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Rationale 

For my professional practitioner enquiry, I choose to focus on the use of plenaries in the 
classroom for numerous reasons. Primarily, I choose this aspect of learning and teaching as it 
is an area that I personally could spend more time on at the end of my lessons. Within 
Scottish Educational policy, within ‘Building the Curriculum 5’ (2011) , it highlights that 
within the BGE the class teacher has the responsibility to assess pupils’ knowledge and 
understanding, skills, attributes and capabilities in relation to the experiences and outcomes 
across the curriculum . Although plenaries are already established and practiced within my 
classroom routine, I feel that I needed to provide my learners with more of a variety of 
different plenaries than those they already engaged with. I also wanted to give pupils more 
time to assess their learning when engaging with the plenary in class. Another reason why I 
focussed on this theme was to highlight to my pupils the progress that they can make within 
one lesson. Those such as Gipps, Hargreaves and McCallum (2015) stress that a plenary 
facilitates discussion which permits the teacher to quickly assess the pupils’ understanding of 
the learning intentions and identify areas where further clarification is needed. Thus, 
especially with my first-year pupils, I wanted to further challenge them to become more 
reflective learners and allow them to think about what they had learned in each class and 
more importantly, how they had achieved this.  

 

Aims  

The aim of this enquiry was to use more of a variety of plenaries within my classroom and to 
also help my pupils become more reflective towards their own learning and progression 
within one lesson.  

 

Methodology 

At the time of this enquiry, my S1 class were studying the topic of school in French. The 
focus for this unit was to learn new vocabulary surrounding the topic of school and to 
consolidate the grammar point of adjectival agreement in the target language (TL). The 
evidence for this enquiry was gathered over a four-week period during three periods a week 
with one of my S1 classes. Every lesson had a range of different activities and involved 
partner work, group and independent tasks.  

The concept of a plenary is something that I had never explicitly explained to pupils and did 
not ever feel the need to. However, in aid of this enquiry, I decided to have a discussion with 
my class as to what a plenary was, and why we used them in our lessons. I feel that having 
this discussion contextualised and reiterated to the pupils how important it was for them to 



think about what they had learned in one lesson and for them to link their prior knowledge in 
progressing in the next lesson.  

 

Prior to this enquiry I used plenaries within the classroom to assess my pupils’ progress from 
the start until the end of the lesson and to assess whether as a class, we had achieved the 
intended learning intention (L.I) and met the necessary success criteria (S.C). In starting this 
enquiry, I made sure that at the end of each lesson I clearly linked back to the L.I and started 
to insert a slide at the end of each lesson to visually reiterate the L.I and S.C to pupils. 

During my enquiry, I used a variety of plenaries from my plenary card deck, exit passes and 
various AiFL games to assess pupil progress at the end of each lesson. The written plenaries 
allowed their responses to be recorded and gave consistency in plenaries being completed in 
each lesson. As in Modern Languages pronunciation is vital, some exit passes were given 
verbally which allowed me to correct pupils and assess their progression as they left the class. 
Hattie (2009) depicts that teachers have the responsibility to assess their own teaching against 
the progress of their pupils. He mentions that teachers are “agents of change” and that being a 
reflective practitioner and conversing with students about their learning is vital for 
progression.  

  As a baseline for the enquiry I decided to use a ‘tweet me’ plenary to look at the written 
responses given by pupils. This gave me an idea at the start of the enquiry as to how informed 
my pupils’ thinking was in relation to their progression and whether they linked this into the 
lesson’s L.I and S.C. Near the end of the enquiry I issued the same ‘tweet me’ plenary to 
assess whether their answers from their first written response were more informed and if they 
were linked to the L.I and S.C. Examples of the types of plenaries used can be found in 
Appendix A.  

The data was collected and analysed by using the different formative assessment strategies 
mentioned above, pupil feedback (written and verbal) and pupil observation.  Additionally, at 
the end of the enquiry the pupils were issued with a questionnaire in relation to what pupils 
thought about using plenaries at the end of lessons for their school topic in French. The 
findings of this questionnaire helped determine whether the use of different plenaries within 
the classroom had a positive impact on the pupils’ learning or not. In reflecting on the pupil’s 
feedback from the questionnaire, whilst it seemed that overall the pupils enjoyed the 
plenaries, some pupils still did not engage with the concept of a plenary helping them think 
about their learning. When asked ‘Did the plenary at the end of class help you think about 
what you learned in class?’ 42% said ‘no’, 32% said ‘yes’ and 26% said ‘unsure’. Another 
question proposed to the pupils was ‘What types of plenaries did you like?’. In this response, 
it was clear that the majority of pupils liked games which helped them revise their learning 
such as X&Os, lotto and paper strip bingo. The least popular plenaries were written plenaries 
such as ‘tweet me’ and creating a headline to describe what they had learned.  

