
 

 
 
What Happens When I introduce Think-Pair-Share into my classroom?  
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Rationale  

This research study investigates the use of the think-pair-share co-operative learning 

technique and its effects on promoting class discussion. It also focuses on the impact in which 

it has on students’ confidence surrounding classroom discussions. Curriculum for Excellence 

(CfE) promotes the use of co-operative learning within the classroom. Social and 

communication skills such as taking turns, listening to others and questioning and exploring 

need to be in place before this can work in a classroom. By using think-pair-share this allows 

students time to think of an answer, and then share it with their peers before having to tell the 

whole class. This provides them with the opportunity to hear one opinion before having to 

discuss it with the whole class. This also allows the teacher to circulate through the class to 

determine comprehension of the subject.  

Formative assessment is essential in day-to-day practice as it allows teachers to fully support 

the learning. Formative assessment has also been shown to improve student motivation and 

self-esteem. Andrade and Ciezk (2010) considers formative assessment to have a profound 

effect on student achievement, student engagement and responsibility for their own learning. 

Dylan Wiliam (2014) reinstates this theory stating that formative assessment is a process 

which teachers can use to engage the children in their learning. 

 

Aims  

The aim of this study is to discover how effective think-pair-share is in promoting classroom 
discussion and confidence.  

 



Methodology 

This empirical based study was carried out in a primary school in North Lanarkshire. The 

sample for this study comprised of a composite classroom consisting of twenty-three 

children, all of which were involved within this study. There were fourteen boys and nine 

girls, there was a mix of ability which allows the researcher to have a broad scope of 

experiences from the children.  

Children were observed by the researcher throughout each lesson as a way of monitoring 

their response to the task and their reflection using think-pair-share. As a form of assessment 

observational methods are a great way of gathering information on children in ‘authentic’ 

situations and allowed the researcher to observe true and natural behaviour. Another benefit 

of using an observational method is that it is reliable and the researcher is able to document 

competence from the beginning of the research (Pellegrini, Hoch, and Symons: 2013). It is 

also important to note that the researcher was responsible for teaching the class, therefore the 

researcher had to ensure that any observations that were to be carried out were both 

successful and time-effective. Observations allowed the researcher to be somewhat more 

flexible within my data collection as well as being sensitive to individual ways in which 

children display their competence in a given context (Downer, Booren, Lima, Luckner & 

Pianta: 2010).  

Questionnaires were completed at the beginning and the end of this study by students. The 

questionnaires had a variety of questions about think-pair-share, and how they felt about 

answering out within the classroom. Questionnaires were used by the whole class as this was 

the best way to gather responses from a relatively large number (Rowley, 2014). 

Questionnaires also allow the researcher to gain a large amount of information in a short 

period of time and are relatively easy to analyse (Cohen, Manion, Morrison, and Bell: 2013). 

 

Findings  

The following is an account of the evidence collected from a whole class questionnaire and 

observations. The questionnaire was carried out pre and post intervention. Each of the 

questions was answered by the children independently by ticking the box which applied to 

them. 
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Prior to the intervention 65% of the participants did not feel confident about answering in 

class and around 70% did not use feedback given to them to improve their work.  

 

 



From the results provided, it is clear to see that the opinions of the participants changed 

dramatically from the beginning to the end of the study. By the end of the study, 70% of the 

participants felt confident about answering the questions in class, with an additional 22% 

sometimes feeling confident. By allowing the participants’ time to discuss their answer with 

their partner it provides them with the opportunity to compare and identify a mistake, discuss 

how their partner arrived at the answer, ask questions about how they can improve and then 

use this to help them on their next piece of work.  

Prior to the intervention, it is evident that there was also a lack of confidence which is shown 

from the pupil comments such as:  

Child A “I don’t like answering questions in class because I am scared I get it wrong.”  

Child B “People laugh if you make a mistake so I just don’t answer any.” 

Child C “I get nervous to ask questions in case I sound stupid.” 

However, by the end of the intervention pupil views changed:  

Child A “I don’t mind answering questions now because I have had time to share it with 

someone else and I can see if I’m right.” 

Child B “My partner can help me fix my mistakes or even help me on what to do.” 

Additionally, the researcher observed the children giving quality feedback to their peers. 

From those within the class some of the comments the researcher heard were encouraging 

and it was obvious that the children were reflecting upon and responding in a positive way to 

their peers. Below are a select few of the comments:  

 “When you are finding the missing number, you don’t add the number after the equals sign 

to the other.” Child D 

“Maybe you should use your number square to help you next time because you have made 

some mistakes and this helps me.” Child F 

 

 

 



Implications for Future Practice  

For the children, using think-pair-share is a process, it does not change classroom interaction, 

discussions and confidence overnight. Therefore to allow the children to acquire the skills 

and knowledge needed to successfully use think-pair-share, it must be used as early as 

possible.  

For practising teachers, organisation is crucial. Teachers must clearly clarify to the class what 

is meant by think-pair-share and how the strategies provided can aid learning. They must also 

understand the importance of informing the children of the learning objectives, this a 

recurring theme in studies reviewed by Wiliam (2014). Finally, teachers must provide 

frequent and consistent opportunities for self-reflection in relation to learning objectives, 

learning strategies, to the type of task and through paired work.   
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