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Rationale 

 

Assessment is a fundamental part of learning and teaching and if the quality of formative 

assessments were to improve, then this would lead to higher standards of work in the 

classroom (Black and William, 2005). Almuntasheri (2016) suggests that the use of 

assessments, both formative and summative, is a crucial element in the development of 

children and their learning. Thanks to the Assessment is for Learning initiative (AifL) there 

are many various forms of assessment being used throughout schools today. Marshall and 

William (2006) state that it is imperative for children to let their teachers’ know how they are 

coping with their work and to identify areas that they may be struggling with.  

The issue that I had in my classroom was that my pupils’ were all incredibly keen to speak 

out in class and answer all the questions that I asked. The majority of the children raised their 

hand immediately after I had finished asking a question, with some children putting their 

hand up before I had even finished speaking, yet the quality of answers were not of a high 

standard. The idea of whether a teacher increasing the wait time between asking a question 

and it being answered would increase the quality of answers received is one that has been 

discussed for many years (Stahl, 1994, Rowe, 1986). The concept of ‘wait times’ was 

introduced as far back as 1972 by Mary Budd Rowe and we are still discussing the issue 

today in 2019.  

 

Aims 

The aim of this enquiry was to investigate whether a greater period of time for the children to 

think of how to answer a question would increase their quality of answers. Similarly, the use 



of ‘exit passes’ would be introduced to establish whether the pupils’ increased their standard 

of responses when they were delivering their feedback via a different medium.  

 

Methodology 

The research for this enquiry was carried out over a four week period with a class of 32 

primary 5 children. The class has a large range of abilities with most of them undertaking 

Second Level work, and a small minority still aiming to complete First Level in literacy and 

numeracy.  

To ensure consistency in the research methodology, it was to conduct it during the same 

curricular area each time. The length of wait time was increased from 30 seconds on the first 

day of research and increase to one minute, then finish the research with a wait time of two 

minutes between asking a question and approaching the children for a response.  

The quality of response was judged by the teachers in our group and we used our professional 

judgement as to whether the answer was ‘high quality’, ‘satisfactory’ or ‘poor’.  

The children were briefed as to what I was doing and the potential outcome of the enquiry. 

The quality of responses were recorded on a grid using tally marks for recording the data.  

Following the wait times being increased, exit passes were introduced for the second part of 

the research. Again, the pupils were informed of what I was attempting to find out and the 

reasons for the introduction of exit passes. As with the wait times, the exit passes were used 

following lessons in the same curricular area. I collated the answers and recorded the quality 

of answers on a grid using tally marks as before.  

It is imperative to a teacher’s planning that they are aware of where any gaps may be in 

children’s learning (Bennett and Dunne, 1992, cited in Pollard, 2008) and it is also hugely 

important for a teacher to be able to assess which children are ready to move on in a topic and 

which children may require some extra support.  

 

Findings 

The findings gained from the enquiry which was carried out in my classroom were not as 

striking as perhaps the group had anticipated overall. From some professional reading that the 

group had carried out prior to beginning the enquiry, it had been thought that the increase in 

wait time would have a positive effect on the quality of answers.  



Results from increasing wait time in 30 second intervals 

 

 Poor responses Satisfactory responses Good responses 

No wait time 11 12 2 

30 seconds wait 

time 

9 14 4 

60 seconds wait 

time 

11 11 10 

120 seconds wait 

time 

9 12 7 

 

It is clear that the standard of responses offered when the wait time was increased improved 

to some extent, however there were still a large percentage of the answers volunteered that 

fell in to the ‘poor’ category. I feel that this was perhaps due to my particular class dynamic; 

the children are just keen to have their voices heard, regardless of the relevance or accuracy 

of their answers. I have a large class and it contains many big personalities who delight in 

sharing their learning with their peers.  

The findings for the part of the enquiry in which exit passes were used was slightly more 

positive. 

 

 

 

 

 

 



The use of exit passes 

 

 poor responses Satisfactory responses Good responses 

No wait time 10 10 12 

30 seconds wait 

time 

8 11 13 

60 seconds wait 

time 

5 15 12 

120 seconds wait 

time 

7 12 13 

    

 

Verbal Feedback 

Once the full enquiry had been completed I had a class discussion where the children were 

free to share their thoughts and ideas about the enquiry, the increasing wait times and also the 

use of exit passes. 

Some of the responses were as follows: 

“when people put their hands up right away to answer it makes me think I have the wrong 

answer so I don’t put my hand up” 

“I like having time to think but not too long because I get distracted and forget what I 

was going to say” 

“I know who is clever in the class and they can answer immediately but I cant so I 

need some time to think” 

“I prefer the exit passes because I am not scared of getting the wrong answer” 



“”exit passes are good because I can write more detail than I have time for in a class 

discussion” 

“I usually know the answer so I don’t need extra wait time” 

 

The responses from the children were interesting and did substantiate the findings I gathered 

using the chart. There was a definite agreement between the class that if the wait time was 

too long then there was a greater chance that they would forget their answer, or become 

distracted which led them to lose focus and therefore forget their answer. Another risk is that 

they would start chatting to their shoulder partner and this would also lead them to lose 

concentration. Their verbal responses reinforced the finding that a one minute wait time was 

the optimum time frame.  

 

Limitations 

 

This particular enquiry had some limitations which could be looked at if this subject was to 

be repeated at a later stage. Firstly, the research was conducted over a relatively short period 

of time. This meant that the enquiry was not as thorough as it could have been had there been 

more time taken to test each wait time increase.  

Another factor that limited the findings was that I was only conducting the research during 

the one curricular area; their social studies topic. The class as a whole greatly enjoyed their 

topic work and were consistently engaged with their learning. Had this research been 

conducted during numeracy lessons for example, then the results may have been very 

different.  

 

Conclusion 

 

From looking at the findings gained from the enquiry, it can be concluded that if the wait 

time between the teacher asking the question and then asking for the responses from the 

children is increased to one minute then the quality of responses does increase. If the wait 

time that the children have to think of their answer is too long then the quality of response 

decreases from the amount gained at the one minute mark.  

The use of exit passes delivers a greater amount of ‘good’ and ‘satisfactory responses than 

any increase in wait time managed to produce. These statistics, added to the verbal responses 



received during the class discussion, would suggest that the best way to formatively assess 

the children would be through the use of exit passes.  

 

Implications for future practice 

The findings are clear that the use of exit passes produced a greater quality of responses than 

the increase in wait time alone. Due to the fact that this research was conducted during a 

short space of time, and had other limitations means that further research would have to be 

carried out to consolidate the results from this enquiry.  

For my own class I will continue to use exit passes and in the future I would have full class 

discussions as the individual responses from the children were an invaluable insight in to 

what assessment methods the children feel comfortable with.   

There is no doubt that formative assessment is fundamental in children progressing in their 

education, however, to conclude that exit passes are a better method of assessment than 

increasing wait time would be a bit premature due to the scale of this research. 
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