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Rationale		
	
To	be	an	effective	practitioner	you	must	reflect	on	your	teaching	practice.	
Through	discussion,	as	a	group,	it	was	discovered	that	the	plenary	aspects	of	all	
our	lessons	was	an	area	in	which	we	could	improve	as	teachers.	We	as	group	
would	complete	research	to	assess	how	the	delivery	of	an	effective	plenary	
would	affect	the	teaching	and	learning	in	our	classrooms.	We	have	completed	a	
plenary	at	the	end	of	each	of	our	lessons	and	assessed	how	it	has	affected	the	
learning	of	our	children.	We	used	plenary	cards,	which	have	a	range	of	activities	
for	the	children	to	choose	from.	These	activities	were	completed	whole	class	and	
children	where	split	into	mix	ability	groups	in	order	to	complete	these	tasks.		
	
Aims 
 
As group we looked to use these plenary ideas as a method of formative assessment 
that would allow us, as teachers to adapt our future lesson to best suit the learners in 
our classrooms. During the planning phase of our project we had to consider which 
method of delivery would be most effective in our classrooms. The Scottish 
Governments National Improvement Framework (2016) states that children should be 
at the centre of their own learning. With the idea of placing children at the centre of 
their own learning, we as	a	class	we	designed	plenary	ideas	and	lessons	that	the	
children	felt	allowed	them	to	demonstrate	their	understanding	of	the	lesson	and	
gave	them	an	opportunity	to	offer	and	receive	feedback	from	their	peers.	Turner	
(1999)	suggests	that	from	a	young	age	children	are	able	comminute	what	they	
need	from	their	own	education.	As	children	were	involved	in	designing	and	
creating	these	lessons	their	engagement	with	in	this	section	of	the	lesson	would	
mean	that	it	would	create	an	ideal	opportunity	of	effective	formative	assessment.	
	
Methodology	
	
Through	observation	and	questioning	it	became	clear	from	early	on	in	this	
process	that	the	potential	benefits	for	the	children	could	be	substantial.	The	
plenary	cards	that	we	had	selected	encouraged	children	to	feedback	on	the	
lesson	but	more	importantly	give	and	receive	feedback	from	their	peers	in	the	
classroom.	Peer	feed	back	can	be	an	effective	tool	in	a	pupil’s	learning	when	
children	are	engaged	in	the	feed	back	process,	otherwise	it	can	be	ignored	
(Jurkowski,2018).	The	idea	of	children	being	involved	in	the	feedback	process	
had	to	become	more	than	just	children	writing	a	next	step	comment	in	their	
peer’s	jotter	but	a	process	that	allowed	each	individual	child	to	feel	at	centre	of	
their	own	learning	but	that	they	were	also	helping	to	guide	their	fellow	pupils	
learning.	The	benefit	of	giving	children	the	opportunity	to	be	in	the	driving	seat	
of	their	own	learning	was	important	in	allowing	them	to	design	and	choose	their	
own	plenary	lessons.		



	
As	Webb	(2009)	suggests	teachers	cannot	expect	children	to	be	able	to	give	
effective	next	steps	and	praise	others	without	first	being	given	the	tools	to	do	so.	
Therefore	children	were	given	model	pieces	of	work	to	assess	and	give	feedback	
on	these	pieces	of	work.	Through	group	and	class	discussion	the	children	came	
up	with	ideas	on	how,	where,	why	and	what	feedback	should	be	given.	As	the	
teacher	I	led	the	children	through	which	methods	of	feedback	were	appropriate	
for	any	given	piece	of	work.	The	more	opportunities	children	were	given	to	
provide	feedback	the	better	they	became	at	it.	To	be	powerful	and	effective	
feedback	must	address	the	context	of	the	learning	(Hattie,2001).	It	was	
important	to	demonstrate	to	the	children	in	the	class	Hattie’s	ideas	that	feedback	
must	be	relevant	to	the	task	that	students	have	just	been	working	on,	pupils	had	
to	get	past	the	insignificant	comments	such	as:	you	have	nice	handwriting	and	
you	worked	hard	today.	This	style	of	comment	left	children	with	no	clear	next	
steps	or	offered	any	real	positive	comment	on	the	work	they	had	completed,	
therefore	it	was	very	ineffective.		Pupils	had	to	progress	to	a	stage	where	they	
were	able	to	deliver	comments	that	were	effective	and	had	relevance	and	impact	
for	their	peers.	In	the	classroom	we	had	to	develop	children’s	delivery	of	
feedback,	in	conjunction	with	the	research	of	Kulhavy	(1977).		This	research	
suggests	that	feedback	must	focus	on	next	steps	and	where	children	can	improve	
rather	than	the	only	focus	being	on	correctness.			
	