Findings 

Throughout the twelve lessons the pupils were assessed individually in accordance to their 
responses to the plenaries. In prompting pupils to think about and assess their own learning, 
each plenary involved questioning which required either a written or verbal response from the 
learners. For example, with using the ‘tweet me’ plenary, pupils had to think about their 



comments in response to what they learned during the lesson and had to engage with a more 
informed approach in creating hashtags that described the lesson at the end of their tweet. 
Whilst doing this, the learning intention was displayed on the board so pupils could assess 
their progression against the L.I and the differentiated S.C. In collating this data as evidence, 
the pupils’ responses which they had written on post it notes, were collected in and evaluated. 
The responses from some pupils can be found in Appendix B. In doing this I could look at the 
pupils’ response and assess not only what they said they had learned in class, I could also 
compare these responses to the L.I and S.C of the lesson to gauge if the pupils had used these 
to assess their own learning and progression from that particular lesson. From this plenary it 
was evident that from the responses given by some pupils, particularly the less able pupils, 
that they did not inform their responses based on the L.I or S.C which resulted in vague 
answers that were not necessarily linked to what they had achieved within the lesson. Some 
responses from pupils simply restated the learning intention and as mentioned had no 
indication of what the pupil felt that they achieve within the period. However, on the other 
hand, there were responses from other pupils that were more informed and did link into the 
L.I, S.C and reflected the work the pupils had produced in their jotter. Examples of the 
plenaries produced via the plenary cards can be found in Appendix C.  

As mentioned in Modern Languages, assessing the pronunciation and understanding of the 
target language (TL) is vital in helping pupils progress. In doing this, I mainly used exit 
passes, paper strip bingo and X +Os to assess the pupils’ responses. Theses plenaries were 
also directly linked to the L.I and success criteria and thus I could still assess and gauge pupil 
progress from that lesson. In relation Exit passes, the pupils were given a particular focus 
from the lesson to think about and they had to give a verbal response to whilst leaving the 
class. For example, ‘Give an opinion about one of your school subjects in French’. Whilst 
some of the more able pupils used their extended opinion phrases, which related to the top 
success criteria. For example, some responses included:  

Pupil 1: J’adore l’histoire parce que c’est intéressant et facile.  

Pupil 2 : J’aime beaucoup l’informatique parce que le prof est sympa. 

Pupil 3 : Je n’aime pas la géo parce que on a beaucoup des devoirs. 

 

Whilst other pupils opted for more basic opinions and were more likely to make mistakes in 
their responses: 

Pupil 4: J’aime pas les sciences. 

Pupil 5: C’est dificile. 

Pupil 6: Assez j’aime le français. 

By having both types of responses, it allowed me to assess not only the learners’ 
understanding and progress from the lesson, but in relation to pronunciation of vocabulary in 
French, I was able to help pupils make an improvement and progress immediately in class. 
These findings from both the verbal and written feedback from the students aided my future 
planning and to enquire about new strategies and activities I could use to help my pupils’ 
progress in French.  



 

 

Conclusions 

In conclusion, the results of this enquiry showed that by dedicating time to the plenary and 
incorporating opportunities for the pupils to evaluate their work, pupil voice was very helpful 
in progressing the pupils learning and engaging them in their own learning and allowing me 
to inform my future planning. Additionally, as a practitioner it made me more responsive in 
identifying areas of the topic that needed to be repeated or taught differently to help the 
pupils develop a better understanding. However, it was very clear that some pupils were 
overestimating their progression in written responses and did not cope well when asked for a 
verbal response, for example Exit pass. In addition, whilst the majority of pupils started to 
link their progression with the lesson’s L.I and S.C, some pupils were still not engaging with 
the importance of this and did not acknowledge them in their written or verbal responses.  

Implications for Future Practice 

As this enquiry was on a small scale and within a condensed timeframe, I feel that more 
research is needed in order for the findings to be more accurate and for more extensive 
conclusions to be made.  

Using a variety of plenary activities was effective in highlighting most pupils’ level of 
understanding and what they engaged well with. Having a mixture of written and verbal 
plenaries allowed me to be more responsive in helping pupils within the class and also 
allowed for more informed further planning. In moving forward, I feel that particularly in 
relation to written plenaries such as the ‘tweet me’ activity, I would provide a more structured 
proforma for the pupils to write their responses on. This would provide some support to 
pupils whose response did not particularly link back to the lesson’s S.C or L.I. 
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