 
given in literacy, focussing on the application of capital letters and full stops. The children were 
not present when the feedback was written, and observations were noted on the time spent on 
task and the level of engagements (see fig 1). This will continue throughout the enquiry for the 
control group. 

Observations of Level of Engagement 
Did the child show good levels of engagement? 
i.e. relevant discussions, engaging in questioning, focussed on 
task? 
 
 
 
 
 
Have they applied the core writing targets? 
 
 
 
 
 
(Figure 1) 

Week 2 

The enquiry introduced level appropriate core writing targets, typed up and given to all children 
in the class. As a form of scaffolding, at the beginning of every literacy task, these targets were 
discussed, and children were encouraged to refer to them throughout the lessons (see fig 2).  
Feedback took the form of self-assessment during and at the end of the lesson and written 
feedback was given at the end of the day. Again, the children were not present when the 
feedback was written, and observations were noted on the time spent on task and the level of 
engagements. 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

(Figure 2) 

 

Week 3  

During this week, the focus group were given verbal feedback, in the form of two stars and a 
wish, at the beginning of the lesson based on the previous lessons work. They were also 
encouraged to verbally self-assess their work using the core writing targets throughout the 
lesson. Feedback included the written format in the jotter which used the core writing targets as a 
guide, keeping the feedback relevant and coherent. The children were not present when the 
feedback was written but it was read to them and discussed. Observations noted on the time 
spent on task and the engagement levels. 

Week 4 

The final week of the enquiry saw the focus group of children receive no written feedback.  
Instead, the children were encouraged throughout the lesson to refer to the writing targets and 
time was taken throughout the lesson to give each child verbal feedback through the use of the 
checkpoints. At the end of the lesson the focus group were given an overall verbal comment on 
their effort and achievements throughout the lesson. This feedback was given in the form of two 
stars and a wish. Again, observations were carried out on the time spent on the tasks and the 
level of engagement. 

Findings 

The observations and feedback were monitored and compared using the tables below. The 
enquiry has highlighted some progression in the application of core writing targets over the short 
period of implementation.   

 

Core Writing Targets – 2nd level 
Have I: 

• Spelled all common words correctly, 
using spelling strategies to help me? 

• Made an attempt at spelling less 
commonly used words and technical 
words? 

• Used a wide range of punctuation? 
• Used paragraphs to separate ideas and 

events? 
• Used conjunctions and connective 

words to extend and join sentences? 
• Proof read and edit writing? 
• Used neat and eligible handwriting and 

use the correct layout for this genre? 

	

Core Writing Targets – 1st level 
Have I: 

• Spelled all common words and tricky 
words correctly? 

• Used capital letters and full stops in my 
sentences? 

• Used paragraphs to separate ideas and 
events? 

• Used conjunctions and connective 
words to extend and join sentences? 

• Varied my sentence lengths and used a 
variety of sentence starters? 

• Used neat and eligible handwriting and 
use the correct layout for this genre? 

	



When collating the data for the enquiry, the application of core targets was grouped as follows: 

• All – all core targets were applied and followed 
• Most – most core targets were applied, with consistency 
• Some – some core targets were applied 
• Few – few core targets were applied with no consistency 

When collating the data for the enquiry, the levels of engagement were grouped as follows: 

• High – high levels of engagement observed through relevant discussions, engaging in 
questions and staying focussed on the task given 

• Moderate – moderate levels of engagement observed through engaging in some 
discussion and questioning and moderate levels of focus observed 

• Low – low levels of engagement observed through lack of discussion and questioning 
and low levels of focus on the task observed. 

According to figure 3 most of the pupils involved have shown a marked improvement in the 
application of the core targets. Although Pupil B did not show as clear a progression as the other 
pupils, some progression was noted, with the application of some core targets being more 
consistent, but no improvement in the number of targets applied. In terms of engagement levels 
and pupil response to the differing levels of feedback, figure 4 shows that all children showed 
some progression. Pupils A and B always show high levels of engagement, but Pupils C, D and E 
saw marked enhancements. 

Figure 3 - application of core targets for each pupil over the four-week period. 

Pupil week 1 week 2 week 3 week 4 
A some some most most 
B some most some some 
C ABSENT some most most 
D some some some most 
E most most some most 
 

Figure 4 - levels of engagement for each pupil over the four-week period. 

Pupil week 1 week 2 week 3 week 4 
A high high high high 
B high high high high 
C ABSENT moderate moderate high 
D moderate moderate moderate high 
E moderate moderate high high 
 

Conclusion 

McLean (2003) believes that good teaching happens in a motivational classroom where each 
pupil feels valued and where personal improvement and success are encouraged. This enquiry set 
out to evaluate the use of real time feedback in the classroom. The results show that children 
respond well to real time feedback, noting an increase in the levels of engagement and a marked 



difference in the application of core writing targets. The test group showed increased levels of 
motivation, noted in observations of engagement levels, because they were more aware of their 
application of core writing targets, using teacher scaffolding and positive feedback. The enquiry 
did not add extra workload for the practitioner and instead allowed for concentrated focus and 
personalised feedback. It may be argued that this form of feedback may benefit all parties in 
terms of results and teacher workload. However, this enquiry was short and only focussed on 
20% of the pupils in the class. In order to gain a better picture of achievement and engagement 
levels, a larger scale enquiry could be carried out. 

Implications for Future Practice 

This enquiry has given a good grounding on the impact real time, positive formative feedback 
has on pupil achievement and engagement. Future practice may include the practitioner engaging 
in real time feedback in every lesson. This may take place in the form of conference marking, 
splitting the class into focus groups and rotating them. In terms of feedback given, a format 
would need to be adapted to ensure the children were receiving the same level of feedback, 
ensuring feedback was always positive to encourage growth mindset. 
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