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Rationale 
Think, Pair, Share (TPS) is a strategy that is used in classrooms worldwide.  The purpose of 
this enquiry was to evaluate the impact that pairings had on children’s confidence.  I have 
always used TPS at the beginning of lessons, IDL and RE time, therefore I wanted to enquire 
into the whether using this strategy in read-to-write tasks would improve particular children’s 
confidence within literacy.  Although I was intrigued to see the impact this enquiry would 
have on all pupils within my class, I identified a group of children whose literacy knowledge 
could be enhanced and who seemed to be uninterested in their learning.  I was unsure if this 
was due to genuine disinterest in the subject or a lack of confidence brought on by not 
understanding the task. I thought this enquiry would be beneficial for them as Rowe (1972) 
shares that using TPS increases thinking and wait time when children have been posed a 
question, which should improve the quality of their response. Hence using TPS would help to 
uncover the reason behind their lack of attainment and would also aid in providing a strategy 
to improve it. 

 

Aim 
The aim of this enquiry was to find out if pupil pairing had a direct correlation with 
attainment and confidence in read-to-write tasks. 

 

Methodology 
This enquiry took place over 4 weeks with a Primary 3 class consisting of 26 pupils.  The 
class consisted of 16 girls and 10 boys which I anticipated could influence the results.  I kept 
my assessment of jotter work to the focus group- to see the impact the enquiry was having on 
them. To accurately assess the difference in children’s confidence through using TPS I 
decided to do a questionnaire at both the start and end of the enquiry, with questions suited to 
the children.  Doing this enabled me to assess the children’s attitude towards TPS and adjust 
my future steps accordingly as GTCS (2011) states that assessing regularly ensures that 
appropriate plans can be put into place to enable children to reach their targets and goals.  
Doing this also enabled me to be truly reflective in my practice as Sachs (1991, cited in 



Campbell et al, 2004) indicates that enquiry and reflection can enable teachers to develop 
further as learning and adapting practise is at the heart of development. 

I decided to implement TPS in my Wednesday timetable, as by this time children would have 
been exposed to their reading book for a few days and should have the basis of an 
understanding.  I ensured that all children were taking part in TPS activities related to their 
read-to-write tasks but paid close attention to the specific children I would be taking key 
notes from,  

I knew that to carry out the enquiry with accurate result I would have to have a strategy.  
Therefore each week I changed my TPS pairings. The first week I let the children choose 
who they partnered with (regardless of task), the second week they were paired according to 
reading book (ability) and the third week I paired them with someone from a different 
reading group (mixed ability).  This was to see the affect that pairings had on confidence and 
written work.  It was also an easier way to gather my findings and assess as it had more 
structure and the results were clearer to see.   

Therefore I knew what kind of data I was going to collect.  I knew that evidence from class 
jotters would be a clear indication of successfulness of pairings and also, general observations 
would also be a prevalent way of gaining data on the successfulness of the enquiry. 

 

Findings 
Appendix 1 shows the questionnaires conducted at the beginning and end of the enquiry.   At 
the beginning of the enquiry there was some uncertainty from children regarding their 
preference to work.  The majority of answers were very varied at the start and this is mirrored 
at the end of the enquiry also.  Despite a change in figures at the end of the enquiry, there 
were still some children expressing a lack of confidence. This however, could be challenged, 
as slightly more children did not dislike answering independently in their jotters.   

This part of my evidence however I feel cannot be relied upon. I feel that as I have mostly 
confident girls in my class that they have impacted the results, causing them to be an 
inaccurate representation of the class. 

 

Appendix 2 shows examples of jotter work from one child from different types of pairings.  
These pictures were taken from two girls jotters from the focus group I was targeting.  The 
first pictures show excerpts of a friend-pairing and then an ability-pairing.  It is clear from 
these pictures that the child in question had a significant jump in confidence when it came to 
her written tasks.  She completed the task in its entirety and her sentences are much clearer. 

The second picture shows another girls jotter, showing friend-pairing and then mixed-ability 
pairing.  It is very clear that there has been a significant increase in this child’s confidence in 
her read-to-write tasks.  Again, her sentences are much clearer and she managed to 
successfully complete her tasks on time 

 

Appendix 3 shows a picture of child participation in whole class discussions about task.  This 
picture was taken after putting the children within mixed-ability pairings and giving them a 
literacy-based question.  You can clearly see that the children are enthusiastic and eager to 
share their answers. 



 

 

Conclusion 
The evidence gathered from this investigation can be analysed in many ways.  From 
experiencing the children take part in TPS I can conclude that they enjoyed using it in their 
literacy tasks.  However, the pairings and results seem to be very dependent on the day/child.   

The Appendices attached show the best outcomes that were gained from the enquiry, but this 
was not always the feedback I obtained.  Results varied each week and would be based on 
how many children were absent, their engagement with their reading book and any 
disruptions happening that day. 

In saying this however, it is clear that TPS did have a somewhat positive impact on some 
children’s confidence and attainment within the class.  From looking at the graph in 
Appendix 1 it can be concluded that approximately 3 children had their outlook on classwork 
and participation changed due to TPS and the use of it in their literacy lessons. 

It is also unambiguous to say that the samples of jotter work show a significant improvement 
from before TPS was introduced.  I also observed that the girls in question had a change in 
attitude towards their work, however this could be for many external reasons unrelated to the 
enquiry.   

 

Implications for Future Practice 
Examining the results of my enquiry show that Think, Pair, Share has a positive impact on 
confidence and attainment within the classroom.  Throughout this enquiry I was able to 
witness the changing levels of confidence within a few children in my class and was able to 
see this confidence transferred into written evidence.   

I think TPS has a relevant roll in the classroom today, as can be seem from my results.  
Nevertheless I feel it has certain areas of the curriculum where it should be implemented and 
I feel that literacy may not be one of these areas.  I will continue to use Think, Pair Share in 
my practice going forward, but will take care and consideration into where and when it is 
appropriate. 

Looking back at the teacher I was before undertaking this enquiry, I feel that taking part in 
this has enabled me to become more reflective. It has given me the tools to undertake more 
enquiries in the future to ensure that I am doing all that I can to meet the needs of the learners 
within my care. 

 

 

 

 

 

 



 

Appendix 1 

 
Before TPS 

	

Out of a class of 24 (normal umbers 26 but 2 absent on day of questionnaire) children were 
asked series of questions to gauge their interest in working/answering in various ways.  
Answers were recorded using different faces as this was the easiest way to assess pupils 
answers and responses as range of abilities within the class.  

After TPS 
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Appendix 2 

Child A (TPS friend vs ability pairing) 

	

	

Child B (TPS friend vs ability pairing) 
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