As	children	where	so	involved	and	engaged	with	this	part	of	the	lesson	it	
provided	a	wonderful	opportunity	to	assess	the	children’s	learning.	Plenary	
cards	would	be	selected	which	would	allow	me	to	provide	the	children	or	allow	
the	children	to	create	questions	that	would	demonstrate	the	level	of	their	
understanding	on	the	learning	that	had	take	place.	The	success	criteria	for	each	
lesson	are	displayed	on	the	board	allowing	children	to	be	able	to	identify	
whether	or	not	they	have	been	successful	within	the	lesson.	This	allowed	
children	to	use	their	learning	environment	to	identify	success	and	constructive	
next	steps	for	themselves	and	their	peers	(Boyd,	2000).	For	children	the	
assessment	process	has	to	meet	the	needs	of	all	the	children	in	the	class	and	
allow	children	to	be	able	to	meet	their	own	needs	(Boyd,	2000).	This	questioning	
style	of	formative	assessment	allowed	me	to	develop	and	adapt	my	next	lessons	
to	make	sure	that	children	would	have	the	opportunity	to	grasp	the	learning.		
This	form	of	assessment	had	to	provide	children	with	the	opportunity	to	reflect	
on	their	own	learning.	Children	had	to	be	given	the	chance	to	take	on	board	the	
advice	they	had	been	given,	either	by	a	teacher	or	by	another	pupil.	
	
Findings 
 
Making sure that I allowed time at the end of each lesson to deliver an effective 
plenary lesson, drastically improved the retention of learning in the classroom. This 
time gave children the chance to reflect of their own learning and give effective and 
meaning feedback to other children in the classroom. That being said, this was the 
most challenging aspect of this study, as at the beginning children’s comments and 
next steps for others was often ineffective as it not relating to the teaching and 
learning. Therefore it was important to model how effective feedback and clear next 
steps have to be delivered, both during self and peer assessment. These findings are 



based purely on professional judgement. During discussion with pupils both in small 
and whole class groups it became evident that children where retaining more 
information and were becoming far better at considering feedback given and acting 
upon this feedback.  
 
As the results of this study are qualitative data it is difficult to track the results or 
success of this study other than using the professional judgement of the teachers in the 
classroom. To add to the idea that this study did show that an effective plenary does 
have a positive effect on the learning of the children in the classroom, all of the 
children were ask to complete a short survey to ascertain where the children felt that 
they had the study had been a success.  
 
Conclusions 
	
Without	effective	plenary	we,	as	teachers,	cannot	fully	assess	if	our	teaching	has	
met	the	learning	needs	of	our	pupils.		Plenary	is	not	about	the	task	of	summing	
up	what	you	have	taught,	as	it	has	been	mistakenly	been	used	in	the	past.		It	is	
important	that	we	are	not	simply	looking	for	pupils	to	demonstrate	that	they	can	
recall	the	lesson,	it	has	to	be	more	than	that.		If	we	consider	Bloom’s	Taxonomy,	
in	the	past	we	may	have	looked	for	the	bottom	of	the	triangle	in	plenary	exercise	
–	we	would	simply	be	looking	for	pupils	to	memorise	what	had	been	taught,	and	
not	what	had	been	learned	by	all	pupils:	it	is	relatively	easy	for	most	children	to	
recall	what	was	said	thirty	minutes	ago.		What	we	have	to	know	as	teachers	is	if	
the	pupils	can	use	what	they	have	learned;	or	even	take	what	they	have	learned	
and	apply	it	to	previous	knowledge	–	in	essence	analyse.		Questioning	each	other	
is	an	extremely	effective	way	of	doing	this.		Pupils	are	able	to	look	at	what	their	
peer	has	learned	from	the	lesson,	through	appraisal	of	their	work,	and	then	take	
that	knowledge,	combine	it	with	their	own	understanding	of	the	lesson,	and	
make	judgements	and	comparisons.		Some	pupils	will	be	able	to	evaluate	more	
effectively,	almost	the	top	of	Bloom’s	triangle,	which	will	not	only	assist	other	
pupils	but	progress	the	skills	of	the	more	able	pupils.		Through	the	use	of	plenary	
cards	pupils	have	the	opportunity	to	move	up	the	steps	of	Bloom’s	triangle	
because	they	will	be	questioned	about	their	comments	and	will	have	to	defend	
their	opinions.	Without	feedback	learning	cannot	progress;	if	we	do	not	inform	
pupils	on	how	they	can	improve	they	will	not	progress.		But	feedback	should	not	
always	be	teacher	led	and	our	plenary	must	allow	pupils	the	opportunity	to	
progress	and	by	helping	others	to	progress	they	are	able	to	do	this	more	
effectively.			
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